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216 BILINGUAL EDUCATION

beliefs, values, and customs is acquired and traditional prac-
tices are challenged. The teacher is often asked to explain the
new ways, to give counsel, and to help the people choose
between old and new practices. This usually involves a consid-
erable amount of time.

OUR CONCLUSIONS: (1) We must be aware of the number of
roles the teacher is trying to fill. If his work load is heavy, he
may need help to reduce it. (2) The teacher and the comununity
need to learn to depend on the head men of the village for
matters of discipline and community administration, rather
than on the teacher. Persons other than the teacher should
also be trained to be responsible for medical work, airstrip
building. storekeeping, . community organization, elc. {Until
community members can be trained, it may be possible to
““horrow’’ short-term helpers from other communities.) Sharing
of responsibility provides pro/ecu'on for the community in that
it helps prevent any tendency the teacher may have vo develop
into a patrdn or to exploit his own people. (3) Record keeping
needs to be simplified until it falls within the ability of the
teacher to cmplete in a reasonable amount of time. (4)
Considering the special situations he faces, the teacher will
need saine flexibility in the school schedule. (5) Teacher stress
is reduced when “he community extends aid in construction of
the school building and funding and transportgtion of supplies.
(6) Teacher and community stress is alsc reduced when parents
cooperate in helping the teacher avoid problems with students
of the opposite sex. Sometimes a parent or the teacher’s wife
joins th# class; some communities may choose not to accept
older girls in tke school.

Clarifying the teacher’s responsibilities

In view of the foregoing, it is especially necessary that, from
the beginning of the bilingual school, the teacher and communi-
ty together arrive at a clear understanding of what the teacher's
role is to be (cf. chapter 11). If this concept remains hazy, it
later becomes too easy for the many demands of the village
situation to distract the teacher from his main responsibility.

224




The Program and the Teacher 217

However, if basic priorities have been agreed upon in advance,
an important safeguard has been established. Such priorities
might be: (1) that the teacher’s first responsibility is to hold
school—regularly and with adequate preparation: (2) that he
will pay for spemﬁc services (such as help for clearing his field)
in order to ﬁave sufficient time for book work; and (3) that he
will give counsel when requested, but should not be counted on
for many other leadership duties.

It is also necessary to clarify what role the teacher may play
in handling the discipline problems of his classroom, i.c., when
he is authorized to act independently and when the parents
should become involved or what methods of correction will be
applied (cf. chapter 13). Procedures may also be set up
w...reby parents are informed concerning the school and their
children’s progress. iists will vary depending on individual
communities.

Once initial responsibilities have been clarified, regular op-
portunities for reevaluation and discussion will assist all con-
cemned to maintain balanced priorities and to correct deviations
which may occur. This needs to be a long-term, continuing
process. .

OUR CONCLUSIONS: (l) It is essential to provide early
opportunity for community discussion to clarify the
responsibilities the teacher will be expected to fulfill. His
community ' igvolvement should be limited to tasks he can
.".andle/afler dedicating adequate time to teaching and class
prepatation. (2) Regular reevaluation will be necessary in order
1o keep priorities in perspective.

"SUPPORTING A TEACHER

Over the Yyears, bilingual school teachers have proved them-
selves potentially good educators and hardy pioneers, amazing-
ly wise, persistent, and resilient. Taken as a group, they enjoy
. their work but also, according to the SI1L doctors who attend
them, tend to show signs of stress (headaches, depression, and
psychosomatic ilinesses) in somewhat higher proportion than is
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found in Indian cultures in general. The ratio is not higher,
however, than that observable among occidentals employed in
high-stress occupations.?

Signs of stress become understandable, howeer, if one con-
siders the complexity of the situations a teacher may face. We
have come to realize that administrators nesd to be alert to the
tensions peculiar to the Jjungle teacher’s lot, tensions occurring
in addition to those permeating the entire society. 'Sympathetic
understanding, combined with appropriate action, can help to
ameliorate strain. Discussed below are items which we have
needed to keep clearly in focus.

The teacher belongs to a subculture

A teacher, with his advanced education, finds himself in the

~ forefront of the changes caused by the meeting of the tribal and

the national culture. His s the difficult role of attempting to
synthesize the two, at least as far as his own behavior is
concerned. Symptoms of *‘battle fatigue'” are not surprising,
but need to be watched for.

OUR CONCLUSION: [t is important to recognize the strain g
teacher feels. Sources of pressure should be identified (they
vary with the situation). As much moral support and reassur-
ance as possible need to be provided Jor the teacher. If his
experience or ingenuity proves insufficient to resolve certain
problems, suggestions Jor possible alternatives may be
appreciated. Sufficient vacation time also needs to be allowed.

The teacher feels responsible for the people
In many cases, it is the teacher who has gathered the villagers,

often his relatives, from their scattered homes into one jocation
in order to attend school. He feels a high degree of responsibil-

2 Ruhert Silvester (in s article “'Stress and the .Classroom Teacher,"
Insiructors Magazine 86.72-74. 1977) begins by saying' **Stress' It's the. worst
health problem teachers have to contend with."*
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ity for their safety and well-being. Since they may have little
knowledge either of community living or of how to meet the
outside world, he feels that he is the one who has to show the
way and help them make community decisions until they are
able to do so withoit guidance. Because of these pressures,
teachers often tend to dedicate themselves to community needs
to the detriment of class preparation and other school-related
activities.

OUR CONCLUSION. The teacher's concern for commuﬁily
members needs to be taken seriously. He may need help in
order to meet their needs in ways that free him for his teaching
responsibilities.

The teacher needs administrative and logistic support

ufin addition to sympathetic understanding, the isolated teacher
needs the reassurance of efficient administrative and logistical
facilities. (Chapter 10 has already referred to this need.)

OUR CONCLUSION: High priority needs to be given to providing
administrative and logistic support, particularly a s:aooth-
Junctioning sys:*m which supplies salary, books, supervision,
and community c -ientation without long delays or frustrating
red tape.

The teacher has financial pressures

The teacher, who may never have had much income or experi-
-ence in handling money, suddenly may receive what appears to
be a large salary. At the same time, however, large expendi-
tures, such as the following, may be unavoidable:

® PURCHASE Cr FOOD the teacher used to hunt and gather
himself, but for which he no longer has time: purchase of food
no longer available locally because of overpopulation or
because of new food habits learned while away from the
village:



~

220 BILINGUAL EDUCATION

® MAINTENANCE OF ORPHANs and/or students from a
distance who board at his home:

® PAYMENT FOR HOUSE CONSTRUCTION if time does not
allow the teacher to handie the building himself’

® JOB-RELATED EXPENDITURES: travel to and from teacher
training courses and district educational offices; room, board,
supplies, and wardrobe for teacher training course: purchase of
school supplies:

® PURCHASES FOR THE COMMUNITY: costs of processing
land titles, construction and maintenance of airstrips,
medicines, tools, new plants. seeds, animals, etc..

® ECONOMIC AID TO OTHERS in the community as they enter
training programs:

® PAYMENT OF DEBTS OF COMMUNITY MEMBEPRS to free
them from patrones.

Teachers may fi..d this financial world bewildering. Some
may make mistakes which occasion hardships and increase
anxieties, such as when their funds are stolen or entrusted to
embezzlers: large loans and/or debts ar¢ contracted:; or large
investments a-e made for prestige items (expensive wacches,
record players), ‘eaving insufficient funds for travel expenses,
medicines, and food.

OUR CONCLUSION: Prospective teachers need 10 receive
orientation in money management. They need to ledirn to
understand what expenses face them and how to apportion
their salary appropriately. They would also benefit from infor-
mation concerning reliable savings programs, such as the
services offered by regional banks.

The teacher experiences special pressures during teacher-
training courses

Teacher-training courses have bpen much appreciated by bilin-
gual teachers. Often, however, the only convenient time for
them occurs during the summer vacation period, which allows
little break for the teacher after a busy school year. It is

R25



The Program and the Teacher 21
important to recognize the accumulation of pressures which
can be involved:

® Travel may be difficult. Trails may be muddy, and rivers
dangerously swollen. There may be long periods of waiting for
airplanes at rendezvous points where food and housing may be
inadequate. Trips by canoe or bus may be long and exhausting.

® Teachers, salary in pocket, may become the special target
of dormitory thieves, pickpockets, vendors, con men, and
prostitutes. They may also encounter salesmen who use very
high-pressure techniques.

® The cost of plane flight, food, medicines, entertainment,
and supplies for return to his village, as well as mismanage-
ment, may leave the teacher without cash considerably before

- his training period is over. Pressures mount as he skimps and/
or tries to arrange loans to tide himself over

® Teachers, particularly those with littl. scholastic back-
ground, may find the academic grind hard. Trying to grasp
unfamiliar concepts day »fter day in Spanish (their second
language) produces mental fatigue.

o [f the year-end reports and statistics which the teacher is
required to submit are beyond his ability, frustration can be
generated as he struggles with his registers, perhaps at the
expense of the classes in session.

® Unfamiliar philosophical, ideological, and religious views
are often presented during the teacher training courses. Teach-
ers struggle to understand the implications of new concepts

-such as: (1) naiionalism/socialism/communism/capitalism; (2)
Catholicism/Mormonism/Evangelicalism/Seventh Day Advent-
ism; (3) agnosticism/atheism/naturalism/humanism.

® The native teacher is usually highly motivated to become
a "'good’’ citizen and is looking for ways in which he can iden-
tify with the national: society. Depending on the person who
seeks to influence him, “*being a good citizen'' has been repre-
sented to include such diverse qualities as: (1) loyalty to flag
and country; (2) good ability in the dominant language: (3)
mistrust of foreigners; (4) being a hilarious party-goer (Western
style). (5) being fervently religious: (6) being a responsible
leader: and (7) loving Western arts.

EKC
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® Due to existing status systems, he often receives a bewil-
dering diversity of treatment from those he contacts: (1) re-
spect as a professional (by understanding professors): (2) coun-
sel (by specialists): (3) flattery (by con men): (4) belittling and
patronage (*'Here, let me count your money for you.''): (5) ri-
dicule (by hostile **superiors’"): (6) orders to do menial service
(by people who expect Indians to be peons): and (7) friendship
(by a few, mostly peers). The teacher learning to live in a new
culture does not yet know what the real boundaries and norms
are. What is accepted behavior? What values should he adopt?
What should he reject, and on what basis, if he wants to be a
good citizen?

® Since teacher-training courses provide an opportunity to
present important orientation to representatives of many areas,
a tendency has sometimes developed to place emphasis on
record keeping, community development, health, school gar-
den'k and other matters. It is taken for granted that the
teachers realize that communication of academic knowledge is
their first priority. In fact, the hard-pressed teacher may not
have. this conzept well established, and many have bowed to
the pressure to perform in peripheral areas in order to please
their instructors, or a supervisor whose only remarks may have
been directed towards the school registers and the appearance
of the school building. As one teacher put it, A good teacher
keeps his school records well: it doesn’t matter what he does in
the classroom.”

OUR CONCLUSIONS: (/) Breaks should be scheduled between the
school year and training courses, or else the teacher should be
allowed time off from the training course occasionally to pro-
vide time for rest, reflection, and personal needs. (2) Whenever
feasible, it is preferable to hold the training courses in tribal
locations where the environment is familiar, accustomed food
is available, and the pressures of *‘civilization’ are fewer than
in city or market-town . cations. (3) Teachers would find it
helpful to receive orientation in national values and etiquette
(in simple language) to give general guidelines for conduct in
the new culture. (4) We need to be aware of the struggle for

2,0
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identificatior going on in teachers' minds. (5) Training-course
staff should be oriented to be conscious of the- teacher's
special needs; to be ready with extra tutoring in difficult
subjects; to speak slowly and simply; to provide protection

from thieves when possible; to reassure with positive, frlendly )

attitudes; and o provide good examples (see chapter 6). (6) It
is important to facilitaté travel to and from training courses as
much as possible. (7) Orientation and curriculum of teacher-
training courses should highlight teaching as the teacher's
primary responsibility.

The teacher and his family have special home needs.

These special requirements include:

® The teacher's wife may be required to move to a
community where she has neither friends nor family. If the
move also entails a new ecological situation, she may have to
cope with unfamiliar conditions and diet. Given the shyness of
many tribal women, considerable pressure may be felt, particu-
larly if the women of the new community are slow in accepting
her. In new locations she bears the brunt of child rearing
without the help traditionally provided by relatives.

® [n at least some of the cultures of Amazonia,® a bilingual
teacher's wife and family seldom receive from him the amount
of time they would normally expect. During her husband's
absences, the wife faces alone such crises as floods, illnesses,
fire, and death. The fields may suffer for lack of attention:
chickens and ducks may be lost to predators: the children lack
paternal attention. Interestingly enough, when wives have
rebelled, the husband has often been too busy to realize that
anything had been going wrong.

® Ordinarily, the teacher attends summer school each year.

If his wife does not, a disparity of education and orientation _

may result which sometimes leads to tensions. We have also

noted that teachers from tribal cultures who attend summer

- R
"

3 Oma R. and Allen Johnson. ‘* Male/Female Relations and the Organization of
Work in a Machiguena Community."* American Ethnologist 2:644~45, 1975. *

.
4 - .
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A .

school ‘without their-wives are more prone to engage in cultur-
ally - unacceptable liaisons. Wives, left alone, are also
 vulnerable. Whether, or not there is infidelity, suspicions and
recriminations can resuit.

® In. cultures where polygamy is considered very natural
and a sign of prestigé, strong pressures may be exerted on a
, teacher to take: more than one wife. Ambitious women have
been known to force themselves or their daughters upon the
teacher., even trappifig him “'if necessary.” It may be difficult
for a man to refuse in'spite of the problems it will bring him in
relating to mestizo administrators.

® If the teacher and his wife Spen their home to boarding
students, as is often the case, they have the added responsibili-
ties of fpsterparents——responsibilities which they take serious-
ly. The wife assumes tho_additional responsibilitics of being
cook for the group, and young iothers in particular may find
the work heavy when coupled with their own child-rearing and
homemaking responsibilities.

® The wife may also become chief hostess for visitors to the
community, thus depletingthe feod supply from her own field.
If, as.is’ the case during her first year in a community, she
should be dependent-on the good will of others"to share food
with her, the need for additional food for visitors may increase
tegsions.

® Domestic help is frequently needed to lighten the wife's
workload. It seems, however, that this help must be chosen
with care, “preferably’ from among relatives, or additional
problems will resuit.

OUR CONCLUSIONS: (I) We need to study traditional” family
patterns and forewarn couples of potential problems, suggest-
ing alternatives to help avoid pressure buildups greater than
the wife can bear. ' . The teacher may need orientation on the
importance of regulating his workload to take his family’s
expectations into consideration. He may also need his wife's
and 'his community’s support in helping him ‘live up to national
ethics. {3) The teacher will find it advantageous to inform his
wife as he gains new knowledge so that her orientation
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parallels his. School attendance for the wife has often proved
helpful. (4) In at least some cultures it is important to mak~
provision for the teacher’s wife to accompany him to training
courses, and to provide training for her--sewing classes, child
care, or whatever the wives identify as a felt need. (5) It would
be valuable for the wife to be encouraged by official
recognition of her role and the sacrifices she makes to enable
her husband to be successful. Official letters of appreciation,
diplomas for length of service, c1d an honor list for those
assigned to hardship posts may be awarded.

 SUMMARY

In Amazonia it has been important for administrators to gain a
clear understanding of the unique factors that affect teacher
selection;. the pressures that a teacher faces in his community
relations, his training, and his work, and the implications of
these for his wife and family. As factors are identified, they can
be balanced to help provide a more satisfactory arrangement
for all concerned.

~
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13
THE PROGRAM AS IT RELATES TO THE PUPILS

A good deal of effort has been expended in the Peruvian exper-
iment in trying to tailor the school program to the reality of the
native child. Field linguists, administrators, and teachers con-

“stantly have sought to be alert to the cultural and environment-

al, as well as the linguistic, factors that affect the pupils’
learning processes.

From these observations have come a number of insights,
some of which have been incorporated into the program as it
developed, some of which were made too late or for other
reasons have not been implemented. The list that follows is not
exhaustive, but all the items mentioned are lessons that we
would want to keep in mind if there were occasion to initiate
another program under similar circumstances.

BEGINNING WITH ADULTS (~f. also chapter I

Experience among groups of the jungle suggests that bilingual
education tends to be most successful when it begins with the
adults of a community. Beginning with the adult population will
remove a large percentage of the problems that occur when the
school program is begun first among children. However, if
there is already an ongoing children’s program, if the decision
to teach children first is irreversible, or if (after a period of
adult instruction) it is time to begin a children’s program, the
following pages list issues that we have found to be important.

)
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228 BILINGUAL EDUCATION

_ Beginning with children

Trends observed in preliterate societies in which schooling is
provided first for the children indicate that age and maturity are
crucial factors.

Flexibility as to age of admission

Physical and emotional maturity is conditioned by many fac-
tors, among them cultural and family characteristics, nutrition,
parasites, and environment. In the jungle, partially because of
lack of orientation to the basic premises of the classroom (see
the next section of this chapter), we have found, especially in
isolated ethnic groups, that few children are mature enough to
be able to settle happily into a full-fledged bilingual school
program before they are eight years old. While there are nota-
ble exceptions, particularly among school teachers’ families
and among communities with a longer history of contact with
the outside world, the generalization holds trus.

Trends among six- and seven-year-olds. Six- and seven-year-
olds are often eager to enter school, but frequently lack coordi-
nation anc an attention span sufficient for them to perform well
except in a nursery-school type orientation program under a
specially trained 7nd equipped teacher. However, in most
bikingual schools, neither a special teacher nor the special
materials aze available or feasible.

Another factor which particutarly affects these children is
that in a 50-minute class period, a teacher with three to five
levels may have only i® o 15 minutes to present the lesson to
each section. Young children often lose interest under these
circumstances. The results of being obvliged 1o continue in such
a situation have inclujed mertal blocks which handicap the
child throughout his school ¢ :reer, behavier pi~blems which
disrupt the entire school, and real distres, for both teacher and
students.

If sovial pressures, parental enthusiasm, and/or government
regulations require that a child begin school at six, the bilingual
teacher may be left with no alternative but to enroll pupils he

an
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knows he cannot handle adequately. Because of his isolation,
few administrators see his subsequent frustration and discour-
agement as he struggles under the burden.

OUR CONCLUSIONS: (I) The teacher will need to consider
carefully before admitting each new class of beginners. Is he
able to dedicate the time, both for preparation and in the
classroom, needed for an additional preschool class? If not, he
should try to find alternatives. Perhaps another teacher can be
trained, or perhaps the beginners -ould be allowed to wait a
-year before entering school. (2) The teacher will need to realize
that considerably more maturity will be required for children to
function happily in a classroom with a heavy section load than
in one with a light section load.

Trends among eight-year-olds {and older). In contrast to the
younger children, those eight years oid o1 clder usually make
the adjustment to school life quickly and are able to manage
reasonably well, even in an overloaded classroom. The enthusi-
asm with which most of them study is in marked contrast to
the discouragement often observed in younger children. Much
teacher time and money has been wasted trying to teach
children who were not yet mature enough to handle the
classroom situation.

OUR CONCLUSIONS: (/) It is important te allow flexibility in the
age of admission of children, particularly in isolated groups.
The criterion for admission should be maturity rather than
chronological age. (2) Active orientation for parents and
community is necessary to alert them to problems precipitated
by premature enrollment of children in school. (3) Teachers will
need training to recognize the signs of physical and emotional
maturity which i-dicate a child's readiness for a classroom
situation. For example: How long is his attention span? Doss
he demonstrate adequate coordination and manipulative skills?
(4) Trial periods are sometimes helpful in borderline cases. The
child can be allowed to attend classes with the understanding
that in two to four weeks a decision will be made as to whether
he should continue. If he enjoys being in school and is able to

3
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230 BILINGUAL EDUCATION

do the work, he continues after the trial period as an enrolled
student. (5) Teachers are helped by orientation in strategies for
averting problems by preventive methods, i.e., (a) varying
activities; (b) programming enough work to keep students
occupied; (c) allowing early recesses when work is finished or
when younger children seem restless; (d) separatir:g trouble-
makers; and (e) acting (in culturally acceptable ways) to
establish his authority in the classroom.

Trends among teenagers. We have noticed that in many
tribal areas the majority of students do not expect to complete
more than primary education. Consequently, there is not the
same need for them to begin their studies early as there is for a
child who is expected to pursue secondary, and even universi-
ty, courses. In fact, some children who had terminated their
primary education in the tribe, but were not yet mature enough
to be considered adults, have been observed to be in a sort of
limbo. In their case, it would have been advantageous for them
to have begun their primary education a little later, finishing in
their mid-teens—a suitable a- iter the adult world in many
ethnic groups, especially for rls. '

CULTURAL DIFFERENCES

As has been mentioned in chapters 6 and 7, children of isolated
areas have not been exposed to many of the concepts that are
basic to a classroom situation. For them, entering school is
entering a new system, structured according to a set of
assumptions very different from those to which they are
accustomed. During the considerable period of time it m:y take
for the child to reorient himself, little actual teaching of .
academics can be accomplished.

Presented below are some of the major areas of orientation
needed by tribal children entering school for the first time.

Preschool orientation

The teacher must introduce the basic concepts involved in
reading, writing, and performing mathematical calculations;

A]
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must explain the purpose of the school and proper care of
school property. Additionally, he must emphasize the fact that
there are: (1) activities considered proper and improper in the
- classroom; (2) times for group activities and times to work
alone; (3) times to work, to play, to be quiet and to listen: (4)
times to help each other and times not to help: (5) times to
control oneself, to respect others’ rights: and many similar
ideas.

OUR CONCLUSIONS: [t is necessary to: (1) Prepare a nursery-
schoel type of orientation geared to the needs of the students.
(2) Train the teacher in (a) recognizing physical and emotional
stages of children’'s development at beginning levels and how
to meet their needs for praise, short-span lessons, etc., and
(b) using the materials prepared for this level.

Orientation to a new method of learning

in some of the tribal cultures with which we are familiar, one
learns by watching. Children observe their parents, and others,
.for as long as necessary until they feel sure that they have
mastered the techniques of the process in question. Explana-
tions are not expected and are seldom given, yet when the
child makes his first attempt, he ordinarily does very well. It is
a great embarrassment to perform poorly: it demonstrates pride
and too much haste. The modest person waits until he is able
to do the work well.

Schools, on the other hand, do not expect perfect perform-
ance initially. Instead, students are required to practice to
perfect their skills. Children may experience severe internal
conflicts if they are pushed to try what they know they cannot
yet do successfully.

OUR CONCLUSIONS: [In as many ways as possible the
educational system should be adapted to the learning patterns
of the culture. Where there are differences between tribal and
western models, it is important to be aware of them. If
teaching new learning methods is unavoidable, the following
suggestions have proved helpful: (1) Allow for the lapse of time
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required for children to reorient themselves to the culture of
the classroom. (2) Help the teacher recognize the differences
between the native culture and school culture, and develop
ways to explain them to the children: i.e., the teacher may
explain to the children the difference between learning by
watching and léarning by doing and coach them in the method
employed in the classroom. (3) Orient the teacher to: (a)
provide practice whenever possible for the points the children
find most difficult, and (b) coach and encourage them.

Orientation to generalization

Native children frequently seem to learn each skill separately:
how to peel vegetables with a sharp knife (at very early ages),
how to skin an animal, how to carve an arrow point, etc. In
their way of life. many tasks apparently classify as isolated
items, with little or no obvious relationship to other skills.
They enter school not expecting any given piece of knowledge
to relate to any other piece.

Schools, however. are based on the pattern of generalization.
Main categories are subdivided: then information learned about
one subject is applied to other areas. Knowledge thu
transferred and related is made useful in many ways.

It is not unusual for native children to go through a period of
some bewilderment before they are able to understand and to
adapt to this new way of utilizing knowledge. A further adjust-
ment is requiteg\t? understand the use of abstract symbols.

OUR CONCLUSIONS: ([) It is essential to allow for the
reorientation required as the child learns to generalize or to
recognize abstractions. (2) The teacher needs training to recog-
nize where problems of generalizaticn or abstraction occur in
the subject matter he must tuach. (3) The teacher may need
help to find the explanations and drills which will prove most
advantageous in his cultural setting: for example, a special
mathematics workbook was prepared for the Machiguenga of
Feru to kelp students grasp the concept of there being only one
fixed symbol for each quantity, a device made necessary
because t:.. tribe had no fixed system of numbers beyond one.

240
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CLASSROOM CONDUCT (cf. chapter 12)

In cultures where children grow up with behavioral norms and
familial duties different frora those represented by Western
culture, the matter of maintaining order in a classroom may
become problematic for the tzacher. It is impossible for him to
teach or for the children to learn unless a certain amount of
. quiet prevails, the students pay attention to the lesson, and
school supplies are not destroyed.

The teacher enters the classroom with the basnc assumption
that he will be able to enlist sufficient cooperation from the
students in order to communicate new ideas. The students,
however, often enter with the same basic assumption held in
their homes, i.e., that they may do whatever they wish, with
no need for restraint, deference to others, or caution in the
care of property.

Certain cultures have well-established lines of authority. In
these societies, the teacher usually can solve discipline prob-
lems by workmg closely with parents and community leaders.
As .hey leam to have confidence in his judgment, attend
classes to observe for themselves, and discuss problems
together, the elders cooperate in backing the teacher and help
him to orient and control the children.

However, in cultures where adults frown on coercion of any
kind, the teacher may neither be supported nor appreciated by
the parents for trying to maintain order. If he disciplines the
. Students, he then risks a high level of community anger: if he

does not, he may accomplish veryittle in the way of teaching.

OUR CONCLUSIONS: (1) Teacher and community will be helped
greatly by having a clear understanding regarding classroom
discipline before classes begin. The teacher should discuss his
pluiis for keeping order with the parents and secure their
advice and consent for everything he proposes to do. (2) Sug-
gestions such as the following will help the teacher maintain a
pleasant classroom atmosphere: (a) praise as much as pos-
sible; (b) avoid clashes by using some effective strategy such
as changing activities, separating problem-makers, providing a
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rec>ss or rest break, programmikg enough interesting work to
keep pupils’ attention, ‘etc.; (c) giVg only necessary orders; (d)
give order (or request) once; (e) reMind once (i.e., allow for
forgetting, dawdling, etc.); and (f\ act to implement the
order/request. Consistency in thesg )six steps usually helps
resolve most classroom problepes=#8) The teacher should be
oriented to relv on par or community leaders to handle all
but minor problems. Even in communities where this is an
innovation, good communication and cooperation between
community and school has proved very effective. The teacher
should not attempt stringent measures without parental
consent. (4) Inviting adults to attend classes {either
permanently or as observers) often helps control children.

]

SUMMARY

Although education tends to be more successful when begun ~
with the adults of a community, children's programs can suc-
ceed, especially if careful attention is given to the cultural and
environmental factors (as well as linguistic factors) which affect
the students. These factors make it advisable to be flexible
about age of admission to school, allowing time for the child to
acquire the basic concepts usually imparted in preschool-type
programs, to become used to new methods of learning, and to
learn the technique of generalization. Classroom discipline
varies greatly from culture to culture, and it is essential for the
teacher and the community to reach a thorough understanding
concerning it prior to the beginning of classes.
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THE BENEFITS OF BILINGUAL EDUCATION

Bilingual education in the Peruvian jungle has brought numer-
ous benefits to minority language groups. Native people, both
" children, and aduits, frequently comment that by attending

- school one can:

® LEARN TO WRITE LETTERS (the ability to communicate
with distant relatives and friends is a new and much-
appreciated facet of life in Amazonia today)

® ACQUIRE ALL KINDS OF IMPORTANT KNOWLEDGE through
books

® LEARN TO SPEAK SPANISH (which enables one not to be
afraid of outsiders and to communicate with them)

® LEARN TO ADD, SUBTRACT, AND COUNT MONEY to avoid
being deceived when buying and selling

©® PROFIT FROM PRINTED INSTRUCTIONS (such as instructions
on pill bottles or signs in city streets and store windows)

® BE PREPARED FOR HIGHER EDUCATION and job opportuni-
ties never before available to the native peopies of the jungle

® LEARN WITHOUT THE DIFFICULTIES ENCOUNTERED BY
OTHERS W0 have attended schools where only Spanish is

spoken.

Since these expressions have been spontancous, one can
safely assume that the native people value bilingual education

235
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highly. The types of advantages they usually mention fall into
the general categories given below.'

MORE EFFECTIVE LEARNING

A Machiguenga bilingual teacher tells of sending his older
daughter to a Spanish-speaking boarding school. She was well
treated, loved her teacher, and began to speak a fair amount of
Spanish. A younger daughter attended the bilingual school.
After approximately three years of study, the younger daugh-
ter, to her father’s surprise, outstripped the elder in her ability
to read, write, and do arithmetic. This general tendency of stu-
-dents to learn more easily in bilingual schools has been repeat-
edly commented on by members of many language groups.

In places besides Amazonia studies have confirmed that
learning is most effective when begun in the mother tongue.
The National Indian Bilingual Education Conference, held in
Albuquerque, New Mexico in April of 1973, declared that:
“The most successful educational method is one that instructs
in the local language and then proceeds to develop literacy.... .
Traditional monolingual methods have resulted in below
standard achievement by American Indian students which, in
turn spawn difficulties in secondary and higher educational
pursuits, exacerbate acculturation problems, present significant
barriers in securing adequate employment, and constitute a
serious hindrance to the full enjoyment of life and its
benefits.”"?

A report from the Seminar for Educational Pldnning for
Multilingual Countries .attended by bilingual education repre-
sentatives from Peru, Bolivia, and Ecuador (Sola and Weber
1978:C-10) states the same principle in different words: *‘The

1 For part of the material in this chapter, 1 am indebted to my former
colleague, Dr. Harry Boonstra, who currently teaches at Hope College in
Holland, Michigan.

2 From a mimeographed document of the U.S. Department of the Interior
(published by the Indian Education Resources Center, P.O. Box 1788,
Albuquerque, NM 87103).
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linguist... prefers that the teaching of reading be in the mother
tongue because functional reading and writing is thereby
attained much more rapidly.... Without difficulty, the reader
can generalize the skill of reading and writing in his mother
tongue to any other language which he knows how to speak.”

Reduced cultural shock

® The local bilingual school allows the child to remain at
home, or close to home, avoiding the traumas caused by forced
abandonment of the home language and culture while at the
same time recognizing the dominant language. These are ad-
_ vantages valued highly by jungle parents, many of whom fear
the gap caused by sending their sons and daughters away to
Spanish-speaking boarding school and prefer to keep them out
of school altogether rather than to permit the separation. In
some cases, vernacular-speaking boarding schools within the
tribal area have been established for older students, and have
had fairly good acceptance. In other cases, older students
travel daily to a nearby village to attend a bilingual school,
even though it is difficult and sometimes dangerous for them to
do so.

@ Within the classroom, the students are not forced into
rejection of their mother tongue and culture (often an emotion-
ally damaging process), and adaptations of methods and
materials to the vernacular language and culture enable them to
participate without undue psychological stress. As Wipio has
already pointed out in chapter 5 of this volume, it is much
easier for children to adjust to a teacher and language situation
with which they are already familiar and then to learn the
dominant language by means of second-language methodology.
Research in Ecuador (Ortega 1978:39-43 and 53-55) also
supports these conclusions.

Studies undertaken by UNESCO in 1951 (Fishman 1972:691)
reported that it is best for pupils to begin studying in their
mother tongue, not only because they understand it best but
because thereby “the break between home and school [is kept]
as small as possible.” .

ERIC 24
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Sola and Weber (1978:C-9) state:

If a child is presented with primary education based on a
different! material culture, which utilizes norms of conduct
unfamiliar to him and is oriented by symbolic values which
have never before been part of his experience, he suffers
massive cultural shock. Perhaps this explains why the
child of another culture does not respond to the teaching
and is many times classified as incepable, or even as
mentally retarded. -

The anthropologist does not reject the new culture which is
to be imparted to the child; rather he suggests that curriculum
content and teaching methods conform to the child’'s previous.
experiences and that the\new elements be interwoven into the
educational experience. e .

® The jungle -abounds with individuals who, having been
educated in a second language—the national language—have
abandoned their mother tongue and cut themselves off from
family and friends, refusing to be identified, with them. It may
be that long-term satisfaction is tl.ereby attained in some cases,
but those that we have observed can scarcely be called suc-
cessful. The break is made at the cost of familial goodwill and
support, and usually the individual, in spite of his alienation
from his own culture, is not as well received in the new society
as he wishes to be. The sense of loss to the rejected: family
members can also be severe.

In contrast, most of the students who go to bilingual schools *
acquire a healthy appreciation both for their own language and
culture and for that of the majority. They are glad to belong to
both. Where bilingual education has had strong influence, as
among the Shipibo and Aguarun:, a trend towards increased
pride in native dress and traditional crafts and customs has
been evidenced along with increased ability to communicate
with the outside world.

® Stresses caused by contact with the outside world are
reduced through improved ability to understand the dominant
language and culture. To the extent that they are fluent in the
national language, individuals can master their circumstances
and diminish the possibility of being tueir victim.
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Progress from the familiar to the unfamiliar

The learning process is founded on sound educational princi-
ple—beginning with the familiar and expanding to the new
experience. (See chapter 17 concerning the principle of
cultur.lly adapted education employed in the bilingual schools.)

Sold and Weber (1978:C-10) corrovborate this principle by
stating: “'Th. psyrnologist insists that the elements used in
teaching have meaning for the child.... The direct implication
for the teaching of reading is that it should be in the mother
tongue,... and that beginning lessons should be based upon
natural expressions which the child already knows in oral
form.”

Improved ability to learn the second language (

That educction in the vermacular improves and develops a
student’s native ability to learn a second language has been
-effectively documented by Marleen H. Ortega (1978). By
means of carefully constructed and controlled tests, she com-
pared the degree of Spanish assimilation attained by the pupils
of two similar Quichua-speaking comrwnii.us in Ecuador—one
with a bilingual school and one with a monolingual Spanish
school. Not oniy did the pupils from the bilingual school score
higher in academic subjects, but their command of Spanish—
after three years of formal study in the bilingual school—was
better than that of students who had studied exclusively in
panish. ‘

This corresponds to our observations in the bilingual schools
of Peru, but is particularly interesting in the light of anot*er of
Ortega's observations (1978:57): **... many of the children in
Colta had attended monolingual schools in Spanish where they
were considered ‘incompetent’. Nevertheless, upon attending a
bilingual school, they proved themselves to be capatle
students, and— according to their parents—were ‘now learning
something'."’ She continues, saying of these same students: "It
is clear that in bcth towns the children of preschool age are
monolingual Quichua speakers. However, in the lapse of three

_17



ERI

3

240 BILINGUAL EDUCATION

years, the students of the bilingual school demonstrated more
knowledge of Spanish’ and the materials studied in that
language.” .

This stady also proved that teaching children to use a second
language does nor imply replacement of their first language—an
important point relatiag to the respect and appreciation due a
student’s own language and culture.

Ortega's charts, which need to be studied in detail in order -
to understand the complex factors involved, show the following
percentage distribution of pupils tested:*

TABLE 14.1. COMPARISON OF DEGREE OF COMTETENCE IN
SPANISH BETWEEN  PUPILS OF MONOLINGUAL SCHOOLS AND
THOS® IF BILINGUAL SCHOOLS

Colta (bilinguai school) Calhua (monolingual school)
Out- . Unsatis- || Out- . "Unsatis-
standing Fair factory |l standing Fair factory
Mathematics: | 0% 20% 40% 60%
Spanish Low but better Low
Gramrnar: p than Calhua )
Social
Scierice: 0% 10% 50% 50%
Natural .
Sciences: Similar competence Similar competence

3 The type of Spanish knowledge referred toris not merely theoretical (rules of
grammar, for example): rather the children gradually internalize and master the
structure of the second language until they achieve competent comprehension
and production.

4 The chart presented here is a summary of three tests given in Spanish to
three groups of different ages. (For full information see Ortega 1978:119-52.)
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UNESCO specialists (Fishman 1972:692 and 699) support
Ortega’s findings. According to them, experience in many
places has demonstrated that an ‘‘cqual or better command of
the second language™* is acquired when schooling begins first in
the mother tongue.

Gray (UNESCO 1956:73), citing studies by Hildreth and
Horn, gives reasons for the above:

A child's ability... to recognize and pronounce words, to
grasp the meaning of sentences, to follow a sequence of
ideas, or to read orally, are all influenced by lis mastery of
the language.... Many failures in reading are due to
inability to interpret readily the language used.

If this is the case with native speakers, it is understandable
. why the problems are even more acute across language
bouadaries. .

Baucom {(1978:127), speaking from years of experience in
Africa, states: *‘It is, in my opinion, much more successful to
teach people home language literacy first and then put them
into a second language programme. Thus a reading ability in
some language can often be seen as a prerequisite for entering
a language-learning course.”

Enhanced Iangu—age and « nalvtical skills

Some studies indicate that bilingual education may help to pro-
mote language skills and facility in problem solving. Compari-
son of a group of monolingual and of bilingual ten-year-old
children from six Montreal French schools (Lambert 1972:154-
55) measured attitudes toward the English and French
communities and tested verbal and nonverbal intelligence.
According to Lambert, ‘“Contrary to previous findings this
study found that bilinguals performed significantly better than
monolinguals on both verbal and non-verbal intelligence
tests.... The bilinguals appear to have a more diversified set of
mental abilities than the monolinguals.™

Cummins (1977:83) comments on the social context in which
the above study was conducted and points out that it, along
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with other **positive’ studies, **... generally involved middle or
upper class subjects whose first language is dominant, or at
least prestigious, and in no danger of replacement by their
second language .... These children are adding another language
to their repertory of skills.”

Similarly, education in Amazonia is generally observed to be
most successful in ethnic groups where the sense of cultural
worth is sufficiently strong that Spanish is added to the
repertory rather than learned as a way of escape from what is
felt to be a humiliziing position. (This is not to say that it may
be even more needed in such circumstances.)

Although not quantitatively compiled, reports from bilingual
reachers and parents of bilingual school children who have had
experience in monolingual Spanish-speaking schools terd to
confirm another of Cummins’ observations (1977:81), whi:h is
based on a series of recent studies: **Bilingualism can accel-
erate the development of general int=llectual skills. .. (it]
promotes an analytic orientation to language... and several
studies suggest that learning a second language increases
children's sensitivity to feedback cues."

PROMOTION OF SELF-RESPECT
AND A SENSE OF SELLF-WORTH

Education as an individual and communal prestige factor

Having a school contributes to the community members’ sense
of self-worth and of self-respect. A commonly heard statement
among tribal peoples of the jungle who are coramenting on the
value of education is that **we used to be illiterate but now that
we have entered school, we can read, write, add, and subtract
like other Peruvians.”” The statement reflects a sense of having
had a felt neced met.

This sense of pride in having a means of education in one’s
own community is so strong that even though internal problems
may cavse villagers to be very unhappy with some aspects of
the school program, we know of no community which has
requested that their school be withdrawn.

Y
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*  Promotion of ethnic pri;ie

A legitimate pride n the native language and culture is
_developed as the community sees its language used in written
form as a vehicle of instruction and as a means of self-
expression. (Chapter 22 discusses this from the viewpoint of
the jungle experience.)

The need for linguistic and cultural recognition is also
expressed by the declaration of the National Indian Bilingual
Education' Conferen-e:

The right to one's own language and culture is inherent in
the concepts underlying our national ideals.... Many... be-
lieve that schools have an obligation to provide education

representatives of viable, valuable cultures... which h: )
right to continue their existence as unique cul}gzs em

4 <
Promotion and development of cultural hegitage .~ -
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Folk tales and other parts of the-cultural heritagg.'aﬁjoz only
be preserved but also enjoyed by new readers as-members of a
given ethnic group are able to write them for themselves and
for_others.' (Chapter 22 treats this important aspect, and
apter I9/d€inonstrates the value placed by the Amuesha
peopl/e,uﬁon their own writings. The Amuesha, like most jungle
ples, consider folklore stories their favorite type of
““literature.) In this regard, the National Indian Bilingual
Education Conference stated: ‘‘Establishment of a bilingual
program for American Indian students encourages the develop-
ment of educational materials relevant to Indian history,
legends, folklore. artistic expression, and characteristic
lifestyles by recognizing that the local culture is a legitimate
source of study and interest.”

Feeling of equality

The appointment of a local teacher demonstrates to members
of the native community that they are considered equally

R51

which is not designed to shift students unilaterally from
one culture to another. American Indian students ;://
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capable, of assuming responsibilities connected with the majori-
ty culture.

Sola and Weber (1978:C-9) illustrate the kind of respect
native peoples covet—and merit—when they state: ** Bilingual
bicultural teachers would be the best instruments for
implementing a curriculum conceived in this form, and even for
participating in its preparation.” Training programs now in
progress are preparing representatives of various language
groups of the jungle to participate in bunldmg thenr own
curriculums and in textbook preparation.

Increased independence

Education helps the tribespeople become independent, with
their own recognized leaders and representatives to national
governing bodies and organizations. It also enables them to
acquire the skills and trades needed by the society, freeing
them from dependence on outsiders. This is the case, for
example, with the Ticuna, whose radios and tape recorders are
repaired by a skilled native technician. Among the Piro, Chaya-
nuita, and Aguaruna, and on a larger scale among the Ticuna
and Machiguenga, trained boatmen and mechanics from the
- native- community make possible the transport of produce to
market, without the need of dependirg upon majority-culture
middlemen who  historically have controlled trade by
monopolizing transportation. The ability to make decisions
independently is an important aspect of this process.
According to Sola and Weber (1978:C-8):

Minority languages and cultures, which carry high
symbolic value for their users, can become the means of
strengthening an individual's dedication to his community,
and his region. Two results of tkis can, perhaps, be
anticipated. The region would be protected from the
disintegration which can result from national-level
intervention. which sometimes is blind to linguistic and

f
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cultural considerations. And, in the case of rural bilingual -
zones, it would slow down heavy emigration towards the
cities, which, as we know, is producing devastating
socioeconomic effects in metropolitan areas.

A defense against exploitation

Bilingual education gives the ethnic groups a necessary, and
recognized, protection against exploitation by outsiders. Illiter-
ate adults now ask their children, or educated adults, to
accompany them as they buy and sell. Teachers accompany
community representatives when large transactions are in-
volved, such as the sale of logs for lumber, the sale of
community harvests, or the purchase of cattle. The ability to
read scales, multiply, measure lumber, count money, and
converse about these matters in the trade language has consid-
erably increased the minority groups’ probability of receiving
fair treatment. .

Furthermore, a knowledge of numbers brings self-assurance.
The Arabela and other groups have commented on what a
satisfaction it is no longer to be in doubt as to whether they
have received—or been charged—fair prices. By means of
simple arithmetic, they can calculate the correct amounts and
can allay their suspicions—an obvious advantage both to them-
selves and to those traders and patrones who do seek to treat
them fairly.

Adults, informed through the bilingual school about the laws
of their country, have been able to solicit land and health
services and have been able to take advantage of other services
available to them.

Another less commonly recognized aspect is the detense this
same knowledge provides within the culture. Machiguenga
women, who lack an indigenous system of fixed numbers, want
to learn how to count so that they can know for sure if all their
chickens have been safely penned up at night or whether they
need to look further for strays. Their peace of mind is consid-

2#-
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erably improved if they know exactly how many balls of spun
cotton thread they have stored away, rather than worrying that
one is missing—probably stolen. Trading can be conducted on
a more equal basis if everyone understands the value of
produce or crafts. In these and many similar ways, education
proves beneficial within the group.

Promotion 3f a common identity

The schools have also promoted a growing awareness of the
jungle people's common identity. In many areas settlements,
even within ethnic groups, are so isolated from €« h other that
traditionally there has been very little knowledge or concern
for each other's existence. When repiesentatives from these
scattered villages began to attend teacher-training courses and
conferences (see chapters 6 and 9), they began to establish
friendships both with those in their own language group and
with colleagues from other groups. Their new sense of brother-
hood, carried back and communicated to fellow villagers, has
resulted in a new solidarity within and between ethnic groups.
Increased optimism is present since there is now the possibility
of approaching goals and problems as a group rather than
individually.

Citizenship and patriotism, respect for the nation, and appre-
ciation for its history—all new concepts to the isolated groups
of the jungle—have been effectively and wholesomely taught
by the schools. It has been encouraging to see the native
people’s warm response when they realize that they belong to a
larger community, one in which they and their language are
considered so important that special efforts have been made to
provide them with education and the means of forming links
with the larger society.

This sense of identity between members of the same group,
members of other groups, and with the outside world has been
greatly fostered by the newly acquired ability to communicate
through letters. Now isolated villages and distant family mem-
bers can remain in contact with each qther. Invitations can be
extended (to programs, football og?v\es. area business
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meetings). Help can be summoned (to stem epidemics, to
provide technical assistance, etc. Requests to authorities can
be made. The mail carried by canoe, and by SIL pilots (in lieu
of other postal systems) between diiferent tribal communities,
as well as between these communities and the outside world,
provides deep satisfaction to all and has demonstrated that
hundreds of comparatively new literates now respond to the
written word as they would to the spoken word.

Improved career opportunities

In the jungle, bilingual education has not only improved career
opportunities for its students outside the tribal areas, but has
bettered the lot of those who continue within the community
by providing new job opportunities—carpentry, transportation
of goods and people, mechanics, teaching, medicine, animal
husbandry—and by helping those who continue as farmers to
market their produce at fair prices. Numerous communities
throughout the jungle have organized sawmills, cooperatives
for the sale of agricultural products, health posts, and small
stores. The Shipibo.have developed a cooperative for the
production and sale of pottery and artifacts.

QOutside the tribal area a limited but increasingly greater
number of bilingual school graduates are going on to secondary
schools and technical and university training, and one young
woman of the Piro group is within two years of graduation
from medical school. An encouraging number of these profes-
sionals are returning to their communities and using their
training to benefit their people.

That this trend is not merely an isolated case is made clear
by the National Indian Bilingual Education Conference meeting
which underscored the career opportunities opened to bilingual
school students of their area:

Adoption of bilingual programs tends to bring an end to
the deprecation of local culture elements and values by the
schools, stimulates bectter communication between the
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community and the schools in solving educational prob-
lems, effects a positive student self-image, provides more
effective use of both English and Indian languages, fosters
higher achievement levels in academic performance,
encourages more successful secondary and higher
education careers, eases the obtainment of employment,
allows genuine options for American Indian students in
choosing a way of life, and facilitates a more harmonious
relationship between American Indian cultures and the
mainstream of society.

GRADUYAL EXPOSURE TO THE MAJORITY CULTURE

The school helps the community adjust to the inevitable
impingement of the outside world in a somewhat relaxed way,
and—most important—at a pace with which the members of
the community are more able to cope.

® The teacher, a member of the community, assumes a
major role in helping the group in its adjustment to tae national
culture. For example, cooperation with the teache:r helps the
community become accustomed to broader organization around
local leadership—a necessary, step towards more effective
participation in the national life.

® The procedures for discussion and the concepts of coop-
eration are frequently learned in the establishing and maintain-
ing of the local school.

® The cooperation of the community with the national edu-
cational system provides a concrete example of how to par-
ticipate in the national life without losing one’s own cultural

* identity.

® Many helpful concepts taught in the school filter through
to the community, i.e., hygiene, the concepts of reading and
math=matics, and news from the outside world, to mention a
few. As a result, the entire community becomes aware of its
relationship to the larger society.

UG
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CONCLUSION
Limiting factors .

. In spite of the benefits of bilingual education, there are
hazards, of course, in introducing changes of this nature. The
process of adaptation can be painful. Obviously, caution and
forethought should be exercised by administrators initiating
such programs.

We have found also that the ideal situation almost never
exists. Small ethnic groups are reached by the educator many
years after contacts with the outside world have been initiated.

The people themselves have already developed opinions about
and ways to cope with the impingement, with varying degrees
of “‘success’’ as they see it. Governments and agencies charged.
with responsibility for Indian affairs have chosen certain
policies. The educator works within the context of all that has
gone before, with the parameters of his influence limited by it.

. His challenge is to provide the most long-range benefit possible

to the tribal group, with the least possible disturbance.

Regulations, budgetary limitations, isolation, and social and

cultural factors all serve to complicate the educator's task.
Although guided by his ideals, he must constantly settle for
what is possible. At the same time, it is always necessary to
keep in mind the anthropological code of ethics that ‘“work
should not ‘adversely affect... the lives, well-being, dignity,
and self-respect of any portion of the community’ unless the
negative effect is minimal and in the long run positive™ (Almy
1977:287).

Alternatives

Although it is often difficult for the educator to know how to
proceed wisely, especially when a large number of factors are
already predetermined, the concerned resource person is usu-
ally able to attain solutions which, though less than perfect, are
better than the alternatives. To illustrate this, let us consider
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the three other basic alternatives to bilingual education for
minority groups.

® TO DO NOTHING. Where no, or insufficient, positive action
has been taken to ameliorate the effects of contact with the
outside world, hundreds of societies have been decimated or
become extinct through disease and exploitation. Even if they
survive, history abounds with examples such as those of the
Huitotoan groups and the Cashibo of Peru which show that

lack of constructive intervention immediately after the first

violent contacts with the outside world proves demoralizing

. and destructive. Only in recent years, with the aid of modern

medicine, bilingual education, and other government programs,
are the Huitotoan groups and the Cashibo recovering a
semblance of equilibrium. Abuses” and killings by the **white
man’’ decimated these groups during and after the rubber hoom
of World War 1.

® TO ISOLATE. Some tribal groups have been alloted large
reservations, and outside contact is prohibited. However, is it
ethical to impose a zoo-type policy on other human beings,
arbitrarily limiting their freedom of choice?

® TO EDUCATE IN THE LANGUAGE OF THE MAJORITY. This
practice is no longer considered productive by today's best
educators. Georze Blanco (1977:5), quotes Andersson and
Boyer (1970), Saville and Troike, (1971), and von Maltitz

“(197%), saying: '‘Such authorities address the importance of

language in bilingual education and they are convinced, along
with others (UNESCO, 1955), that the... native language... is
fot only the best language for instructional purposes, but that
its use in school can only enhance the child's self-image and
esteem for his awn culture.”

There are also strong negative effects of educating first in the
second language. Besides the mental blocks and discourage-
ment commonly observed. a UNESCO study (1953:67; has
pointed out that: “It is generally agreed by educ:‘ionists and
psychologists that a child should first learn to read and write in
the language spoken in his home.... When this foundation has
been laid, he can acquire a full command of his own and, if
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necessary, of other languages: without it, there is danger that
he will never achieve a thorough command of any language.”

Some of the women of the Cocama language group of Peru
exemplify this problem. Forbidden to speak their own language
by their parents, yet unable to understand the Spanish lan-

* guage, they have grown to adulthood speaking only a very sim-

plified pidgin without the rich communicative potential of either
Cocama or Spanish.

Summary

Thus, when compared to the alternatives, bilingual education in
the jungle, in spite of its hazards, has, in the judgment of
vernacular speakers and specialists who have worked with the
program, produced superior results: we find self-aware, con-
fident individuals, improved participation in the national life,
reduced trauma, improved health and economic status, and
doors opened to greater independence and freedom of choice.
Taken as a whole, no other solution found thus far has proved
to be as effective: the positive results outweigh the negative. If
acculturation is approached from the vernacular speaker’s point
of view, if as many concessions as possible are made to the
Indian culture rather than expecting all the change to be done
by the minority group, and if long-range planning focuses on
native leadership, we believe that programs can be developed
which are even more effective and more beneficial for all
concerned than any we have secu thus far.
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: PART 1V
- THE PREPARATION OF MATERIALS




PART IV
The Preparation of Materials in Vernacular
' Languages

There are many books available on primer making.' Conse-
quently this section is not a discussion of the **how tos’ of
book making. Rather, a number of articles have been selected
which, growing out of the bilingual school program, illustrate
some of the experiences which the field linguists have had
while preparing material for vernacular languages.

The first article, written by Fugene E. Loos, discusses read-
ing as the process of learning to identify a visual symbol with a
psychological linguistic unit. He .reats the need for a scientific
alphabet based on the psychological units of the language and
then the natural use of the vernacular in the materials prepared
for literacy purposes. This presentation represents only one of
several ways of looking at alphabets and relating them to
reading. Loos has done linguistic field work, primer prepara-

1 See for example the following:

Faust. Norma, Furne Rich, and Mary Ruth Wise. 1975. La preparacion de
meteriales de alfabetizacion en programas de educacion bilingie. Lima, Pert:
Centro de Investigacion de Lingiistica. Universidad Nacional Mayor de San
Marcos.

Gudschinsky, Sa.ih. 1959. ""Recent trends In primer construction’
Fundamental and Aault Eaucation 4:61-65.

1974 Manual de alfabetizacion para pueblos prealfabetos. México, D.F., Sep/
Setentas.

Wendell, Margaret. 1975. **An experimental project for production of reading
material in a pre-literate society™”. Notes on Literacy. 18:5. Huntington Beach.
California: SIL.
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tion, and translation in the Capanahua language. He has served
as Coordinator of Technical Studies, overseeing the academic
work, and is currently General Director of SIL in Peru.

Patricia M. Davis presents the challenges encountered while
preparing a series of primers in the Machiguenga language and
describes and illustrates the solutions attempted. Problems in-
clude long verbs and the fact that in idiomatic Machiguenga
repetition is not frequent except to indicate continuative action.

Martha A. Jakway has contributed two chapters to this sec-
tion. The first shows how the bilingual education program in
the jungle has been adapted to the culture of the vernaculat
speakers. In the second she describes how native authors have
been trained through writers’ workshops. Details are given on
specific workshops held in Peru and the result they have had in
terms of increased native literature.

The final chapter in this section shows how the children
themselves contributed to materials used in the schools. In the
Amuesha schools, students who had leamned to write in
Amuesha were each given a notebook in which they were en-
couraged to do creative writing when they had time. This
proved to be a successful way to teach composition, and the
materials were then also used in the preparation of primers and
library books. The author of this chapter, Martha Duff Tripp.
has worked closely with the Amuesha bilingual school
teachers, preparing materials in that language and supervising
the village schools.




15
THE APPLICATION OF LINGUISTICS TO THE
PREPARATION OF DIDACTIC MATERIALS'
Eugene E. Loos

Mastery of the written page is the essential ingredient for
formal education. The progress of the student in successive
levels of study presupposes a good foundation in reading and
writing in the lower levels, and the ability to read and write
weli in the lower levels presupposes a mastery of the language
used as the means of instruction.

To point out the relationship between language and literacy,
the diagram on the following page presents a conceptualization
of the components of interpersonal communication.

Moving from left to right on the chart, communication begins
with Thought, which we will not try to define except to say
that it can be vicwed as an abstract structure manifested by

--—syntactic units that have assigned phonological values (pho-

nemes) which are also abstract. The phonological units are put

. in sequence orally by the production of acoustic vibrations,

using the nerves and muscles of the articulatory system,

sometimes with many variations in the phonetic production of
the same abstract unit.

Hearing involves the opposite process: the acoustic vibra-
tions are perceived by the ear and interpreted as a sequence of

I Revised version of an article published in 1972 by the Peruvian Department
of Education under the title. “'La hnguistica aplicada a la preparacion de
material didictico,”” Primer Senunario de Educacion Bilingiie, algunos estudios
y ponencias.
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phonological units related to a Syntactic structure that can be
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symbol, although it is pronounced as an alveolar before
vowels, as a velar before velars, as a bilabial before bilabials,
as nasalization of the vowels that precede it when it occurs
word final, and as nasalization of vowels and semiconsonants
that follow it when it occurs immediately preceding a
semiconsonant.

Beginning readers and writers seem to follow the process of
mentally assigning the phonetic qualities corresponding to the
symbol, even if they do not produce the sound orally. Consid-
ering that the phonetic articulation of any of the psychological
symbols of the alphabet of a language can be different from a
similar counterpart in another language, it is evident that we
cannot demand an exact identity of graphic symbols (practical
alphabets) between languages that are different. The adaptation
of a practical alphabet presupposes analysis of the phonological
system so that the most adequate graphic symbols can be
chosen to represent the psychological symbol. In additios:, to
facilitate the students’ transition from reading in their own
language to reading in another language, it is convenient to
choose the graphic symbols that offer the best possible
correspondence of phonetic values between the two languages.

The preparation of educational materials also requires a
knowledge of the syntactic system of the language so that the
syntactic constructions used in the materials will be natural and
will not draw the student’s attention to strangeness in the
expressions but rather toward the material to be learned.
Literacy should have as its goal the enabling of the student to
read not only with comprehension and fluency, but for enjoy-
ment and acquisition of new information.

In vur experience, we have observed that native teachers
find life in an. isolated community less difficult and more
productive than nonnatives because they are members of the
same languczse group. As a member of his cuiture, the native
teacher has great advantages over a nonnative one. Although -
his education is often l!imited, he knows and understands his
language and culture and the ecology. In the Amazon area, the
native speakers available to serve as teachers have no formal
teacher training, many having nevcer even attended high school.
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Even if a prospective teacher has had more scholastic back-
ground, this docs not guarantee that he will be ingenious
enough to utilize all the basic pedagogical principles in his
teaching, especially if during the first year of work he must
cope with various levels of students. It can be expected that a
teacher with less education will have even greater difficulty.

For this reason it is important that the materials be prepared
in such a way that a teacher with a minimum of sophistication
automatically follows well-founded pedagogical techniques.
Specifically, whoever prepares the materials should help the
teacher by incorporating into them such basic pedagogical
principles as:

(1) moving from the known to the unknown, using concepts
that are interesting to the student

(2) adapting the instruction to the cultural limitations and
peculiarities of the student :

(3) providing sufficient repetition

{4) providing systematic comparisons

(5) providing systematic contrast

(6) promoting progress by controlled introduction of new
concepts

(7) progressing from the first stage of learning {recognition)
towards the second stage (application).

If these pedagogical principles have been incorporated into
the design of the book. the teacher will be less burdened and

will be free to devote more effort to taking better care of the ~

individual needs of the students. For example. the principle of
adapting the instruction to the cultural and linguistic peculiari-
ties included the necessity of organizing the first Machiguenga
reading books on the basis of the verb instead of the noun and
of following the syntactic pattern of the language, which limits
the repetition of rouns. In Machiguenga, nouns functioning as
subject are not ordinarily repeated in subsequent sentences
within the same paragraph (see Chapter 16).

The number of new concepts and the rate of their presenta-
tion will determine the speed at which the student will progress

0y,
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through the pages of a given book.> Thus, a primei which
included the 31 letters of the Amuesha alphabet in 20 pages
would be more difficult than a primer which included 16 letters
in 48 pages, and the progress of the students would be slower.
Progress in using the art of associating subjectively the graphic
symbols with the psychological symbols is important for the
student's encouragement. To promote use of the new skill, the
introduction of new concepts in a book is limited, and the
number of exercises based on each concept is increased. This
can be determined by a study of the letters of the alphabet.
The letters which occur more frequently. and which therefore
can be used to produce a greater variety of sentences, are
chosen as the most productive ones. Using these productive
letters, it is possible to teach only a part of the alphabet in the
first book of a series, using many exercises and presenting from
the beginning varied sentences that sound natural to the
student. Thus, beginners have a sense of accomplishment
because they are reading sentences that are meaningful and
natural in their syntactic form: the sentences **speak™ to them.

The first primer is begun by choosing from among the most
productive letters those that exhibit the greatest contrast in size
and shape: round, straight, tall, low. New words are presented
utilizing a minimum of these contrasting letters and combining
them in different ways, gradually introducing new combinations
in natural sentences based on subjects that are familiar to the
culture. Since the readers already master subjectively the rules
of their language. they will pronounce the letters correctly once
they learn to as;ociate ti.c graphic symbol with the psychologi-
cal one.

2 Most of the principles described in this section were used 1n pnmers hased
on the psychophonemic method during the early years of the Peruvian experi-
ment. These were often supplemented with books which included dnlly on
syllables and frequently occurring affixes and combinations of affixes Since
about 1966 other methods have also been used
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When preparing primers it is also important to pay attention
to mechanical orientation in the art of reading, such as:

(1) Reading readiness orientation
(a) Reading from top to bottom of the page
(b) Reading from left to right of the nage
(c) Recognition of pictures
(d) Reading pages in sequence
(2) Reading orientation
(a) Breaking down complete units (words) into their parts
(syllables)
(b) Using these parts (syllables) to form complete units
(words)

Fluency in reading is developed by using texts that conform
to the linguistic patterns of the language. It is important to use
expressions that can be illustrated with clear pictures and to
make attractive pages. The size of the letters should be
controlled, as should the amount of content on each page.

Providing writing exercises in conjunction with the primers
helps students to progress early or simultaneously towards the
production stage (writing) until tiey can write their own
cultural accounts (legends which so far have been passed on
orally) and new productions, such as autobiographies. ‘

A bilingual education program normally requires a basic
linguistic analysis on which to base the preparation of
materials. The analysis should include:

(1) phonological analysis and formulation of a practical
alphabet.

(2) grammatical analysis, to distinguish natural from unnatural
patterns

(3) a survey to determine dialectal variations in cases of
hitherto unstudied languages.

The materials prepared should include:

(1) a basic series of short reading primers (four to eight,
depending on the complexity of the language) (Mastering a
i
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series of primers has a better psychological effect on the
student than completing one thick volume.)

(2) intermediate primers

(3) advanced reading texts.

Gudschinsky® and her colleagues proposed that the syntactic
form of expression and the relationship of the reading material
to the culture and to the personal experience of the reader or
writer, can be used as parameters to determine expected
degrees of difficulty of the materials.

TABLE 15.2. RELATIONSHIP OF CULTURE, PERSONAL
EXPERIENCE, AND SYNTACTIC FORM TO DEGREE OF READING
L:7FICULTY OF A PIECE OF LITERATURE

=

Degree of Relationship Relationship Syntactic

Difficulty to Culture to Experience Form
| Internal Direct and Free
Personal
2 Internal Indirect Free
K} External Indirect Free
(Foreign)
4 External Indirect Free
5 External Indirect Restricted
literal

translations

The easiest materials are those dealing with subject matter
which is alreac'y known by the reader, is familiar to the
culture, and is expressed naturally. The most difficult are those
dealing with subject matter which is foreign to the culture and
to the personal experience of the learner and which use a
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restricted syntactic form,* such as materials translated from
another language in which the original text has been followed .
closely. ’

The use of materials in a bilingual education program presup-
poses trained personnel: (1) teachers who have received orien-
tation in the philosophy, method, and materials used: 2
trained supervisors: and (3) communities that are ready to
receive them (officials, parents, and the public in general). The
materials cannot achieve the purpose they are designed for if
they are not used according to their design.

3 Sarah C. Gudschinsky, A Manual of Literacy for Preluerate Peoples
(Ukarumpa, Papua New Guimea: Summer Institute of Linguistics. 1973)

4 Materials of this type are not recommended for use in a primary school
program since they are unnatural stylistically and are therefore very difficult to
comprehend.

-
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THE CHALLENGES OF PRIMER MAKING'
Patricia M. Davis

The purpose of this chapter is to present some of the problems
that complicated the preparation of a series of primers in the
Machiguenga language,? and to describe the solutions
attempted. It is necessary for the reader to realize that the
Machiguenga language and world view are totally different
from that of Indo-European cultures. Also, since most
Machiguenga live in extremely isolated areas, many of them
are pot familiar with concepts which the mechanized world
considers basic.

Reading is one of those concepts. The task of the educator,
therefore, is to make comprehensible a concept which is totally
foreign to the Machiguenga, using thc natural forms of the
mother tongue as the key. Some of the problems treated here
may be limited to the Machiguenga language and 10 some varie-
ties of Campa: others may be encountered more frequently
around the world. However, the search for solutions serves as
an example of the importance of tailoring literacy materials to
the linguistic structure of the target language in order to
facilitate learning.

f An ecarlier version of this chapter was published under the title
**Confeccionando cartillas™’in Comunidades y Culturas Peruanas 1, No. 1,
December 1973. (Pucallpa, Peru: instituto Lingiistico de Verano.)

2 Machiguenga is one of the closely related Campan languages and dialects
within the Arawakan family. it is spoken by an est:mated 7,000 people.
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After a lengthy period of experimentation, we were
convinced that methods used successfully to teach reading to
some language groups produced unsatisfactory, or at best
mediocre, results among the Machiguenga. It appeared that this
occurred because, in one.way or another, those methods were
oriented to languages in which nouns were predominant, or at
least could be repeated frequently, and did not make adequate

‘provision for the predominance of verbs in Machiguenga

discourse. It would be necessary, therefore, to find a method
which would concentrate on verbs.

The problem was complicated by the fact that Machiguenga .

verbs are very long (see figure 16.1). More complex still, the
distribution of syllables is almost infinitely varied. It was
extremely difficult to find segments larger than the syliable
which were similar enough to be usable for drill purposes.
Furthermore, in idiomatic Machiguenga, exact repetition is
infrequent except for indicating continuation of an action.
Given these restrictions, how could we communicate the
sophisticated concepts inherent in reading? How could we
prepare readers to handle the complexity of natural text
without unnatural renetition? How could we stimulate interest
among a people who found “paper too hard”’? To accomplish
all of this, we finally devised a series of primers which
incorporates various methods and divides the teaching of basic
reading concepts into two phases. The first phase is prereading:
students learn fo recognize pictures® and, simuitaneously, use a
workbook which, by means of pictures, teaches recognition of
similarities and differences (fig.-e 16.2). This is followed by a
primer which tcaches 23 sight words, most of them nouns
which are highly contrastive in shape. In the simplest way
possible, the concept is established that the objects of our
world can be represented with written symbols {figure_16.3).
The teacher presents new words using the following steps:
() the class converses about the pictured object, (2) the
teacher shows how the name of the object is written, )

3 It s important that the pictures represent objects which are both familiar to
the people and interesting to them.

7,
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students find other occurrences of the word on the same page,
(4) find other occurrences of the word throughout the book,'
and (5) read the entire page for themselves.

It is important to mention here that, in our experience, if
primers are to be taught by tribespeople with a limited amount
‘of educational preparation, it is best to restrict the methods
within a primer series to the few which can consistently be
used page by page. Unsophisticated teachers have performed
very well when they were able to recognize &y he structure of
the page itself which of two or three methods should be
employed (one for new words, antther for new syllables, and
another for review). However, they may easily become con-
fused if they are required to use any extensive variety of
methods and/or visual aids.

The second phase of the reading program initiated the
teaching of syllables. My celleague, Betty Snell, who speaks
the Machiguenga language fluently, was the-Gnie who suggest-
ed—after a long search—the advantages of a folklore story with
its familiar cultural concepts and natural vocabulary. One
relatively simple story seemed appropriate, and although it was
rather long, it contained four natural divisions. It was divided
into four primers, using the vocabulary and concepts taught in
each to accelerate the learning processes in the following book.

The story had to be drastically abbreviated in the first
primer. However, it was published in full in the introduction,
with instructions to the teacher to read it to his students,
thereby familiarizing them with the content of the material they
were a to study. High interest and motivation were
aroused as Wdents looked forward to learning to read the
story for themsclves. ' ,

The first page begins: '‘There lived (was) a man' (figure
16.4). Two contrasting words are taught in the setting of a
natural sentence;-andeach word is practiced four more tlmes
on the same page.

The second page repeats the sentence and teaches the
syllables i and ma (figure 16.5). At first, the Machiguenga found
the concept of syllables extremely difficult, since syllables
often have no inherent meaning and are ',not ordinarily
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pronounced in isolation. It takes at least two days to teach
page 2 thoroughly, even with the use of accompanying drills.
Throughout tne p:.mer series, the pattern of key scntence,
key word, key syllable is ;epea.ed. New items are limited to
one, or at the most two, per page, with intensive drill on the
page of initial introduction and on the follow:ng seve.al pages.
Large check charts, compiled as each page was constructed,
tabulated the items introduced, enabling us to keep track of the
frequency of repetitions and helping to ensure sufficient prac-

.- tice for each item.

Capital letters were first introduced on page’5 (figure 16.6).
Subsequently, complete sentences employea capital leiters and

pariods. However, each capital letter was considerest to be a ~ -

new item and was given corresponding drill. Each new sen-
tence added information to the story. These sentences were
drilled (with different word order wherever grammatically
permissible) in order to avoid the problem of students
memorizing the mate-iai.

By the time they had reached page 10 (figure 16.7), students

" had learned four syllables and were ready to begin combining

them into new words. (It has proved important for pupils tn
realize that each syllable is useful for building ma..; words and
that with a knowledge of sylables one can attack words one
has never Defore seen.) The simple process on page 10 helps
the student understand how to sound out a new wor-!. There-
after, this type of practice is included after the intro¢ ction »f
each new syllable.

On page 25 (figure 16.8), the concept of syllable “familes’™ is
introduced. It would be very difficult to memorizé all .he
syllablcs of a lap juage individually, but cnc  ‘udents see the
similarities between groups (a, ka, nc. ma etc.), it is easy for
them 1o learn the whole group and generalize to other similar
sequences. ‘

Pages 44 and 45 (figures 16.9 and 16.10) introduce the longest
word of the primer. We have found that it is not difficult for
studets to learn one or two long words (either by sight or by
syllables), if they are known words and contribute to the sense
of the story.

-
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Finally, on pagé 57 (figure 16.11) the children cad an
abbreviation of the story and finish the first phase of 1.1e man’s
adventures, having learied 34 words and 22 syllables. The
following is the simplified plot of the story:

There was a man who was walking through the jungle.
He heard an armadillo which had climbed up a tree to
chop down clusters of fruit, leaving his shell at the foot of
the tree. Since this man was a trickster, he thought that it
would be funny to smear the shell with a slippery
substance. When the armadillo descended and tried to
*dres- *'nself,” the shell slipped off soda. But the man

_took__uny on him, cleaned off the shell, und they became
friends.

Primer 2 continues with the second stage of the man’s
journey. As in Book |, the teacher first reads the story to the
students, and then the story is built slowly for the students to
read, using the same methodology. This second stage of the
- story required the presentation of a heavy load of new sylla-
ble In order to give adequate drill, it was necessary to add
small paragraphs—drilling ncw syllables and the reading of
sentences—tc suppleme:at the main legend. Primer 2 also
introduced hyphenation of words at the end of lines (figure
16.12), the reading of two syllables as a unit (figure 16.13), and
the continuation of a story frcm one page to another (figures
16.14 ard 16.15). It gives speciai attention to closed syllables
(figure 16.16), which seem to be especially difficul. for
M~chiguenga students.

y the end of the book, the students know 30 more syllables
“a can read a two-page abbr :viation of the story (figures 16.17
and 16.18), consisting of a conversatic:. between the man and a
toucan whom he has met during his journey.

The third primer continues the story, this time without the
need for the teacher to read - introduction for the students
(figure 16.19). Two-syllable particles are taught as one unit
(figure 16.20)—a device begun in Book 2 to help the student to
group syllables and to span x long word in two to four eye
motions, rather than having to grapple with each syllable
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individually. Instead of each word L. 'ng taught and drilled
separately, words **built” from known syllables are pointed out
by underlining, and students are challenged to read them
without help since they know all the components (figure 16.21).
The teaching cf syllables is now extended to members of the
syllable *‘family™ not listed in the story (teaching by extension
of known patterns: figure i6.22). The entire alphabet is taught
{figures 16.23 and 16.24), and reading of capital letters is
practiced (figure 16.25).

By the end of Primer 3 the students know 25 new syllables
and six new particles larger than the syllab'e, and :an read a
simplified version (" the story The subject «he man’s
encounter with a magical anteater who comes apart at night.

Primer 4 continues the story, giving special attention to the
use of syllables in new words (figure 16.26). In many languages
it is not possible to teacl: all the syllables, es, cially if there
are a great many syllables closed with consonants and
consonant combinations. In these cases vne must teach each
type of syllable thoroughly (for example, rom, tom, and pom),
and experience has shown that the students will o~ able to
make the extension to othe' iriations of that type (such as
mom, com, som).

Additional exercises in Boo . + show the relationship of long
words to their simpler forms (figure 16.27). There is drill on
reading capital letters (figure 16.28) and on answering questions
about the story content (figure 16.299—a check on
comprehension—and the remaining syllables of the language
are introduced and practiced in *‘family groups.” At the end of
the book, students are able to read the complete version of the
story, which leaves the man living contentedly with his sister in
th: home of a jaguar. At this point, students are able to read
uncontrolled vocabulary.

It should be mentioned that this program does not depend
cxclusively on the use of the primer. Flash cards wt :h drill
both words and syllables are used for each new _item
introduced in ali primers except the fourth, which has only
syllable flash cards. Words ana syllables are drilled on the
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blackboard. The writing program, carefully geared to
correspond day by day to the reading program, reinforces the
reading with practice on each new item as it is introduced.
Testing has shown that with this method students of average
intelligence can complete the program in three schcol years,
often less, and are able to read their language with
comprehensicn—a considerable accomplishment in view of the
difficulty of the long words in Machiguenga literature (figure
16.30—a nage of text). However, to maintain the skill
permanently and to achieve speed and fluency, considerably
more practice is needed with various types of stories.
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| LENGTH OF MACHIGUENGA VERBS:
Average: 12 - 18 letters.

Yoviranitanakenro.

"He made her sit down.”
Common: 25 -~ 35 letters.

ImpaahLventaigavztanakempatqo.

“They will be ashamed, but they
won't do anything (about 1t):"

The longest found thus far:
51 letters and digraphs.
InapuoatcnhaatbempohitaéanoLgavztapaakzmpanonokaALtyo.

- . _"probabdbly.they will turn right over into the water
when they arrive, but they won't stay that way.”

Figure 16.1. Example of verb length in Machiguenga.

LI N N ]

: -
; A o 7, 2 i. & ) o
i | a5 “&& a5
: |
NN Spid -~
s AT R ;\;"*‘ = B
- i T e CJ G:?;L :’,-r 7z

Figure 16.2. Sample page from a preprimer.
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2 VOCANZARIO
ifo there 1s/are
atave hen
1gitenkt egg
Sant pesnut
Ranart w1ld turkey
Rivesire scorpion
henagisare woolly monkey
Ssteontesrs Jaguar
egirt squirrel
als water
v coc(k’ of the rock
spider monkey
;::u bananas ¢ 1timl eateigenim
butterfly
""“"'" cricket
wasp 1t mtsigenks
..‘un uvilla (edible
oo ru'llt of a tree) -tsigenim 1®tist
preveny boquizhico (type of
Tish)
tivi salt
Seirimel pineapple -tsigeehs 1t
i type of ant
Fonigest It .s edible, 1t1e1 -tsigerka
yomnt toucan
Figure 16.3. Sample of Figure 16.4.
Machiguenga vocabulary.
> |
N tint wtelgena ftim 1avagetaxe If-umm
1 1 (.-
mtoigeain 181w
stim mteigean 1 - 1 -
=teigein 1t1m8 - 1 - 1
18181 mate1genks 1nkenishiku
l—-m— 1eim 1avagetas sament
‘m [ ¥}
1t
® 1tim1
» 3 - 1 I
) - ) - 1
1
1tinl wmtsigonim

1tin] wataigenks inkenishiiu.

PAFullToxt Provided by ERIC

Figure 16.5.

Figure 16.6.

Figure 16.4-16.30. Sample pages from: Machiguenga readers.
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1tinake
1timke

Figure 16.7.

Itimmke mateigenks samani inkenishilcu.

ot s
o Ol A

1t1m1 otint sasend
saentohfios, Ihaewale: —letakilil,
Ihenspashori satsigeuis,

Onjamad 1takit —Jooe,

[ ]
-

Figure 16.8.
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%

W.J |
C £y
N4

Intaker! fiantiri: —Jeeje,

[2]s]a]e]e]s]2]5].]

wm s ™
s | w " | = »

Figure 16.9. Figure 16.10.

Oniamml 1taki: —Jooo,
tiritire itaki ¢irg tirt,
1881 otint tere onise insvemta mvi

inielert fimati: —Nossry, vire,
Tetir: mteige a: ==Joeje,
Gmatanaiers itaki eass

evisamberi savi. o

iootatnry.
Ipeganery tears,

Intomirt tintart:  \, 0N a &,\
~oatasts, N“"’ '
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2 ®
i
varete prtotas aotouare hantaks .
tatvige mato Retegapytetare ssotake
e mwr B Mg teamaie
Tteguere pareto pogusanstain {kamagepotais
Fapiars e
™ ta same wge taro tyo
iricoire N astasmaongrtaretys
opogeia. Istels Ikegatrers, Osumal-
vegetamie yOgivagetamniure Stamal Ikastsri piehitis
8 1 ~ityare plate?
plenits gages Imati ssteigeakas
— Kasshare, hosess, . ~—Hopekake mkomirers 1ncho
Irerert duemmain: — Teiee- opoqaimrs, hetssmeraeatarctyo kifa,
tegerete pismits, netasn,
[ Ttw] ts]ome [ver [vage | samo]
|la|2|u||.|u|n|
Figure 16.12. Figure 16.13.
»
—dityare piate?
tnalio,
Toisl mesigeetn fatee Skogatrers
tritetre g
LB »
—fanctye, kenste,
Osmaivegetamisre ememmke
irererts
-5 s piamiel,
stien
rire 1peimpasiors ERLSIgESn G0
- m it s it
- ordie S0 ema eresife. /0 almbies
dobon loew tode ol smsty sls perer,
Figure 16.14. Figure 16.15.
o ‘
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©
L] L] 1 L]
[
E [ ] L]
-
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iy
(o] ot
=] sppamrt
[wa) manres [5] ypear
{me] mptass (im] pamn
) mwe (3] somataer:
Deet1 pisnitis
~FOUpistanEnere o svetal
- st pissseremiri, Detye pines-
soaln shienl 1T1Ye MmARtavEheIplne,
SR I3y

Figure 16.16.

R
&
matiri: -1
~iture piste? -
Imamtis

’ T"“‘m n“ Wi,
M.Wvl., § ‘,‘mmwl;
s ", e,

$i j&"ﬁ

Figure 16.17. Figure 16.18.
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Iting paniro wmteigenks
fotake inkenishike,

1¢
Ats) veasgpamtorica.

\n e pam te rits / \n-uy
—iTyare plate?
~Imenimhiky. Toume?

~Teame. Ats1 tetata
MEBIANtets nechakopite,

—hal.
(=]
wﬂ .I“E‘O
ot~ intapamayrt

[mee [ wa [ msme Trita T pue}

Wetar Camonsands an oots
sordn Aivididss = .
sine qus tahiln o0

sflahas, Bl alwme

1AL algmas palad-es
% an o]

“:l 408 8 tres
neses .
apr 308 Larges pars '-‘m
ledtuse do palahec) lavgas,

[0 [we Jom [ous [oma T o)

" 9 tan W kKero
ROp1tanimke ro
Yovetoixake 8pa pashini san-
Retsi ckyerira ftantakers mgtiro,
Tepoging ogisakyrors ine testsy

wionitadore partants oposatake
hepitanisiero nossMtsigars.,

(an]

yo vi tan W wveke tekerirs,
yovitanmpveketakerire

Figure 16.19 Figure 16.20.
b4 “
Pogeresingetals fvege, ftaski, 1git-.
= =]

W S

(=) =]

vormmt ntaigmm
oateirggtem 1gent1raxite
mpentat ogmteorite |
&= S ¥ I
maakort papket oik1
AKotel nogagkek
nessgagegte ogenietakaro

[rn ] wn [ wn | ]
Totake spa tatonko opisanteganira

1tantakotakers otankeke posants. [Inssgetakero kowiti,
Kantaakicha notanta mpmmantontsy, ovirictes. Netsiro,
Figure 16.21. Figure 16.22.
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Otyemiats Owmreae Ovatre
* Wikart mins tsate {s)getgebere Wm gtajrin- » 2 —
mgtegetrire (s)ntame: mers o ° .
Sreiati  omrms  owire . r o
8 A L] r » Py
- - ] e . s oo
Bt ¢ . . AN - - oo
s e (4 ; Al v L} u
! ! s [ ™ [
J ! = v v
Lo . £ - . L .
[~ [} w [ v v v
. 4 - y 3 1 gtem
[ » -
[ 1N *"
— — tagirire s1agaate; (e MRIsEs (slwtems.
n Gabe wnsalies euis leseifn eon Suiteds Aty 0. Asweri irisisashs ¥irexechs
e ooe aayaentags o o1 olivets e erden mptire dn cssmtepat plfsiety; sgurt
bEESREEes nnr o | | S i e
e T R st otyematt amstagnt sigeulad.

i

Figure 16.24.

Kantankicha eixiro okonsks oteirin-
kantagan! mybeculs mgtiro.

Papa pinte

==J0000,

AVISAMAKER] SAVI,

ISETAININD,

«—=NOATAETA.

v oka?

ITIMI MATOIOENKA INKENTSMIKY
TAVAGETAKE SAMANI. IKEMAPAAXER] ETINI
KARMAKE: —NOTAKIII, OMTANAI ITAKI:

ITIRITINO ITAKI TIRI TIRI,

IME] ETINT TERA ONIAE INEVENTA SAVI
INIAKER] IKANTI: --NOBARI, (VIRO?
IKANTIN] MATSIODNA: ~JEZJE.

CGKANTAMAKER] 1TAK] SOAA

ITAARCGAKACANANAN] WATSTOENKA

IPEUAKER] 18ARI,
INTAMAIRD INANTIAI:

L))

Figure 16.25.

PAFulToxt Provided by ERIC
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vagetars caperataiaro skantire’
~Piate KIVAALONATe Neviaremm,
Oatake smmahero omirapegerimtyo
Plarinteing Ware tesskens Sgavests.
Opoat 4 ol
otimaitero tynapa emhwnse teikpuni
o 1 apaku

”nu

mre 170

pvage

pler

niatent opiriniteke,

7

A 4

s
.
Ot peatire teimame paire ekisesti [me [ wa | vintms | wmm T sane |
W | u Te v o= Oclat pasnin pairs oxisent} | g
pta | vin | onm | vin [*etn | win =
pasecpsnvasptalsretre kars. .
= A
st sogigtercts pasatakerc
st yegjptakons apasavagetakers
yomyjgtakari semegiptetekere opassvagetaneratyo
@ epasagassvagetakerotys
kigtare Otiei pairerire kisanti okissvintse-
araglpeel nge
machagigtel wagetakerctyo lare,
vin o
Otiel pesking ul,nmo patro iR . okisekere”
orishire eSRINtO WRisevinten-~ kin okissvagetahers
vagstabere. i okisavintssvagetakero
Figure 16.26. Figure 16.27.
s %0
- CMPOROKUTAREROM OVIANDW INIRO Otsaregavagetanastyo ansneki iare

Tmpoging istake lariri ssmni inkens-

tarotyo togn oge skenike pOOro. Otsarc—

1 1 tarmty)
tert taratys sguitse lmatankichs irireri
1nianintakers y*gareakero aguitamake,
Yovirinitamshere 1ohironteku yemmakero,
mant oo
otimire iWmAre cEATearikatyo isuvsstiro
.

4Tyare tkantl mteontaori?

tyars okanti anameki?

Tyant @veankiona?

s yevirinitakero?

iTyars ysmmioero?

Antar! yagamkero inkaare itysrs txantiro?

fowo— o]

[ete  pta e

taln  shim |

Figure 16.28.
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Figure 16.29.
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18 >
Yamanakeri otishiku samani. Ikaemanake surari:
—{Eeee, tainakario narokya iraqavagefake
ivegaga! ‘ T
Okemisantumatirityo itsinanetsite teroogn,
teroogn, ituakagagematanakerityo inchato. Mameri
tyanimpa pugmntanakeriﬁe. Okemi ariompa,
ariompa, itsirepeenkatanake. Osamanitanake asa
tpegaka imatanakeri yagaveakeri. Otsarogavage-
tanake olhiga;\u aventaiganaarira pashini natsi-
genka. Otovaiqavago'tanu ikamosoigavetari fporoa-
kagavagetakeri itimponkitirenkakagavagetanakerityo
inchato. Intiupn pugamentanakerinerira intime,
iragaveakenkani kasonkaatini. Maika intagati.

A

.

?

Figure 16.30.
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(Lemke. 1968)
Aguaruna school children leam about what causes disease as health promoter
Julio Paukai points out a colony i a bacterial culture (see chapter 22).

(Congdon, 1973)
Oral polio vaccine is administered to a Ticuna infant by the health promoter.
Lucas Cindido (see chapter 22)

El{llC AW

Aruitoxt provided by Eic:
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17
CULTURALLY ADAPTED EDUCATION'
Martha A. Jakway

s

-Why should a one-room schoolhouse in the jungle of Peru (with

thatched roof, walls of wild cane, dirt floor, and homemade
desks) be of interest to educators all over the world? Because
this schoolroom is the practica! demonstration of an eduga-
tional adventure, on a relatively large scale, which has been
tried in few other countries. :

In its official starement concerning bilingual education policy,
Peru indicates that a minority group does not have to reject its
own life-style in order to fit into the national culture. Peru’s
policy of cultural pluralism allows for different traditions and
languages within the national framework.? Peru's schools re-
flect such pluralism. Rather than a monolithic system which re-
quires the same educational aims and procedures for all pupils,
the educational system allows diversity and flexibility. Educa-
tional goals and practices are tailored to the needs of local
communities. The jungle bilingual schools are an expression

I An earlier version of this paper appeared in Educacion. 13:7-12 (Lima’
Ministerio de Educacion. 1975).

2 The following appears in Politica Nacional de Educacion Bilingue (1.ima:
Ministerio de Educacion. 1972). p. 10. **The objectives of bilingual education
are:... 2. To contribute to the formation of the new man in a just society
through the reinterpretation of the cultura) and linguistic plurality of the nation,
with the intent of creating a national culture. 3. To achieve the use of Spanish
as a common tongue of the Peruvian population, at the same time affirming
respect for the linguistic diversity and the value of the tribal languages.’’
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of this policy, because the educational program is presently
adapted to many indigenous cultu;s.

What are some of the ways the bilingna! school takes the
local situation into account?

First of all, the schoolroom itself is adapted to the culture
and the locale. Leaves and wild cane or wood are available at
no cost i, the immediate area, and the people know how to use
these building materials and how to maintain and repair the
building. Attempts to build with cement and aluminum,
however, have usually not been successful, as outside help is
needed for the use of these materials and both the initial
purchase and upkeep are very expensive. Moreover, wild cane
or wood walls and leaf roofs keep out the intense heat much
better than cement and aluminum do.

Another local factor which should be taken into considera-
tion 1s the daily schedule of the home. Children are needed to
help their mothers by working in the garden and by baby-
sitting. Some children require onz or two hours to walk to and
from school. Most jungle families do not eat at iixed times, but
eat when mother gets home from the garden and cooks the
manioc, perhaps at 2:00 or 3:00 in the afternoon. The class
schedule in some schools is therefore continuous from 7:00 to
1:00 rather than being interrupted by a lunch hour and lasting
until late in the afternoon.

A more important featuve is the use of the indigenous lan-
guage for instruction. Rather than trying to learn readirg,
writing, and arithinetic through the medium of an unfamiliar
language, thus leaving many gaps in the skills and the under-
standing of the student, children learn the skills in logical
progression in their own language. Oral Spanish is learned
simultaneously and, by the time the children have mastered
some Spanish, they do not need to spend very much time on
mechanical skills. And since they only need to learn the few
letters which differ from their own language, they can spend
most of their time concentrating on understanding the ideas
presented in the new language.

Moreover, the children are being taught by a teacher from
their own culture. What is the value of this? Each person tends

<I1
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to believe that his ewn language and culture are the best. If a
teacher of another culture teaches the native children, the
teacher often subconsciously transmits the thought that his own
language and culture are superior to those of the students. The
students then grow up with the idea that their Janguage has no
value, that it cannot be written, and that they havesto forget it
in order to gain prestige as a national citizen. Even if a person
from another culture speaks the vernacular language rather
well, his thought patterns may be different, and he may have a
different system of values.

A classic example of the interference of such cultural Ziffer-
ences is the case of the Navajo Indians who were shown a
filmstrip prepared by someone from another culture. The film
taught a process by pictures, with n~ narration. When asked
what they thought of the filmstrip, the Navajos said they
couldn’t understand it because it wasn’t in Navajo. Obviously,
knowledge of a language is not tie only element necessary for
communication. There is a certain manner of presentation, of
approaching a subject, which differs from one culture to the
next.

Children taught by 2 person from their own culture are free
to concentrate on the skill being ta.ight, rather than undergoing
the emotional strain of coming into conflict with someone from
another culture who does not understand them or their way of
thinking. A teacher with the same backgrouad as his students
generally respects his own culture and language, and can
impart this healthy respect to the students.

Another of the principal ways in which the bilingual schools
take the local culture into consideration is in the curriculum—
the materials and teaching methods. It 1s worthwhile to look at
this aspect in detail.

The reading material for jungle children has been prepared
with their culture in mind. The average indigenous child has no
books. magazines. or newspapers at home. initial contact with
the printed page occurs in school. Mirar. Pensar v Hacer
(L.ook, Think and Do) is a book of reading readiness prepared
specifically for jungle children, teaching them left-to-right pro-
gression, to distinguish similarities and differences, and other

247
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prereading skills. All the pictures used in this book are jungle
oriented and thus do not cause confusion by presenting an
abundance of objects the children have never seen. (See figures
17.1, 17.2, and 17.3, which are designed to teach determining
likenesses, differences, and left-to-right progression.)

‘The basic reading series in riost vernacular languages
teaches one syllable or a set of syllables ii each lesson. The
key word used to introduce these syllables and consequently
the pictures used to iilustrate them are jungle oriented (see
figure 17.4).

After mastering the basic reading series, the students read
simple storybooks. The initial books are stories about jungle
birds, animals, houses, legends, means of transportation—sub-
jects which are all familiar to the students. The more advanced
books broaden their horizons by introducing the city, animals
of other countries, hygiene, and many other subjects. When-
ever circumstances permit, these books are written by a native
speaker, so that children are first introduced to new subjects

L eapi
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Figure 17.1.-17 3. Pages from preprimer workbook, Look,
Think and Do.
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through the eyes of someone from their own culture. For
example, ar Aguaruna who made a trip to Lima wrote a book
about the trip, thus introducing his fellow tribesmen to Lima
from the Aguaruna point of view. For some tims the school
children and teachers in many tribes have been writing these
kinds of books for their fellow tribesmen to read. Now literate
vernacular speakers, with a flair for writing, are attending
workshops to learn the rudiments of writing stories and
_producing their own books, in order to develop a more
extensive body of culturally adapted literature.

How has the presentation of mathematical concepts been
adapted to the culture? Jungle children have to gain familiarity
with a counting system which is new to them. Many languages

Pensar cubntas sachavaca? hay aqui. Pintarlss.

Figure 17.5. Sample page from arithmetic-readiness book.
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Pensar culntos remss bay, Piatarlee.

3 1 2

Divujar 1 rese.

Dibujar 2 reses. Diwjar 3} reses.

Figure 17.6. Sample page from arithmetic-readiness workbook.
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have number systems only up to 3, 4, or 5, which the pgople
count on fingers or toes; higher numbers are simply designated
as "‘much’ or "‘many’. Learning the value of each number
anr number combination for addition and subtraction up to 20
is no small accomplishment for the children.

Vamos a Contar (Let's Count), an arithmetic-readiness book,
has many pages of activities for building the number concepts
from one to ten, ordinal and cardinal, and teaching children to
write them. This book uses pictures familiar to the jungle child,
since unidentifiable pictures, abstract numbers, and geometrical
shapes do no! have.much meaning to the child who has no
background in this new number system. The emphasis is on
varied experiences with concrete material and much repetition
of number facts in order to reinforce these new concepts.

Later arithmetic Dooks teach addition, subtraction, multipli-
cation, division, and other processes. For each new process
taught, the teacher first presents the material in a concrete
situation, then with a drawing, and finally with the abstract
symbol. This method of presentation, which has proved to be
most effective, is used until the children have completely mas-
tered the process. If one were to go on to abstract symbols too
quickly, the children would have no comprehension of what
they were doing. For instance, if the teacher presents | + |
concretely, graphically, and abstractly, and then teaches 2 + 2
without a concrete example, the children will not really
understand what 2 + 2 means (see figure 17.7).

Word problems throughout the arithmetic books are jungle
oriented. For examplc:

Luisa has 3 chickens. In a week each chicken laid 4 eggs.
How many eggs has Luisa collected in a week?
or

Six people went upriver in 2 canoes. There were an equal
number of people in each canoe. How many people
traveled in each canoe?

I3
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The teaching of Spanish as a second language is also adapted '

to the needs of the indigenous school. The initial audio-oral
course includes the learning of children’s songs in Spanish as
well as simple commands that the children wil] need, such as.
“Come here. Sit down. Open your books. Erase the board.”
The main part of the lessons contain useful conversations
which the children also need as-they communicate with the

_ Spanish speakers coming into their area, The course consists of

the presentation of a series of tape-recorded stimulus-response
exercises. The chiidren “"overlearn’ this conversation ‘o the
degree that they respond automatically to the given stimulus
quesiion. They may learn, for example, to respond to a visitor
in the following manner: :

VIist1ANTE: (Hablus * “VISITOR: Do vou speuk

VISITANTE: /Doinde

ERIC

Aruitoxt provided by Eic

castellano?
ALUMNO: Si, un poco. (En
queé puedo servir-

le?
- VISITANTE: Lluma a tu papd.
Deseo  hablar
con él.

ALUMNO: Mi puapd se fue w
monte aver pard
mitavar.

estd

mami?

ALUMNO: 5S¢ fue a lu cnacra.

VISITANTE: Sabes  cudndo

volverd”

ALUMND: No sé.

’

Spanish?
STUDENT: Yes, a little. May {
. help you?
VistTor: Call your father. I'd
like to talk with
him.
STUDENT: My father went on
a  hunting  trip

vesterday.
VisiTor: Where is  vour

mother?
STUDENT: she went to the

earden.
Vist1oR: Do yon know when
she will be back?
S1UDENT: No, { don't know'.

No attempt is made in the first course to give a systematic
presentation of grammar. The teaching of grammar is begun in
4he second course after the children can carry on a number of

simple, basic conversations.

A beginning Spanish reader has been published which pro-
vides for transition from reading in the native language to read-

O
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ing in Spanish. It teaches the sylables which occur in Spanish
but saldom occur in the native language. The book also
emphasizes 1ctivities for comprehension and language learris 3.
“n episode of an exciting story. written from the jungle p.:nt
of view. unfolds in each lesson and 1 repeated in a variety of
ways, while questions about the current episode and previou.
ones appear. After finishing this book, the childven begin to use
the reading books used in schools for Spanish speakers.

The curricull m for the art and manual arts courses has also
heen constructed with the jungle child in mind. Because of the
isolation from stores and towns, paper, paste, crayons. and
<imilar materials which oftea are used in great quantities are
not readily available. Moreover, these materials are usually
expensive, and une cannot very well suggest spending money
on zrt supplies when the pecple frequently lack sufficient
money to clothe their children for school. However, each
vernacular group has its own native arts and crafts, and the
necessary materials for them are close at hand and can be
collected fre= of charge. In addition to monetary considera-
tions, one has tu tuke into account that these native arts. if not
taught in the schools, may be lost. Due to a lack of time many
parents no longer teach them tostheir children who go to
schcol. Thus, in orde - to keep native art alive and student
expenses down, in mary communities art classes have been set
up with the adults ui the communi*v as teachers. The children
are taught how to make such artifacts as baskets, combn,
blowguns. spears. pottery, woven belts, and adornments,
depending on the grade level and ability of the students. These
artifacts are then sold so the school will have money to buy
teaching supples. The children, moreover, develop a growing
pride in their own culture as they see their arts in demand.

As part of their schooling, the children work séveral hours *
each week in the school garden and take care of such school
animals as guinea pigs. chickens. and rabbits. This ** farming
exper’.nce’” teaches the children about soils and crops and
about proper animal care. At the same time the gardens serve
as a food source, since some schools have hoarding facilities. If
the food is not needed i the school. it can be sold for cash.

J
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Social studies and natural science are taught from the jungle
viewpoint. For instance, the geography lessons begin with the
study of the states of Amazonas and Loreto, where most of the
jungle children live, and are then expanded to include all the
other states, thus progressing from the known to the unknown,
These subjects are taught in both languages through the second
grade so that the children are assured of mastering both the
subject matter and their second language (Spanish).

Animals and plants discussed first in natural science courses
are native to the jungle. The books used in teaching --ese
subjects contain many activities which involve the children in
their environment.

The hygiene presented in natural science courses keeps the
needs of the jungle child in mind. For instance, since some
families don't have access to soap, the course suggests huito,
cocona. and lemon as substitutes for washing one’s hair.
{These are all jungle fruits which cut grease.) Because 90 per-
cent of the jungle people suffer from parasite infestations due
to poor sanitation habits. much time is spent on teaciing about
washing hands, bathing, washing clothes. cleaning houses,
building latrines, keeping the pigs and other animals fenced in,
boiling drinking water. cooking food sufficiently, sterilizing
food which is tc be eaten raw, washing dishes correctly, etc.

All instruction is done with the jungle home in mind. The
section which prescribes that the people need to boil their
water so that it will be pure tells them: *We must boil the
water in a pan with a lid or in a teakettle. You can also use an
earthen pot with a leaf for a iid.”” The instructions on
**Keeping Food' tell the student: *We ought to eat in a clean
place on banana leaves or a cleair  “le.”” Good nutrition is also
taught. using foods available to ¢ + - . e people.

The role of the teacher in ti.. ' agual school is a crucial
one, and his task is very demanding. The beginning teacher
often needs donsiderable guidance in the planning aspects for
the different levels and in the preparation of lessons for
students working independently. But. as the teacher gains
experience and as he furthers his o*/n education, he learns how
to cope wiln the demunds of the tea:ching and is able to provide
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an education which “*fits" the children of his community.

All of this helps equip the jungle child with a majority culture..
educ ..on. which. at the same time, is adapted to the needs of
the local situation.' Buildings. scheduling, and especially the
language of instruction and the curriculum all take into account
the potentialities and needs of the indigenous community. This
openness to the local situation in turn wili teach the children
how to function in their own setting within the context of the
national culture.

3 For further discussion of this topic see Paul Powhson. “"Adaptaciin de
grupos indigenas a su medio ambiente frente al choque con la civihzacion.”” in
XXXVII Congreso Internacional de Americanistas, Actas ¥ Memonas, \V
(Buenos Aires Librart. 1968). pp 261-76.



18
~ TRAINING NATIVE AUTHORS IN WRITERS'
WORKSHOPS .

Martha A. Jakway

NEED

One of the major goals of bilingual education is that vernacular
speakers become fluent readers cf thcir own language. To
accomplish this, a large body of vernacular literature is
necessary, both to help develop reading skills initially and to
help muintain them. In addition. such a body of literature
fosters the author’s pride in kis language and culture and
thereby helps to create a positive self-image. Last, but not
least, vernacular literature is essential to the continued use of
the language in its written form.

In Peru, field linguists have endeavored to produce a basic
reading series for each viable vernacular language studied,’ and
have przpared translations of health manuals, community de-
velopment manuals, Scripture, and other informational books.
Such a limited quantity of literature, however, is hardly
sufficient to accomplish the afureme:tioned goals. What was
needed was an authentic literature produced by the vernacular
speakers themselves.

To train vernacular speakers in the skills nece<sary to pro-
duce their own literature, writers’ worxshops were developed.:

I For ianguages such as Resigaro. which 1s currently spoken by only eieven
people. vernacular hterature has not been prepared, as it is obvious that such
languages are about to become extinct.

2 These workshops were tirst deveioped in Mexico. See Doroihy Herzog, A
Literature Workshop: Part 1."" Notes on Literacy 17°2, 1974, and Margaret
Wendell. ' Writer Training Workshops.'* Notes on Literacy 18:19-22, 1978.
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The : workshops brought together potential authors to share
experiences and to learn how to set down ideas effectively in
writing, as well as to learn the mechanics of typing, stencil
cutting, duplicating, and putting a book together.

GOAL

The ultimate goal of the workshops was that the participants
become coatributors to their society by producing various
types of literature—personal experience stories, descriptions,
instructional manuals, histories of the culture, biographies,
newspapers, legends, folktales, origin stories, primers,
advanced readers and other books for the schools, and
translations of materials from Spanish.

EXPERIENCE TO DATE

Eight writers’ workshops have been held among various
vernacular groups in Peru, the first in the mountain town of
Ayacucho. At this workshop, fifteen Quechua speakers from
six different dialects met for three months. Later, a two-month
workshop was held for fifteen Aguarunas in their tribal area,
Ashaninca Campa and two San Martin Que-hua workshops -
were held in their respective areas, while two two-month
workshops for six more dialects of Campa were held at
Yarinacocha. The eighth workshop, hsld in the mountains,
served as a follow-up for the Quechua writers who attended the
workshop in Ayacucho.

Since | was more directly involved in the Aguaruna and the
first Quechua workshops, most of the experiences referred to
here are taken from those se\minars.

Smff

Twc Aguaruna men, former bilingual teachers. were trained
specifically to teach in the Aguaruna workshop and were given
»dditional training by the SIL literacy worker as the workshop
progressed. Teachers for the Guechua workshop in Ayacucho
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were the literacy workers themselves. The San Martin Quechua
workshop was supervised by an SIL field worker, but was
taught by two of the participants from the Quechua workshop
in Ayacucho. The remainder of the\*vorkshops were taught by
literacy personnel.

Participants

The choice of participants was crucial to the ultimate success
of the program. Selection includea: their knowledge and
appreciation of their own culture and language, as well as a
positive awareness of the Spanish language and culture: a wide
background of experiences from which to draw; some facility
with words: and a desire to express themselves in writing.

To help determine who would best meet these requirements,
we asked those who expressed an interest in participating in
the Azuaruna workshop to submit a story they had written.
. These stories were often the determining factor in the final
selection.

We also tried to choose participants from many different
areas SO that the litera’ .:re would represent the whole
vernacular group and stimulate a wider production of materials.

Stages of writing

In discussing the production of vernacular literature, Wendell
{1975) and Herzog (1974) describe four stages of writing, from
the easiest to the most difficult.

First stcge writing desls with topics within the author’s
experience and within the culture of both the author and the
reader.

® Second stage writing deals with topics within the
expericaice of the author but outside his own culture. Writing at
this stage is more difficult to express clearly enough so that the
reader will understand fully.

® Writing about a topic with which neither the reader nor
the author have had experience 1s considered to be third stage

«
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writing. Information for this type of literature must be gathered
from reading resource materials and/or interviewing persons
who are knowledgeable on the subject. This information is then
presented in the free idiomatic style of the vernacular.

® Translation, or fourth stage writing, is the most difficult
because it is not within the experience of the writer or the
reader, and both form and style are limited by the original
document.

Location

One of the more important factors to be considered in
determining the location for each workshop was the stage of
writing at which the participants were working. 1f the majority
were working on stage one or stage two materials, the area
where the vernacular was spoken provided the type of resource
materials needed. and the writer could better test the accuracy
and acceptability of-his work.

On the other hand, if the majority of the participants were
working on third and fourth stage materials, where the writing
depended on resource materials outside the culture, a location
was chosen which provided not only a wealth of resource
materials in the form of books and specialists in various fields,
but also a whole gamut of new experiences about which to
write, .

In some vernagular groups, however, lack of feasonably-
priced transportation to another location and other f}ﬁcwrs have
made the home urea of the group the more advantageous
location for the workshop, regardiess ot the stuge¢ at which the
participants were working. '

Authorization

Once the location for the workshop had been chosen, steps
were taken to tie it officially into the existing educational
program. In the case of the Aguaruna workshop, for instance, a
group of bilingual teachers sent u petition to the area Director
of Education. requesting that the workshop be incorporated

ERI
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into his official yearly plan, and that he designate one of the
bilingual school pladts as the location and appoint a literacy
worker from Sil. to,serve ac ofticial advisor for the workshop.

The area director was delighted to grant these requests and
authorized it as dn extension course as soon as the literacy
advisor submitted a plan for the workshop. The workshop was
placed under thg administration of the director of the bilinguz!
school where the course was to be held. .

When the wbrkshop ended. a final report was filed with the
area director.f and he and the literacy advisor co-signed the
certificates &frunted those who successfully completed the
course (see figure 18.1).

Physical plant

After official permission for the workshop had been granted, a
location selected. and dates set, the physical plant was chosen
or vonstructed and the necessary furniture was obtained or
built. After holding several workshops where there was barely
enough space for each participant, it was concluded that one of
the most important considerations in the choice of a physical
plant was that there be ample space where more than one
activity can take place simultaneously and people can move
about freely.
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Figure 18.2. Layout of the physical plont for the Aguaruna
workshop.
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In the case of the Aguaruna workshop, such a building was
constructed of native materials (figure 18.2). Storage shelves
for typev.riters and silk screen sets stretched along the end of
the building. Large tables with ample space for typewriters and
wiiiing materials were constructed in the center. Care was
taken to make them a comfortable height for writing and
typing. Silk screen printing was to be done at long, waist-high
tables constructed at one side of the building. These same
tables were also suitably high for drying freshly printed pages
and later for collating books. Fifty-five-gallon drums provided
adeqguate storage for paper and books, keeping them away from
moisture, insects, and animals. A blackboard was installed for
teaching purposes, and a bulletin board for mounting displays
of interast to the participants.

Schedule

The daily schedules for the workshops were flexible, depending
on the desires and other responsibilities of the participants as
well as on the workshop’'s location.

Since two of the Campa and the first Ayacucho Quechua
writers workshops were held concurrently with linguistic
workshops, half-day sessions were held for the writers, giving
them sufficient time to act as language helpers for linguists.
Among the San Martin Quechua, the workshop was held only
in the morning hours to allow a hylf-day for the participants to
do seasonal harvesting and planting. The Aguarunz workshop
was planned for a full-day schedule because the participants
had come from some distance and wanted to learn as quickly
as possible in order to be free to return to their families and
home responsibilities.

In the first Quechua workshop, Thursday was dedicated to
field trips, planned to broaden the writers’ experience and to
provide stage two and three writing materials. Aguaruna writ-
ers, on the other hand, felt they wan.ed to pieserve traditional
‘ribal practices and crafts in their literature. So, rather than go
on field trips, they invited the older men from the community
to teach them about such topics as tribal medicines and

Jau
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cures, mairiage customs, advice of tribal leaders to young men,
how to spin thread, and how to make combs, belts, etc. The
participants then wrote articles on the material presented and
illustrated them. The best of these were selected and printed.
‘The Aguaruna workshop involved activities lasting all day
Monday through Friday and Saturday morning, with Saturday
afternoon left free for hunting, fishing, writing, washing
clothes, etc. Sundays were also free. Nevertheless, the writers
often spent much of this free time practicing their typing and
composition. The following are the daily schedules for the twa
months of the Aguaruna workshop, given here as an example

of what might be done in s :ch a workshop.

First Month

% 00 Typing instruction

8 30 Typing pracuice

10000 Recess

10 15 Discussion of topics

11-00 Aguaruna puncluation and
grammar

11.45 Presentation of. and motivation
for, writing assighments

" 12:%0 Lunch and rest

ERI
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2.00 Work on wnting projects

Second Month

800 Typing nstruction and pracuce
900 Discussion of topics

1000 Recess

10 1S Story wnting. working on book
projects

11 45 Aguaruna punctuation and
grammar

1230 Lunch and rest
200 Book projects
S 00 Recreation and rest

S 0D Recreation and rest

Instruction

Typing. Spanish typing manua's were used in all the work-
shops: however, an exercise book in the vernacular would have
been more appropriate. During the typing instruction period. in
addition to the parts of the typewriter and instruction in keys
and fingering, processes necessary for making dummies and
cutting stencils were also taught. (See Wendell 1975:19-22.)

The teachers oriented workshop participants to the special
care required for a typewriter in the jungle. For example, its
users must keep it covered with a cloth to keep myriads of
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particles (some dead, some alive) from falling into it from the
leaf roof. When not in constant use, it needs to be returned to

# its case and put in a plastic bag away from the humidity. Dried-

out ribbons may be reactivated with kerosene.

, During tae first week, typing practice periods were devoted
to simple exercises from the typing book. During the second
week, participants began to type all their stories in dummy
form and very shortly began typing the dummy for their first

+ . book. After the keys and fingering had been mastered, speed
tests were given to help increase speed. In addition, writers
learned to type letters and address envelopes.

Punctuation. The course in, punctuation taught in the

Aguaruna workshgp included lessons in the use of capital
letters, periods, commas, colons, semicolons, dashes, question
marks, exclamation marks, and accents, as well as lessons in
paragraphing. Since conversation is such an important feature
of Aguaruna discourse, special attention had to be given to the
punctuation of quotations. Care had to be taken to differentiate
between the punctuation of quotations in legends and that of
quotations in contemporary literature.’
- Discussion of topics. The topics chosen to be discussed
during a given workshop depended largely on the stage of
writing at which the participants were working: the literary
types used by the veornacular group: and the interests, needs,
and ‘problems of both the participants and the audience for
which they were writing. In some groups much time was spent
in discussing the worth of the vernacular as an adequate
vehicle for the expression of ideas.

Listed below are the topics discussed in the Aguaruna
workshop. (For other details concerning discussion topics, see
Wendell 1975:12-15.)

. What are the goals of the Workshop?
What is Aguaruna literature?
Why do the Aguarunas need a literature of their own?

L)

1 See Mildred 1.. Larson. " Punctuating the Translation for Ease of Reading,”
Notes on Translation 60, 1976.
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-~ The importance of the Aguaruna language as a-means of
:ommunication:
What were the means of communication in the Aguaruna
* communities before the creation of schools? .
What are the advanfiges of the written message over the oral .
one?
Written vs. 0 tyle .
Written vs. olryterature .
What are the typés of writingin Aguaruna prose and poetry?
What makes a good story?
Keep in mind the audience to whom you afe wntmg—age.
background. experience. interest. - .
What are the stages in writing? :
Writing stage onc materials N
Writing stage two materials
Writing stage three materials
. How to intérview
How fo take notes on an interview e
How to organize and rewrite the notes
‘How .o gather information from resource material.
organize it, and write it up .
Writing stage four materials -~ . - -
What is a book dummy and how is it made” \
Measuring margins
Placing illustrations
Placing page numbers °
Taping pages together
What are the parts of the book and how is each prepared I;or
the dummy?
How to plan the book ct ver (figure 18.3)
How to print capital and small letters by hand
__Making the cover picture relate to the content of the ‘book
< How to make the title page (figure 18.4) > '
Centering on the tygewriter
How to write the Spanish summary . of the book and its
- placement in the dummy
How to make the copyright/publication history page
How to make the layout dummy (figure 18.5)
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How to cut a stencil
. Measuring the margins
Typing on the stencil and using correction fluid
Outlining the illustrations
How to print wiv. the silk screen set
How to clean the silk screen set and the stencil
How to collate pages and bind the book
- How to send copies to the National Library and the form for
R writing the cover letter
v. The cost of book productnon and setting sales prices for books
Ideas for promoting th: sale of books
Planning a newspaper
Writing a newspaper
Pl'anning the closing ceremony

Stage four writing

None of the beginning workshops has advanced very far into
stage four writing. Some exercises leading up to translation °
were done in the Aguaruna workshop. In the first exercises the
teacher read a Spanish story to the writers. They discussed the
important incidents taking place in the story and then listed
them briefly on the blackboard. They were thien asked to write
“the story using the list and comparing it with the original<story.

At the end of the second Quechua workshop, eight days
were dedicated to the teaching of translation or fourth stage
writing. Orientation classes, taught by a translator, emphasized
the basic principles of translation and how to apply them:
Translation was described as a process of (1) understanding the
meaning of the Spanish and (2) expressmg the meaning in
idiomatic Quechua,

Morming hours were used to teach some of the basic adjust-
ments that need to be made from Spanish to most of the
Quechua dialects. These are: (1) passive to active: (2) implicit
information to explicit (primarily expanding on items unknown .
in Quechua culture): (3) abstract nouns to verb phrases (this
often involves adding implicit information): (4) use of direct
quotes (from indirect discourse or to express attitudes or
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feclings): (5) Spanish idioms, i.e.. the need to undersiand the
meaning and express it in natural Quechua: (6) use of pro-
nouns: (7} oreaking up long sentences and complicated con-
structions. Each adjusiment wis taught by working through
many simple examples and exercises together during class
hours. The participants were then able to check their grasp of
the daily lesson by translating a number of one-paragraph
animal descriptions in the afternoon hours. Time was given
during several morning hours to read the translation assignment
in class and to discuss the adjustments which had been made
during the translation process.

It soon became apparent that there was a marked difference
in the ability and interest of the students. The writers who
lacked ability in Spanish had a very difficult time understanding
the source material which they were to translate, and it became
evident that they would need to study a great deal more
Spanish before they could undertake translation. On the othe:
hand, some who knew Spanish well and were very interested
made excellent progress, and with more training could become
effective translators.

The Transletors’ Field Guide* lists a number of simple
exercises which can be used to develop the skills in stage four
writing:

Materials

The materials needed in a given workshop depend on the
number of participants, the local availability of material, the
stage of writing being included, and the goals of each work-
shop. A list of materials ordered for the fifteen participants in
the Aguaruna wor"shop and for their postworkshop writing is
given at the end of this chapter.

Challenges to ingenuity. There is much room for creative
ingenuity in the isolated jungle workshop where transportation,

4 Alan Healey. ed Tramslators’ Field Gude (Ukarumpa, Papua New Guinea.
Summer [nstitute of [ inguistics, 1970),
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space, and funds are limited. Teachers are always on the
lookout for the best, most econontical way of carrying out each
process. In the Aguarura workshop the stencil-cutting kit for
making pictures included a flattened tin can for backing and a
dry ballpoint pen for a stylus. Pie pans, cookie sheets, and
squares of masonite have alio been used for backing. Old
toothbrushes and needles were used to clean the type on the
typewriters. Chambira, a palm fiber used in making bags and
hammocks, was used to hand sew the books together. It's
much cheaper and more readily available than commercial
thread or staples. When participants in one of the Campa
workshops were ready to start typing dummies for their first
book, they still didn't have an established alphabet. In order to
make the most effective use of time, however, the teacher
taught them to cut pictures on stencils, and they used this
method to make picture books for bezinning readers.

RESULTS

The major results of the writers’ workshops have been the
large volume and variety of the vernacular books that have
bezn produced. In each workshop at least one, and usually
two, books have been produced by each individual writer.
There have been a few books produced by a group of authors
collectively.

Quechuas have produced books of songs, riddles, jokes, and
poet:y, as well as books about such topics as pasture grasses,
prenatal and postnatal care, Quechua letter-writing form
{developed by the author), school, personal experiences,
stories for children, Tupac Amaiu (a Pcruvian bero), how
married people should live, trips to Ayacucho and lL.ima, how
an orphan boy became a professional teacher, some legends, .-
and folk tales such as “*The Deer and the Turtle,”” **The Child
and the Fox." and ""The Foxes and the Burro, = ..

Aguaruna writers have produced books ofi” Aguaruna musical
instruments: jungle medicinal herbs: descriptions of traps, some
for catching rodents, others for catching birds: how to make
stools, blowguns, tote bags. combs, and crowns: how to
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KAYUK WE NUMATI _

2
<

AGUARUNA ’7/\@ \
,7& ) %’ )

1978

Figure 18.3. Book cover designed by a vernacular-speaking
author.
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BAKIN PACHISA AUGMATBAU

- Arturo Paati Dusiya

Aguaruna

Seminario de Literatura Aguaruna

wawaim-perd Julio 1975

Figure 18.4. Title page of a story by an Aguaruna author.
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5

nunik jegamtai shushui nuwan tau:--Yuwaju Jui
pujusta, tusa tima dui pujau timayi. Nunui
pujuttaman shushui tau nuwan:--Yuwaju wika kaim
kegken yujai, uchijum chichagkata kaim kegken
chuchuken yuwawai tau, tutai dukujishkam uchijin
tau:--Uchuchi yuwawaipa auk kiiwiyai tau, tama
Lt vehishkam yabgikik ayu tau timayi.
Shughuishkam auna tii iduiyak, nuna nuwan

‘fau:--YuwaJu, iizh inak Juka yYuwami, ame yuwaju
':fkutaudnm Juwatmin wii chuyaimasuchin Jumaktajai
! ';tau, wika yuwaju katsumainak yuchaujai tau. Tusa

we wenakua jegantaju inak wajamunua.

N

Figure 18.5. Sainple page of a reader produced at a writers’
workshop. ~ o
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prepare blowgun poison for Killing birds and animals. how to
prepare paint for the face and teeth: some beliefs concerning
natural phenomena (lightning, thunder, rainbows): descriptions
of animals from distant places: bird and animal stories: and
legends and folk tales such as **How the Marafon River Got
Its Name,” and ""A Man Who Ate an Egg from the Magic
Bird."’

Aside from t{he production of books, there were als~ some
intangible results of the writers’ workshops. As the Quechua
workshop drew to a close, a new, positive attitude toward their
language and culture replaced the old, negative one. The
Aguarunas were proud to leave their workshop with a quantity
of books dealing with various aspects of their changing culture,
which would now be preserved for posterity. The books
produced in one of the Campa workshops presented a new
alphabet to their readers, who were accustomed to reading
Spanish and perhaps some of the Ashaninca Campa diulect, but
not their own dialect. )

Many mo.e books have been produced by the vernacular
writers since their workshops closed. When the trainees have
become even more experienced in producing the freer type of
literature, it is hoped that at least some of them will go on to
master primer con-truction techniques and translation tech-
niques to the degree that they can produce their own primers.
school materials, and translated materials with little or no
consultant help.

Materials for the Aguaruna Workshop

15 typewriters (a brand which makes good stencils)
15 large plastic bags for storing typewriters
11 silk screen sets. one for each region represented
20 packages of 48 stencils each
250 sheets of poster board for book covers (4 times legal
size: newsprint can be used to cut down on expenses)
20,000 sheets legal size newsprint for typing dummies and
printing books :

30
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1S 100-page notebooks for writing stories
IS bottles of stencil correction fluid
15 tin cans to act as backing for cutting pictures on stencils
{these can be cut with tin snips and flattened)
15 dry ballpoint pens for cutting pictures on stencils
15 pencil sharpeners
IS instructional manuals in typing (a book of exercises in
the vernacular is ideal and can be made quite easily)
15 used toothbrushes for cleaning typewriters
15 bottles of alcohol (4 oz. each) and cotton for cleaning
typewriter keys
IS rulers
IS razor blades
15 boxes of paper clips
|5 typewriter ribbons
2 gallons of gasoline for cleaning silk screen sets
1 package of carbon paper
IS rolls of Scotch tape for putting together stencils and
dummies
40 tubes of printer's ink
15 needles and chambira string for sewing books together
6 rolls of masking tape
15 pencils
|5 erasers
1 package of chalk
IS manila folders, one for each writer to keep his materials
IS certificates (display 18.1)
| Spanish dictionary
1 Spanish-Aguaruna dictionary
Assorted resource books in Spanish for writing stage 3
and 4 materials

3.
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CREATIVE WRITING IN AMUESHA BILINGUAL
SCHOOLS'
Martha Duff Tripp

In the few years since the Amuesha? language has been given
an alphabet, the people have become ardent fans of pencil and
paper. To the Amuesha children in the bilingual schools writing
is a most fascinating game, and each child has one notebook
especially for his own creative writings. In their spare time, as
well as during regular writing periods, they are eagerly writing
down the things that they experience in their own world.

The child may be recording a recent fishing trip, a recent trip
out to where the white people live, a turnover in the rapids, or
a trip to cut down a bird's nest high up in a tree. He may be
describing the jungle world he knows so well -birds and
animals, trees and plants, and their domestic or medicinal uses.
Or he may be recording a legend that he knows well from
having heard the older people in the community tell it over and
over, stories that each generation has passed on to the next
orally, and now, as he records it in his little school notebook,
the familiar words of the legend take on a strange new form—
for the first time they are written!

1 Revised edition of an article entitled ~ E! grabado en papel.” which appeared
in Perii Indigena 10, No. 24-25. p. 79-81, 19¢).

2 The Amuesha, who number some four o five thousand, live in the foothills
of the Andes in the states of Pasco and Junin. Their language is Arawakan.
There are currently 13 Amuesha schools (the okdest of which is 25 years old)
with 21 native bilingual teachers.
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On the other hand, it may be just a simple essay such as one
little boy wrote on the use of fire:

Fire very much serves us. There we boil our bananas, our

manioc, our fish, our birds. It also serves to burn our

fields. Fire very much serves all people. There are no

people anywhere who can say fire does not serve them.

The Amuesha like to write their thoughts and feelings, as is
illustrated by the boy who wrot. with great love conceining the
new school:

Now 1 enter there. There my teacker teaches me. The
words that I learn in this school are very good. If there
had been no school, even now | would not know any-
thing.... But already 1 have learned what our teacher
teaches us. That's why | pray to God for our teacher. Now
| am sad because the time has come to part from my
companions [vacation]. When 1 think of my school after
the ciasses have ended | become very sad having parted
from my companions. | feave crying.

The linguists who work with the Amuesha have scores of
notebooks filled with the writings' and draw.ings that the
children have proudly presented to them. Subject matter is as
varied anu interesting as the individual children who write
them. Many of the compositions have been used, with some
minor editing, t0 make new intermediate primers and extra
reading materials. The child’s name is printed along with. the
story. For this reason, whenever the children have presented
written stories to the linguists they have written on them very
prominently, “‘written by the student so-and-so0,” hoping that
their stories, too, will be made into a book and sent to all the
other Amuesha schools (see figures 19.1 and 19.2).

In order to take advantage of the Amuesha’s urge to write, a
special series of books, called The Amuesha Library, was
initiated. The purpose of this series was to stimulate the

1 These writings are on file i microfiche and are avalable from the Instituto
Nacional de Investigacion y Desarrollo de la Educacion i Laima. Peru.
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development of indigenous creative literature, while at the
same time preserving in written form many aspects of the rich
heritage of this indigenous group of the Peruvian jungle.*

In one of the Amuesha bilingual schools where the children
were just learning to write words they had never seen, a
contest was conducted to se¢ who could write the most bird
names. The aim of this contest was to encourage the children
to start writing creatively. The children enjoyed writing down
the names of all the birds they knew, and they easily wrote all
the bird names, even though they had never seen them in
writing. Each child's list was well into the hundreds, but the
boy with the highest total had a list of 336 different names. A
linguist later correlated all the children’s lists, coming up with a
total of 470 different bird names. A book, entitled A Dictiongry
of Birds was made of the listing, and included drawings of
-many of the birds made by one of the students. Afterwards, as
the book was being used in the school, the children one day, in
a very scholarly manner, presented the linguist with an addi-
tional list of over 30 bird names, informing her that these
names were not included in the book.

There was such interest in the bird contest that the children

_ themselves suggested another contest on trees and plants.
Although the linguists have not yet made a composite list, one
boy ‘alone wrote 661 different tree and plant names. Not only
were the contests fun, but they helped the children rezlize they
could write anything they wanted to, which further fostered
their interest in creative writing.

The following is a sample of a bird description, which seems
to be a favorite subject in their creative writing (see figure
19.4). .

1 am the bird morraco’quer. | live in the jungle. | feed
there in the jungle. | look for all kinds of litile insects
which | eat. 1 taste them as very good. | hmish my food, |
scratch out a place where | will squat down. When it is 3
noontime | sit with my buddies (like kind). Also when itis» =~

t

¢

- k4
4 Later. when other Amazonian groups: began simsilar series, this senes was
renamed Coleccion Lueraria de los Grupos diomaticos de la Selva.
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late in the afternoon ! sit with my buddies. When it is late

in the afternoon 1 get up on a high tree branch where 1 will

sleep. When 1 have perched on the high branch, 1 sing
there. 1 do thus: Po'cro, po’cro. po'cro. In the morning |

go down. This is just the way 1 do. (see figure 19.4).

The bilingual teachers themselves like to write things they
think will be interesting reading for their students. One teacher
wrote a long tribal legend. Another wrote about his experiences
when he was lost for two days in the jungle. When the same
teacher later went to Lima for an eye operation, he again spent
a great deal of time writing. While he waited for the operation,
friends showed him things of interest in Lima. They reported to
the Amuesha linguists by radio: ‘*Pedrv scarcely looks at the
things we show him for being so intent on writing it all down.™
Talking with his linguist friend by radi- he said, **I'm writing
down everything 1 see and do. | thoug  ve could make it into
a book for our students and call it something like Adventures in
Lima.”

Reading and writing have opened up a whole new mode of
expression for the Amuesha people “‘ever since [as one boy
wrote in an essay on the value of ink] we learned ink was to
write with.”' The Amueshas have been making good use of it.
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Figure 19.1. A page from a child’s notebook.

P
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Af yopaquéll nent tomaten

apa. Anpa' pocollpa' motta o'ch
, "yatomach. 0'ch yeha pats o'ch
. yatomach quellpach. Yatoma'tua

. Nuestra Casa )

lii papd hizo esta casa, Comenzo plantenio los
ccteg. Se cava la tierra para plantar les pustes.
ecpues de Ylantar 103 postes ne ~crian las Fojas.

para hacer la casa.

Fighrc 19.2. The same story in a primer.
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g;ellpachpa' o'ch yetsorra
>aspan o'ch yeyethcach yopaquéll.
0'ch ya'tap enopa' o'ch yoch
yetapor, "Papuen aspan." 0'ch
yeyeéhcat yopaquéllpﬁ'.allcha'
yeyéha, apa epuet mama to'.

Nanac torrapo' an pocoll.
Emtlia Lépee

tomatenan

yatomach
yatoma'tua

El hombre sube al techo y, desde allf, le dice a su
espoga, "Alclngame las hojas", - anuls de terminar
la casa, vamos a vivir all{ con nuestros peaphs y
nuestros abuelos, Es muy diffcil hacer wma case,

esth plantando
la plantamos
ya hemos plantado

Figure 19.3, Continuation of the same story.
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-

Morra'¥ ate¥ Herra'm huepo.

: Morra'¥p.' alie¥oll, huepopa' atarr,
pa'ShnoPpa’ atetBadho’.
Potsatobia yelhena morra'¥.
Yago'tsesha' ayeteliet pochoyor.
Atarr cohuen pochoyor morra'¥
atet Herra'm Topep.

Arrpa' yentell all rromuena.

Figure 19.4. A page from a book on birds.
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“.contact with the national society. Details of the curriculum

Part V
Bilingual Education As It Relates to the Development
of Indigenous Communities

In this section the program of bilingual education in the

" Peruvian jungle is fitted into its larger framework, that of the

development of the indigenous communities in which the
program takes place.

The first chapter shows how an adult education program was
set up and materials prepared specifically to help the adults in
their efforts to cope with everyday problems arising from

used are given to show the relationship of class material to the
needs of the people.

In the -second chapter, the interrelationship of bilingual
education and other aspects such as the importance of
linguistic and ethnographic studies, health, economic develop-
ment, and translation is discussed to show how these must all
be kept in balance as a field linguist works in an indigenous
community. The training of vernacular speakers to carry the
responsibility in each area of the work is presented as the
means by which such a complicated program can be kept going
and growing until members of the indigenous community itself
are the ones who are training to train.

The final chapter deals first of all with general points such as
the reality of the jungle situation, the universal needs of man—
physical, psychological, and sociocultural—culture change, the
culture itself, and what contributes to the detriment of a
culture. Secondly, the work of SIL is discussed, along with

325
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how it relates to the above areas by linguistic and ethnographic
studies, health programs, community development programs,
and translation.

P
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ADULT EDUCATION: EDUCATION
FOR EVERYDAY LIVING'
Martha A. Jakway

Over the years the man’s job in Aguarauna society has been
fairly well defined. He clears land for gardens; hunts and fishes
to provide food for his family; makes blowguns for hunting:
constructs houses and furniture: makes baskets used in fishing,
hunting, and gathering: cuts down firclogs: weaves clothes (or
sews them). makes adornments. cares for his family: and is
responsible for tribal discipline. The Aguaruna woman takes
care of the children and domesticated animals (pigs, chickens,
dogs). She also plants, harvests, and brings home the garden
products; makes the pottery; cooks:  carries water; washes
clothes: and cleans the house. With this division of labor, the
society of the past was self-sufficient. .

As regards social structure, until recently the o'der Aguaruna
man was the individual of prestige and respect in the scciety.
However, as outsiders’ discovered natural resources in the
tribal area (including land) and realized that here was a
potential market, many non-Aguarunas entered the area. The
Aguarunas began to feel the need for communication with the
outside world, and thus for education. But since it was the
youth who attended school, the previously respected older men
began to lose at least part of their prestige to the young adults
who could now communicate in Spanish. As the society began

1 An earlier version of this paper appeared in Comunidades y culturas
Peruanas 1, No. 1:7-18, 19737
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to realize the need for, and corvenience of, interdependence
with the naticnal society and to desire many of the products it
had to offer, the older, respected men lost still more prestige
by not being able to function actively in the processes of
exchange.

In some parts of the region, merchants come to trade goods
for rice, bananas, eggs, chickens, and other products. [n other
areas, the Aguarunas take their products to market to sell.
Often the older men are exploited in these transactions because
they are basically ignorant of measurement systems and they
have no idea of the exact value of money nor of their products.
Lumber workers come nto the area and pay these tribal
leaders a meager price to cut down their own logs and drag
them to the river’s edge. .

If older adults wish to go to town to buy clothes or other
necessities, they either must suffer the humiliation of asking
one of the younger men to go with them or go themselves and
be at the mercy of the vendors.

If an outsider comes to »~  jaruna village, the language
barrier prevents the olde .auit from handling the public
relations which in former years would have been his raspons;-
bility. Instead, with the grunts and gestures of a deaf and dumb
person, he must send the visitor to a younger, educated man
who can communicate with him in Spanish.

All of this is degrading for the older, wiser, previously
respected man of the tribe. It also has a certain amount of
damaging effect on the younger man, who then feels superior
to his elder and tends to let his superiority carry over into
every realm of his life, not seeking the customary counsel of
the older man in problems involving home, family, and
marriage.

The oider adult needs to have a specialized kind of education
available to him in order to regain status in his society and to
become a responsible citizen of the country in which he lives.

. He needs to know how to count money and objects and how to
manipulate weights and measures in order to buy, sell, and
trade with the outside world. To do this he needs a basic
knowledge of conversational Spanish. He also needs to know
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something about his country and something about personal
documents and how they can be obtained for himself and his
family.

As the children are taught principles of good personal
hygiene, sanitation, and disease prevention in their school
classes, the fact that these practices cannot be instituted in the
home poses the need for health training among adults. Since
most medical ser- ices in the country are staffed by Spanish-
speaking personnel, adults also need to know Spanish to
communicate their medical needs and to read the directions
and labels on the medicine. Furthermorc, as the children leave
their village to procure further education, the adult needs to
read and write to be able to communicate with them.

To meet the above needs, a special adult education program
was started in 1969 and gradually developed over several years.
" Prior to this some adults had been taught to read by the
bilingual school teachers. However, this new venture was
programmed to educate the adult sufficiently in three years so
that ne could handle the amount of reading, writing, arithmetic,
hygiene, and Spanish necessary to be independent in everyday
situations. The majority of participants in the program were
expected to reach the point of being able to relate to some
extent to people outside their own community and culture.
Originally adult classes were scheduled for three or four
hours a day for six months. Later this was extended to seven
months. The schedule was as follows:

Table 20.1 Adult Class Schedule:

First Second  Third
Subject year year year Taught

Reading 45min. 45 min. 45 min. Daily

Writing 30 min. 30 mir 30 min. 4 days per week
Social Studies 30 min. 30 min. | day per week
Oral Spanish 45 min. 45 min. 45 min. 4 days per week
Hygiene 45 min. 45 min. 45 min. . | day per week
Religion ISmin. 15min. 15min. Daily
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Over the three-year period reading instruction included one
word book (reading readiness), three syllable books, three
simple storybooks, a health book, a manual about cattle
raising, and a manual about chicken raising—all in the
vernacular.

A special oral Spanish course was written, built around
conversations the adults needed in greeting and entertaining
visitors in"their communities, as well as in buying, selling, and
trading. In 1970, cassette tapes and players were introduced in
this Spanish course as teaching aids.

Upon comparing those who had learned the Spanish dia-
logues through cassette recordings with those who had leamed
only from the teacher, it was found that the adults participated
~better when they used cassettes. It would seem that they
developed more self-confidence by using the inanimate tape. It
was espegially helpful for the women, who find it hard, because
of cultural norms, to converse with the male teacher in an
audible voice. Pronunciation was aiso better for those who
learned through cassettes.

In the first year hygiene course, a book entitled Health
Education® was used as a text. The lessons taught subjects

- *such as nutrition, origins of disease, the necessity of boiling
water, building latrines, and buming® garbage, as well as -
personal cleanliness. In the second and thi,d years the hygiene
class included the study of common diseases, their prevention,
their causes, and their treatment. Although it was not specifi-
cally programmed, the adult teacher checked community health
and sanitation conditions along with his students and instituted
reforms. In one village the hygiene students cleaned out a
contaminated water hole and set up rules to keep it from
becoming recontaminated. o

During the first year of the writing course, students were
taught all the printed letters—capital and lower case—through
their use in syllables and words. The lessons paralleled those of
the reading book. Dictation was stressed as soon as the

2 The riames of textbooks have been transiated from the original Spanish for
the convenience of the reader.
NI
\J. ' ’
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students could write a word with sufficient ease, with the goal
that the adult student would begin to express himself creatively
as soon as possible. Cursive writing was taught in the second
year, and in the third year the student learned to write
Aguaruna words with their Spanish equivalents.

In first year arithmetic, the teachers had supplementary
lessons to accompany Let's Count and the other arithmetic
books used in the bilingual schuols. The emphasis was placed
on teaching number facts through meaningful situations, such
as buying and selling and preparing produce for markets. Each
lesson was presented concretely, graphically, and abstractly. -
Reading, writing, and understanding numbers were taught con-
currently with counting. Each addition and subtraction fact was
taught in a problem situation, not in isolation.

Arithmetic in second and third year included materials used
in the bilingual schools as well as the following supplementary
subject maiter: counting and reading of numbers to 100, using
page numbers as a teaching device, using subtraction for giving
change for various bills, and using all the weights and measures
¢mrmon to the Marafion area (arroba, fanega, quintal kilo-
gram, Y kilogram, liter, pound, gallon, botella, meter, etc.).}
The emphasis was on the everyday situation. Role playing was
used in the classroom as practice for real-life situations.
Additionally, although it couldn’t be programmed specifically,
the adult teachers helped their students actually weigh products
for market and went with them to sell them.

A course in social science was added in 1971. It included the
following lessons; (1) location of Peru in South America: (2) the
three regions of Peru and their characteristics: (3) departments
of Peru; (4) province of Bagua and its capital; (5) the district,
community and family: (6) symbols of Peru (shield, flag and
national anthem): (7) why we celebrate July 28 (Independence
Day). (8) president and ministers of the nation: (9) Lima, the
capital; and (10) personal documents for citizens, including
how, where, and when they can be obtained: Birth Certificate,

3 An arroba equals ZS’pounds. a fanega about 2'4 bushelS, a quintal 00
pounds, and a borella 1s a standard-size bottle used for kerosene.
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Marriage Certificate, Death Certificate. Military Registration,
and Voter Registration.

The first Aguaruna adult teacher-training course was held in
the community of Temashnum in June of 1969. Four teacher
candidates attended: two had completed their fifth year of
elementary school, one had completed third year. and one had
finished the first year of high school. All but one of the
prospective teachers were married men.

The courses lasted for one month, and were taught eight
hours a day. five days a week The mornings were spent in
learning the methods and administration necessary for teaching
the first-year class in the adult school. Emphasis was on
teacher candidate participation. The afternoons were spent
practice teaching a class of adults. Each candidate taught one
subject for a week, and a different subject the foilowing weeks.
Each candidate had to observe and evaluate the others as they
taught. Evenings were devoted to studying the material learned
‘n the morning during the methods classes, as well as to
making teaching aids and preparing for the courses to be taught
in the adult class the next afternoon. Time was spent each
morning evaluating the courses taught by the candidates the
previous afternoon and giving both suggestions for
improvement and compliments.

Four first-level adult teacher-training courses were held over
a three-vear period between 1969 and 1971 in which thirteen
adult teachers were trained in locations within and outside the
tribal area.

In 1970, a second-level course was introduced in the tribal
a- for those who had completed the first-level course, in
o .r to train them to handle second- and third-year classes.
¢inis had not been included in the first-level course). The basic
method of teaching—theory and evaluation iu the morning with
practice teaching in the afternoon and study and preparation in
the evening—was the same as for the first-level course.

In 1973, seven adult classes were functioning. (Six others
had functioned for their allotted th{ee years and were no longer
needed.) The following information was gleaned on a visit to
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three of the functioning adult classes by testing the students in
reading and arithmetic, chattipg with them in Spanish, and

. observing them in community life. The students in all the

communities mentioned could carry on a conversation in
Spanish based on the vocabulary learned in their courses.

COMMUNITY OF SHUSHUG AFTER TWO YEARS OF CLASS
83% slow, but independent readers
17% not yet independent readers
69% had mastered counting, addition, and subtraction
31% had mastered counting only

COMMUNITY OF TEMASHNUM AFTER TWO YEARS OF CLASS:
60% slow, but independent readers
40% not yet independent
80% had mastered counting, addition, and subtractnon
20% had mastered counting only

- One member of the class at Temashnum had bought his
own scale, asked prices of the buyers, weighed his own
produce, and helped his fellow villagers weigh theirs. He
could calcutate how much he should receive for produce
and had gained the self-confidence necessary to
communicate that information to the buyer. The
effectiveness of his training is immediately evident: in this
community the outside buyer gnves the members exactly
what they ask for.

COMMUNITY OF YUTUPIS AFTER TEN MONTHS OF CLASS:
44% slow, but independent readers
56% know open syllables, but had not mastered closed
s/llables
44% had mastered counting, addition and subtraction
56% 'ad mastered counting only

The adult program functioned for five years. For part of this
period, teachers were hired and paid by the government, which
also provided textbooks and school materials. For the
remainder of the time, teachers were hired and paid by a
private institution, which provided additional school materials.
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Because of a change in national policy, the adult program °
was discontinued in 1974.¢ Enough testing of the program was -
done, however, to demonstrate its effectiveness as a means Of
helping the Aguaruna adult participate independently afid
creatively in the life of the nation while maintaining the dignity
which his own language and culture have provideg,(or him

through the centuries.

4 If the Aguaruna adult education program were to be continued, the following
additional materials are proposed: (1) A second Spanish course 1n which
vocabulary and conversations for the following situations are planned: a trip to
the doctor: a trip to a Spanish-speaking town to sell produce and buy tools,
medicines, sprays., and insecticides, as well as agricultural supplies (e.g.,
fencing for animals); procurement of various personal documents. buying
animals {pigs, cows, guinea pigs. and rabbits):talking about the care of tools:
asking about plant and animal disease. (2) A language book to include
instruction in writing receipts, bills, shopping lists, personal letters, business
letters, etc. (3) Two arithmetic books for adults which combine material from
the books used in the bilingual schools and the supplementary materials
mentioned earlier in this report.
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TRAINING TO TRAIN: THE KEY
TO AN ONGOING PROGRAM .
Mildred L. Larson

The role of SIL in the Peruvian bilingual education program
has been mentioned at various points in this book. A basic
premise followed by SIL is the principle. that a program should
. not only train people 10 perform a certain task but should also
train them to train others. For example, vemacular speakers
are trained to teach in bilingual schools, but more than that, at
least some of them are prepared to train others to teach. Only
with this added step does the program become self-propagating.
In the area of agriculture, for example, people are trained both
to raise chickens and to teach the members of their community
how to raise them. This training may be by direct instruction or
by example, but the key is that the process is dynamic and
leads to an ongoing and developing program. (Chapter 8
describes in some detail how training to train was carried out in
the area of school supervision.)

Perhaps one of the more difficult problems facing a person
working in a program such as the one presented in this volume
is how to keep a balance between the many aspects of the
work as he moves towards turning each aspect completely over
to others who are permanent in the, situation. But it is by doing
exactly this that he hopes to advarice all aspects of the program
simultaneously to completion, ,/

In describing the Vicos miodel of social change, or more
particularly the relationship/ between enlightenment and skill,

/
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the author, Dobyns,' concludes by saying that there is a
*strong functional linkage between change in (1) economics
and technology, (2) education. (3) nutrition and health, and
especially (4) social organization.’* (Dobyns also points out the
interrelation of these various aspects.) His list is similar to that
given in chapter 22 of this volume where, in addition to ethno-
linguistic studies, other SIL” activities and concems are
discussed, among them (1) the objectives of the ethnic group,
(2) health, (3) community development:’ (4) education and
contact with state authorities, and \5) spiritual values.’

Most of this book describes the educatjonal aspect: however,
other aspects of the total program arc closely tied in to
education. The Peruvian government has asked SIL to woik
not only in linguistic investigation and bilingual education, but

also in matters of health and munity development. The
training of vernacular speakers t0 rain others applies in thesé
areas as well. .

Such a varied and yet integrated program can be very de-
manding on the SIL worker’s time. In fact, any one aspect
could take up all of his time. It has been, important, therefore,
to follow a gradual development in each of the areas of SIL
responsibility so that all advance simultaneously and comple-
ment one another. Although often two linguists ar¢ assigned to
do the work with a single group, in some of the larger groups it
has been necessary to use more personnel. However, even
with more personnel, and with a gradual development in each
area of the work, there is yet another way in which the work '
load is reduced to a reasonable size, that is, by training the
vernacular speakers to carry certain’ responsibilities. For
example, in bilingual education, it has been pointed out already
that the program is one of training vernacular speakers to do

| Henry F. Dobyns, Paul L. Doughty. and Harold D. Lasswell, Peasants,
Power. and Appled Social Changes Vicos as a Motel (Beverly Hills: Sage
Publications, 1964), p. 163,

2 We recognize that heaith, education, and economic development are all
integral parts of ““community development =* However. fof convenience, health
and education are discussed separately and *community development™ 1s used
for what might be more accurately termed " economic development.”

>
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not only the teaching, but eventually the supervision and
preparation of materials. Wken all of this is finished, the work
of SIL in bilingual education is ~ompleted for that group.

The charts on the following pages provide a historical
synopsis of the work of SIL among the Aguarunas as an
exanple of how the various responsibilities were actually
carried out year by year for this language group. There are, of .
course, other way . it might have been done. Details would be
different for other language groups, but the general plan of
keeping a bzalance between linguistic investigation,
2thnographic investigation, the education program, the
preparation of materials for the schools, the health program,
the community development prcgram, and the translation of
literature is shown by this synopsis.

The charts also show how the training began with a few and
grew until even this training and also the supervision was done
bv vernacular speakers themselves. A plus sign occurs before
inose items in which a vernacular speaker worked more or less
equally with the SIL. worker. An asterisk occurs before those
items in which the vernacular speaker took the major
responsibility or complete responsibility for carrying out the
work. For example, +Cartilla 6 wouid ‘nu.cate that that bo~k
was prepared by an Aguaruna and SIL worker working
together, making approximately equal contributions. Cartilla 10
would indicate that the book was prepared by an Aguaruna
speaker who had been trained by the Sit. worker. Supervision,
without an asterisk, indicates that the SIL worker did the
supervision, but with an asterisk it means that an Aguaruna did
it. These symbols help to show how the work was gradually
put into the hands of the Aguarunas, who, in turn often
trained others. Thus, the day has come when SIL workers are
no longer needed, but the programs continue in an indigenous
manner. Bilinguai school teachers, health promoters, and
community development promoters are not marked by an
asterisk, but the number working each year is given. In these
cases the teacher or promoter is, of course, the one doing the
work, having received training in his field of endeavor.

Betause the Aguaruna group is one of the larger groups in
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the Peruvian jungle, it has been necessary to have more SIL
personnel assigned than was necessary for smaller groups.
With the additional personnel &t has been possible for each SIL
worker to specialize somewhat. g

At the far left the chart is broken up by years, and the
personnel available are listed for each year. These are people
who were directly involved out in the tribal area for part of the
year.' (The work could not have been accomplished without
the help of the total SIL team—pilots, mechanics, radio men,
secretaries, typists, printers, etc.) Next the linguistic and
ethnographic investigation carried on that year is noted, then
the school materials which were prepared, and details concern-
ing bilingual education. This is followed by the work in the
health and other community development programs. The last
column gives the progress made in translation.

The chart is set up to show the 4ctual history of the
Aguaruna work: it indicates what, in fact, was done each
year. To see the work done in a particular year, the reader
should read horizontally across the relevant page. To follow
the work done throughout the thirty years of SIL involvement
in one phase of the work, the reader should read down the
same column to the end of the chart. Items in quotation marks
are the names of articles written: books are indicated in italics.

Each linguistic situation has many factors which result in a
unique development of the work for that language group. The
details will depend on the specific interests and abilities of the
SIL workers involved. as well as on the availability of speakers
of the language to become involved in the program. Although
the information being presented has to do with the work being
carried on by an SIL worker, it must be pointed out that in
each of these responsibilities the assistance of speakers of the
language is a vital ingredient. For example, no linguistic
investigation or primer making could be carried out without the
cooperation of a native speakcr.

3 In the years 1947-49 two hngussts began the work, but 1n 1951 two different
linguists replaced them. They worked until early 1954. The linguist and nurse
who khegan working 1in 1954 continued untd 1977.
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_ Also, the rate of development in bilingual education will vary
according to the availability of educated bilinguals to become
teachers. For example, the Aguaruna program developed
rapidly because: (1) there were a number of bilingual men who
already were able to read and write and who were eager to
teach these skills to their own people, and (2) there was high

,motivation for bilingual education in the tribe as a whole
because they had seen that knowledge of arithmetic and
Spanish were the best defense against exploitation by the
patrones; parents wanted their children to go to school (see
chapter 5). The group as a whole was almost 100 percent
monolingual, but with these two assets the i ogram moved
ahead verv quickly.

Although the various aspects of SIL responsibility are listed
on the chart in separate columns. there is an interrelationship
between these various aspects which needs to be emphasized.
Linguistics is listed first. The study of the vernacular underlies
all the rest of the work. A good phonological analysis is
necessary as a basis for determining the alphabet to be used in
materials for the other aspects. since an inadequate analysis of
the sound system will result in problems in reading and writing.
Studies of the grammar and semantics are crucial to good
vernacular primers and to effective translation of materials
from Spanish.

Linguistics underlies ethnographic studies inasmuch as these
are more accurate when done in the language. which itself is an
important part of culture. An understanding of the social and
political structure. leadership patterns, the native educational
system. etc.. is basic to an appropriate selection of prospective
teachers. The health program is closely related to beliefs about
sickness and curing. Community development is effective only
in the matrix of native leadership and wurk patterns. There-
fore. the field worker attempts to understand as much of the
culture as possible.

We have already reiated the education program to linguistics
and ethnography. Health and other community development
aspects are. of course. also closely related to education. The
bilingual school teacher is often the only one available to teach

Joy
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health principles and administer medicines. Without proper
teaching -and sufficient medical help, the school might have
difficulty functioning because of sickness in the community. At
the same time, the development of health promoters is
dependent on their advancement in education to the point
where they can read instructions and keep records. Lee* claims
that the process of acceptance of a health program is much
more rapid in a community which also has bilingual education.

The education program, on the other hand, is dependent on
the total community development program. In order to have an
effective school, the community must take responsibility for
school construction, teacher selection, food for the students,
money for materials, and the improvement of health by better
food and facilities. But at the same time the community
development program depends on basic literacy and knowledge
of arithmetic and on good health if people are to work.

The translation of materials from Spanish will be accurate
and effective only if based on linguistic analysis and knowledge
of the culture, including belief systems, and if checked for
accuracy and effectiveness with vernacular speakers who can
read their own language well. Translation is involved in the
preparation of advanced school materials, health education
materials, and ‘"how to”" manuals for community development.
The translation of Scripture is also related to community
development in that the material translated provides standards
of conduct which lead to cooperation and working togciher,
replacing the feuding of the past.

Thus, all aspects must progress together in order to meet the
needs of the whole man, the whole community, and the whole
language group.

Carrying out such a program is far beyond the ability of two
or four or even six SIL members working in a given language.
The solution comes in keeping a balanced pace. as mentioned

4 Wilma lee. A Comparative Study of Health Indices of Two Chayahuita
Commumties One with a Health Promoter and the Other without” (Paper
presented at the Annual Mecting of the Society of Applied Anthiopology. held
Apnl 2-9. 1978 in Ménda. Mexico).
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above, but even morz important, in preparing vernacular
speakers to do the work themselves and by their training others
who in turn can train still others. The program must be both
dynamic and self-propagating, since the SIL worker considers
himself temporary. In the example of the Aguaruna project
which is used here, almost all phases of the work are now
being carried on by vernacular speakers. Indeed, as of 1978
SIL no longer had members working full time with this group.

In regard to linguistic investigation, in the early years the
vemacular speakers were involved by giving information in
response to specific elicitation of material and by being willing
to tell stories and experiences into a tape recorder. AS soon as
possible several were taught to transcribe the recorded material
and type it up. For example, much of the material appearing in
the 1965 1BM computer text project* was transcribed and typed
by Aguarunas. Of the linguistic material produced in the 1970s,
all the discourse material was written, edited, and typed by
Aguaruna speakers. In the phonological project, vernacular
speakers were able to help in ciassification of phonological
data. During 1978, five Aguarunas participated in a course
entitled **Introduction to Linguistics,”” which was given during
the teacher-training course. In this course they were giver. a
preliminary introduction to phonetics and phonology and
shown how these are related to the formation of alphabets. It is
hoped that these courses will continue and be amplified until
Aguarunas and other vernacular speakers of the Peruvian
jungle will have enough linguistic background to write semi-
technical descriptions of various aspects of their respective
languages.

In ethnography the work also began with elicitation of
information from vernacular speakers and observations made
by the linguist. During the seventies much more of the work
was done by Aguarunas, who wrote their legends, often

v

—

§ Concordance of Aguaruna Tevts (Produced by the Joint Linguistic
Information Retrieval Project of the Summer Institute of lunguistics and the
University of Oklahoma Research Institute. under Grant (GS-270. National
Science Foundation. 1968),
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consulting with older men for accuracy, and who also did a
great deal of work on the translation of these legends into
Spanish. The first two volumes are printed, and three other
volumes have gone to press. Through the writers’ workshops,
material has also been put in book form by authors writing on
the customs of the Aguarunas, the making »~f various cultural
items, and on the stories and legends told them by their
parents. The way is open for some of them to continue to
produce ethnographic material since a number of them have
learned a few of the essentials for collecting and organizing
data (see chapter IR),

In the production of school matenals, the role of .the
vernacular speaker as a co-worker on all materials is always
essential, but during the early years of the schools, the respon-
sibility for the books was primarily the linguist's.

- Subsequently, various bilingual teachers, were largely
responsible for several advanced reading pooks. In 1976 an
Aguaruna supervisor requested iustruction in the details of
primer making and began carrying this- part of the work. in
1977 he not only prepared the mpaterials but personally
presented and defended them to ‘those in charge of the
pedagogy of school materials in thé area education office and
also in Lima. These materials are now printed and are being
used as the basic primer for first level in the Aguaruna schools. *
Additionally, this supervisor has received further instruction
and continues to prepare materials.

Chapter 8 of this book shows the development of the
education program from’the time when the SIL.worker did
much of the training of teachers and supervision of-the schools
until the present when both are in the hands of the Aguaruna
and local education Officials. A number of Aguarunas now hold
key positions in school districts throughout the Aguaruna area.

As to training £ourses and conferences, the responsibility has
also gradually been delegated to Aguaruna teachers. Some of
these are government-sponsored courses, like the teacher-
training course held each year at Yarinacocha. During this
course the SIL worker taught the Aguaruna pedagogy class
(see chfapter 6); however, beginning in 1970 this responsibility

-~
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was also gradually turned over to Aguaruna supervisors (see
chapter 8). The teachers’ conferences are described in chapter
9. These were coordinated by the SIL worker during the early
years, with the teachers themselves gradually doing more of
the planning and carrying out of details. From the beginning,
each conference was led by an Aguaruna director and
secretary, and the SIL worker was just one of the group and
could make suggestions. The conferences fostered a great deal
of communication, and during the 1970s they also began to be
completely coordinated by the supervisors. Health promoter
conferences followed the same pattern as did the community
development conferences which had been started. Although the
teachers’ conferences have not been held in recent years, the

_pattern is there, and Aguaruna leaders have, in the last few

O
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years, used this pattern to organize the Aguaruna Council.
Health promoter conferences and church-related conferences
have also been held recently, initiated by tixc Aguaruna leaders
themselves.

During ihe first years that they worked among the Aguaruna,
the SIL field workers spent much of their time treating the
sick, caring for people during measles and other epidemiCs. As
with other aspects, this was gradually taken over by the
community. First, the teachers learned to help in the health
program, then health promoters® were trained a few at a time
in special courses first held at the clinic at Yarinacocha”and
later in various communities. Finally supervisors wére, trained
to work with the health promoters in order to free the field
worker from this responsibility. The SIL workers next helped
to incorporate the health program into the government program
so that it would be ongoing and free from SIL involveinent. At
present an Aguaruna man who has studied at a national univer-

6 Ralph W. Eichenberger. “la ciencia médica al servicio de! hombre
selvatico.” Peru ndigena 3.221-27. 1952, See also Ralpk W. Eichenberger,
“How Medicine. Dentistry. and Linguistics Work T..zther,” Christian
Medical Society Journal 1964 Ralph W. Eichenberger. " Una filosofia de salud
piblica para las tribus indigenas amazomcas.” Aménca Indigena 26:119-41,
1966. and Wilma Lee and Joy Congdon. Programa de servicio de sanidad para
las comunidades nativas de la selva (Lima, Perd’ Ministerio de Educacion,
1971).
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sity has helped organize the health promoters and is preparing
to set ‘up a clinic or medical center’in the tribal area. He has
also done much to procure medicine for the health promoters
. to use in their work, and has made arrangements for the train-
-ing ~f additional personnel at a hospital in Trujillo, on the
ogast. )

‘LAt first SIL workers helped in community development by
making available better grades of chickens and by introducing
new plants. Assistance was also given in the preparation of
Iant‘i requests. A cooperative was organized to help the com-
munities in marketing. During the sixties, emphasis was placed
on the preparation of community promotors in the occupational
‘courses given by the government at the Yarinacocha center.
Many community leaders studied agriculture, mechanics,
carpentry, etc. They then set up projects in their communities.
Help was given in cattle and rice projects, both new ventures
for the communities. In 1971, an occupational training course
was held in the Aguaruna area.

During the seventies the goals of training Aguarunas
continued in a broader fashion which was intercommunity in
scope. These ‘ncluded finding solutions to problems. of trans-
portation and setting up a sizeable revolving fund for commun-
ity projects to be administered by Aguarunas. The transporta-
tion system now includes several large boats and a truck which
goes from the Aguaruna area to the coast with produce and
then brings back supplies. It is an indigenous venture and at
the moment seems to be very ,uccessful.

In 1977 the Aguaruna Council was organized under the
direction of Evaristo Nuncuan. It consists of four delegates
from each of the five main geographical regions, and its goal
is.to study and find solutions to problems facing the Aguarunas
as a group. So far the delegates have been concerned primarily
with matters of organization, training, health promotion, and
agricultural production. The Council has helped to provide
more training for community promoters. In the area of health
they are currently building a central clinic and have established
ways of providing medicines for the health promoters.

The Council meets with the Aguaruna General Assembly to
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help with sociopolitical organization, to give orientation, and to
make plans for development. Most of those who attend the
General Assembly have been trained in some aspect of com-
raunity development or education. By working together in this
way the Aguaruna are accomplish’ng much despite” the prob-
lems they face. / et

Translation work has always involved both the linguist and
the vernacuiar speaker, with the linguist being responsible for
communicating the meaning of the material to be translated and
the veinacular speaker being responsible for how the material
is to be said in Aguaruna. In the process of translation, the
vemacular speakers have learned translation principles whick
they have later put into practice by doing translation on their
own. One person trained in this way translated some sixty-five
stories from the Old Testament without the help of the linguist,
all of which were well done and well received by the Agua-
runa. The man who worked most or the translation of the New
Testament is now continuing translation of the Old Testament
by himself. Y

Much of the satisfaction for the SIL worker comes from
seeing the vernacular speakers completely and confidently
handling the various aspects of the work which _he once
handled, and knowing that these men will also train others. The
dynamic has been activated, and the future direction it takes
will depend on the desires of the indigenous peoples and on the
resources available for them to fulfill these desires.
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CULTURAL CHANGE AND THE DEVELOPRIENT
OF THE WHOLE PERSON: AN EXPOSITION OF
THE FHILOSOPHY AND METHODS OF THE
SUMMER INSTITUTE OF LINGUISTICS!
Eugene E. Loos, Patricia M. Davis and Mary Ruth Wise

Introduction

This chapter is a description of the philosophy and anthropolo--
gical methodology underlying the work of SI'. i Dery, eape-
cially-those-aspects—pertaining t0 human relations ard cultural
change.?

The first section discusses the reality of the Peruvian jungle
where the long history of contact between the ethnolinguistic
groups and the Spaniards and mestizos have resulted in many
cultural changes. Secondly, universal human needs and other
basic conuvepts are considered. In the third section a general
account is given of the founding of SIL., its basic principles,
and its methods of operation. The report concludes with
specific examples of the activities of SIL in the Peruvian jungle
and some of their results.

1 A previous version of this article was published in Actes du XLlle Congreés
Internationa! des Americanistes. Panis, 219 septembre de 1976 Vol. 2 (Pans:
Socicté des Americanistcs. 1978) pp. 499-525. It s repninted in its revised form
by pe.mission of the authors and of the Society of Amencanists.

2 The authors would like 1o express their gratitu¢. to Fernando Fuenzalida,
Alberto Escobar, Alejandro Ortiz, Aida Vadillo, Darcy Ribeiro, Sergio Tapia,
Rubén Paredes, Allen Johnson, David Coombs. and Donald Lindholm, who
read the first drafts of this work and made valuable suggestions.
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The reality of the jungle and cultural change

The ethnic groups of the Peruvian jungle have been in contact
with Western society for many years (in many cases since the
arrival of the first explorers and missionaries in the seventeenth
century). According to Varese (1972:82): “*More than 70% of
these minorities maintain permanent relations of interaction
with members of the rest of the country... 35% [which includes
some local groups of those already mentioned] maintain
sporadic relations: but directly or indirectly. and to a greater or
lesser degree. utl of the native societies are linked to the
Peruvian economic system [italics added].”

This long history of contact has not only affected the native
economy but has also resulted in changes in many aspects of
the culture. For example, the religion of the Amuesha, like that
of many jungle groups. has an animistic base. They believe that
the shaman can transform himself into a jaguar, and they are
afraid of the boa, which is the mother of all the water demons.
But we also find the Inca concept of the deity of the sun,
whose worship is a vital part of the Amuesha’s festivities. One__
discovers. along with the native beliefs and those which are the
result of the influence of the Inca empire, a syncretism with
themes such as the cross and the virgin mother of ““our
father.”” These themes have obviously been incorporated inio
the Amuesha religion from the teachings of the first
missionaries, who established themselves in the area in 1635.

in the light of this it wculd be nothing more than
romanticism to state that no possibility of cultural change
should be introduced. especially with regard to the native
religion, but rather that the natives should be left in their
origina' state. The concept which many have of the “‘pure
native’’ and the ““happy savage " is a inyth, The authors of this
work agree with the following affirmation of the Unit for
Assistance to Native Communities:

Those who consider the native commurities totally isolated
from the social and economic structures which affect the
-est of the country are certainly mistaken. This can only
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be blamed on ignorance or on the manipulation of that

concept for the benefit of those who believe it. In any

case, an analysis of the native societies which does not
consider said relations will be based on a false premise’

(Chirif Tirado et al. 1975:258).

Today the native groups are confronting, in ever-increasing
intensity, waves of people from different cultures: those
searching for oil, lumbermen, hunters, colonists, missionaries,
traders, travelers, tourists, students, and others throughout the
jungle. The contacts and changes which result are intense and
can be destructive. Furthermore, they tend to disturb the
equilibrium and weaken the behavioral norms of the native
culture. For instance, the Amueshas abandoned their tradi-
tional marriage ceremonies when the mestizos ridiculed them,
saying, “‘These marriages are not legal.”” This appears to be
one of the factors that contribute to the instability of marriage
among the Amuesha today.

Furthermore, the material base of the group is now very

_ precarious. Game animals are much farther away (and are
almost extinct in some areas): consequently. it is more work to
supply basic needs, and there is less and less time in which to
do so because the natives are obliged to work for their
patrones to pay off debts.

Another serious problem is that the colonists have taken
possession of the land that has belonged to the Indians for
many generations. Since they had little or no access to legal
help, the only recourse for the Amueshas and some other
groups has been to emigrate to less desirable areas where they
could preserve their cultural integrity even though these places
would offer fewer possibilities for subsistence. The price they
have had to pay for this has been great physical hardship and
psvchological Jamage o the members of the group. Unless the
territory proved to be of no value to the dominating society, in

330
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time “civilization* would, without doubt, encompass it.* Thus,
in many cases, the native must not only contend with tensions
within his own culture, but also must combat upheavals caused
by contact with the outside world.
~ Some cultural traits favor survival in the face of contact with
a dominant, larger cultural group, and others do not. For
example, Ribeiro (1973:27), using as a basis his study of the
history of the contact with indigenous groups in Brazil,
proposes that groups which have unilinear structures, such as
exogamous clans, seem to be more resistant to external,
destructive factors than those with extended family structures
as the largest organized social unit. For an isolated group,
organization into small communities, that is to say, in extended
families, is « good adaptation to the jungle environment.
Nevertheless, this feature, added to a predisposition to change,
could lead to the disintegration of the native society in the face
of intensified exploitative contacts. -
Another aspect to be considered is that within the limits of a
given society, differences of behavior are not only allowed but -
in some cases, are even encouraged. The degree of liberty to
choose alternatives varies as much within a culture as between
cultures. Also, tolerance to change \aries from one institution
to another both within a culture and between cultures. If the
pressures to change key institutions exceed the tolerance of the
cultural system, the result will be individual disorientation and
cultural disintegration. In the preface to °'Culina Texts™
Mendizibal Losack (1962:92) observes: *One of the questions
which is raised while reading the following texts is, dces the
Culina culture condition in those who are a part of it. an
adaptable personality. capable of confronting the social and
cultural changes provoked by acculturation?—a question which
Peruvian ethnologists should ask concerning every ethnic
group... [italics added].”

3 The authors recogmize that over the past years the situation of the ethnic
groups has improved through the implementaticn of the Law of Native
Communities. the Educational Reform, and other government programs which
provide favorable exiemnal conditions for the 'ndians” community and personal
development.

E]{[lc 34,:}
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An additional aspect of the reality is that once contact has
been established with the outside world, many natives desire
change. In the Yuria and Purus River basins, a number of
Culina and Cashinahua communities are found. These groups
were subjected to intensive and abusive contacts during the
time of the rubber boom and fled to the headwaters, where
they stayed without contact until the 1930s in the case of the
Culina and more or less 1945 in the case of the Cashinahua.
However, when their axes and machetes were completely worn
out, they decided to again make contact with the whites who
asked rubber of them in exchange for merchandise. Consider
also, the case of the Candoshi. When counselled not to
abandon their customs, they responded: ‘*You want us to
continue cutting off each other’s heads in revenge killings? No
thank you. We do not want to live like that.”

We must also acknowledge that groups that have been
pushed aside are eager to know the outside world, a need
which is legitimately satisfied by printed literature (since radios
are still scarce in the native communities and there are no
programs transmitted in the vernacular). For example, an
Aguaruna who had traveled to Lima, recognizing this desire in
his community, wrote a book in his own language about what
he had experienced during his visit When he was asked about
ti.c matter, he replied, **We want to learn new things as well as
things in our own culture. That is why 1 wrote this book.""

The truth of the matter is, then, that the ethnic groups have
had contact with the Western world for a long time, in many
cases dating from the arrival of the Spaniards, and since then
have been in the process of change. Change is normal and
inevitable since it is the basic mechanism for cultural adapta-
tion. Every culture is dynamic and is in a constant state of
change and development: this can be positive and beneficial
when the changes arise from the free choice of the society,
which has had various alternatives from which to choose.

Therefore, using force to prevent a change can be simply a
form of repression. On the other hand, the desire neither to
force members of an ethnic group to adjust to other patterns,
nor to oblige them to maintain the status quo (if that were
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possible), necessitates helping them find alternatives in order to
retain their identity within a viable, strong, united, and just
society whose values can survive in the face of extracultural
contact.

BASIC CONCEPTS

In every culture the values, social groupings, and activities
(Pike 1967) are interrelated in such a way that it is impossible
to change one part without varying the whole. Furthermore,
the presence of an outsider (e.g., a field worker) in a native
group inevitably produces change. For these and many other
reasons, it is important that the field linguist have a knowledge
of the basic principles of general anthropology. The principles
discussed in this section are based on the following psycho-
cultural considerations:

® that man has diverse needs that should be satished for his
development as a whole person

® that culture is dynamic, not static

® that certain aspects of a culture lead to the well-being of
the group and its members, while others are to their detriment

® that the mother tongue is a key to maintaining cultural
identity and taking advantage of new information.

Universal needs

In. the heart of every human being there are material and
psychological needs and traits which are common to all men.
These are inherent in the human personality and are inter-
woven with sociocultural needs. Some of the most important
ones are discussed below.*

Physical needs. Man has certain basic physical needs for
maintaining life: he needs a geographical area designated as his

4 Since the theoretical orientatrons of SiL. anthropologists vary considerably,
we neither attempt to delineate here a complete hist of umversal needs. nor to
follow specific lists. ac for example those to be found in the works of
Malinowski (1944) and Aberle et al. (1950).

4 4
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sphere of life—even nomadic groups have a certain territory
within which they tend to move about. He also needs food,
certain health safeguards (adequate medicines and hygiene),
and protection from hostile natural elements.

Psychological needs. Each individual needs a feeling of
security within a social context (this varies from culture to
culture) and a sense of his own identity. There are various
factors which contribute to a healthy concept of personal
identity; among them are: to be esteemed and accepted by
others: to have a feeling of personal dignity and esteem; to be
aware of the value of his culturai heritage; to know that he
loves and is loved: to know the satisfaction of being able to
express himself in creative ways through language, art,
handcrafts, work, and music: to have the satisfaction of having
succeeded in something: to have hope and courage; and to hold
to a moral code.

Sociocultural needs. Among sociocultural universal needs are
the following: differentiation of social roles and criteria to
assign roles to the members of the community, means of
communication shared by the members (language). common
objectives and values, norms for regulating the expression of
the emotions, socialization of the members, and negative and
positive sanctions for the contro! of conduct which are put into
effect for the well-being of all.

Although one can enumerate these necessities among cultural
universals, the ways in which they are satisi.2d vary from one
society to another.

Traits which lead to the well-being or detriment of the society

All societies, like the people who constitute them. have
tendencies and traits which lead to their well-being or viability
in the face of contacts with the outside world, while others
become a detriment to theth or may -even lead to their
extinction. Accarding to the values held by the authors of this
work, ,aspects of the first type can be considered positive:
those of the second, negative. As far as negative aspects are
concerned. it is not a case of the culture of a minority social
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group being inferior or “*bad’ in comparison with a “‘good’
majority or with a dominant Western culture. Rather it involves
aspects which lead to the self-destruction of the culture and/or
the physical or psychosocial detriment of its people or that lead
to injustices to individuals v ithin or outside the culture.
Injustices are defined, in general, by commonly recognized
values, such as those stipulated in the United Nation’s
“*Universal Declaration of Human Rights.”” Traits that can be
classified as positive are those which lead to well-being and
include all the traits that are not negative. They cover the
whole gamut of the social, material, and spiritual reality of a
people: norms concerning marriage, family structure, Kinship
system, social structure of the community, social controls,
world view, language, oral traditions (legends) and history,
division of labor, art, music, dress, type of housing, etc.

Examples of traits which lead to well-being. The pattern of
matrilocal residence with cross-cousin marriage in a jungle
society, for example, is a well-adapted response to the situation
and might include the following beneficial factors:

e Security for the husband when he must be away from
home for whatever reason, such as to hunt or to do special
work for his patron (for example, extraction of rubber and
wood): he can leave knowing his wife wili be in good hands
{those of her parents).

® Security for the wife: her parents do not allow her
husband to mistreat her, which is of special importance in a
society where thie woman occupies an inferior position to the
man. .

® Security in old age for the parents of the woman: the son-
in-law continues to support them.

e Social security: each member of the family has at least
one group of relatives (extended family) to which he feels he
belongs.

® The activities of the group are automatically structured
according to a pattern of established categories along with an
understanding of the functions of each. That is to say, each
member of the extended family has a definite function.
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¢ This model often provides a reciprocal redistribution of
excess goods obtained by individuals.

There are countless examples of such positive aspects in
each ethnic group in Peru. In fact, many scholars believe that
tribal life is frequently much more significant and satisfactory
for the members of a group than *‘civilization™ is for those who
work many hours a day at jobs in which they find neither
satisfaction or the fulfillment of their ambitions (Sapir 1964).

Members of the ethnic groups of the Peruvian jungle
evidence an extraordinary knowledge of their environment.
They distinguish between plants which are edible, those which
are medicinal, and those which can be used for other purposes
(in construction, for example). Their adaptation to the natural
resources of the jungle is complicated and promotes the
maintenance of ecological balance. Their system of slash-and-
burn agriculture is obviously convenient for the tropics. The
cultivated areas which are later left to return to jungle are not
lost, but rather slowly recuperate fertility for future cultivation
{Meggers 1971). The following are two examples which serve to
illustrate this adaptation to their environment:

The Mayoruna live on hilly land near the headwaters of

small rivers. There. *"... as soon as the trees are cut,

erosion begins. They have seen that it is best to cut the
trees parallel to the hill using the trunks as terraces to hold
the top soil which would be carried downhill by the rain"

{Vivar A. 1975:345).

Ground satisfactorily cleared by the Aguaruna would not
impress the outside observer because it has uneven borders
and because some trees have been left here and there. But the
fact of the matter is that these trees are often species whose
fruit attract certain varieties of birds that can be hunted with
the blow gun and serve to augment the meat supply for the
family (Grover 1971:1). '

Other customs which might appear detrimental at first glance
actually show a good adaptation of the native to his
environment and are adequate means to protect the rights of all
the members of a society. For example. the very popular use
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of nettles to discipline children might seem severe, but among
the Amuesha and some other groups, a single nettling is
normally sufficient to teach the child to obey his parents.
Afterwards, the mere threat of such a punishment is sufficient
to quell misbehavior. There is no danger o, permanent damage
to the child.® and it is unnecessary to look for other, potentially
harmful forms of punishments. They severely criticize parents
from another culture who spank their children, but the use of
nettles is always approved.

Examples of traits that are detrimental to the individual or
the societv. In one of the native communities, a young couple
was in anguish seeing their four-month-old become gravely ill
with a respiratory infection. The people, who attributed the
disease to supernatural causes, counselled the parents to bathe
the child in urine, feed it with the same, and put powdered
tobacco into its nostrils. The anguish causcd by the death of
the child was felt no less intensely by its parents than that
experienced by parents in other cultures: and, in all probability
the “‘treatment’ contributed to the child’s death. It is evident
that in such cases other means of treating the sick are needed,
as well as hope and spiritual comfort.

For an example of a trait which does not favor the survival
of the group, see the case of revenge Kkillings among the
Candoshi (pp. 386-87).

Examples of trait. that could result in well-being or
detriment. Some traits embrace both positive and negative
values. That is to say. they could turn out to be both beneficial
and detrimental to the society or the individual. If one were to
study the pros and cons of female infanticide—as well as the
infanticide of deformed males—among the Mayoruna, a custom
related to that of raiding other groups or mestizo settlements to
provide themselves with women and servants. it would inctude
at least (he following:

S We refer to the varieties of nettles which cause stinging and ntching for
approximately 4 half hour There are other varieties which can cause
inflammation and other longer lasting discomfort

e
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Positive

® Fumishes a more varied
genetic source for a small
coramunity, bringing genetic
benefit.

® Permits the expression of
aggression, needed by every
human being, within the
normative  standards of the
culture.

® Frees the woman from the
responsibility for " unwanted
daughters and avoids the tragedy
of deformities.

® Some terrorized neighbors
are careful not to make
incursions into Mayorana territo-
ry, thus slowing down the rate of
acculturation and enhancing the

prospects for survival of the
group.
® They procure implements

for hunting and farming.

® [t strengthens the cultural
control over the members of the
native society.

® The fulfillment of their
objectives gives a basis for a
feeling of self-identity and
security.

O
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Negative

® The women are taken by
force, subjugated and intimidated.
They often never become
linguistically or socially adapted
and so are destined to live in
cultural isolation and on an
inferior level.

® The captured children are
raised as slaves and sometimes
do not gain the same lcvel of
acceptance as the a?lﬂentic
Mayorunas. J

® Children are exterminated
by their own parents (infanticide).

® The innocent husbands,
children, and brothers of the cap-
tured women are assassinated.

® The Mayorunas as well as
neighboring groups live in
constant fear, apprehension. and
suffering realizing their inability
to maintain a constant state of
aiertness in order to defend
themselves.

® The communities of the
victims organize expeditions for
revenge.

® A considerable portion of
the Mayorunas are preoccupied
with getting to the outside world:
the captives, their children, and
others unite in a desire to escape
the terror of reprisals and internal
violence: some not only flee but
take others with them.
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Since at one time or another all cultures manifest characteris-
tics which act in opposition to the well-being of their members,
collective as well as individual solutions are needed. Often, the
solutions take the form of cultural sanctions against the
offenses and injustices perpetrated in favor of one individual at
the cost of his colleagues. Not all of these sanctions are
successful, and when they are not, frustration and social
disintegration may result. - '

In other cases the question is not a matter of success or the
lack of it, but rather of different anthropological interpreta-
tions. For example, Mendizabal Losack (1962:91) observes hcw
the Culina resort to magic to satisfy their needs: '~ While the
Culina are obviously in a state of anxiety, their culture offers
relief through magic, a practice constantly referred to in the
texts. For example, in La Rana ‘Dsaphua’ (text 25) the
informant says: ‘like we do in our ceremonies to obtain food’.”
On the other hand, Siskind (1970), later analyzing the Culina’s
frequent recourse to magic, showed that it is precisely this trait
which impedes their making a satisfactory adaptation to their
environment, since their movements are restricted by their
suspicion of the motives behind every act.

Extreme  manifestations of backbiting, egotism, hate, jeal-
ousy. hostility, etc., are traits which. if not brought under
control, can destroy personalities and cultures. Love, joy,
harmony, unity, common objectives, aMtual help build up
and fortify individuals as well as cultures. But these qualities
cannot be produced by imposition. They must spring from
within by personal or group option.

What each individual needs is an opportunity for personal
fulfillment, freely and conscientiously exercising his right to a
personal decision in the face of various alternatives. As far as
society as a whole is concerned, the ideal is a culture that
offers its members the very best conditions for its well-oeing,
but there is no culture completely adequate to fulfill this
function. Internal and external factors at times cause pressures
with which the existing cultural mechanisms cannot contend.

The attitude of a field investigator. As has already been
mentioned, every human being needs to adhere to a moral
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- code, and 8" cultures have such codes, although these vary a
great deal both outside and even within the Same culture. As
Herskovits (1948:76) has -said: “*morality is universal.”’ The
anthropologist is no exteption: he needs and has a professional
code of ethics, and one zispect of his system of beliefs might
well®be the doctrine of- cultural relativism. Following this
relativism to its logical conclusion, one sees it as a system
which favors the status quo. Evaluating relatively a cultural
structure which foments exploitation or which results in the
extinction of one group in favor of another, one would come to
the conclusion that it is neither better nor worse than another
system.

,Nevenheless. even though he may try not to evaluate the
cultures he studies or to judge between the **good™” and the
“*bad,’’ the anthropologist, the linguist, or other investigator in
the field, as a human being, must recognize in all cultures the
existence of injustice and suffering with regards to the
individual, as well as to the group to which he belongs.
Furthermore, although he may not admit it, he believes that his
own rights should be respected. That is to say, although his
dogma is actually relativism, not all of his actions and
expectations are in agreement with that doctrine.

During the seventeenth and eighteenth centuries, epidemics
of smallpox and other foreign diseases decimated the
population of many groups and completely exterminated
others. Those who survived became victims of extreme
cruelties during the height of the rubber boom and were later
exploited by patrones and merc ants who did not pay just
prices for their lvmber and other products, and who at the
sarme time charged exorbitant prices for their merchandise. In
the face of individual cases of suffering and the precarious
situation of the ethnolinguistic groups which survive, the field
worker must make an-effort to help in accordance with the
available possibilities and the desires of the- native
community—making medicines and seeds available, helping u.
the organization of cooperatives, cooperating in bilingual
education programs and other” development projects. While
such help might result in a temporary dependence, it is
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expected that care will be taken not to allow the dependence to
become permanent. This was expressed by a leader of the Piro
group: “‘We needed the help of the Summer Institute of
Linguistics at the beginning [of the bilingual school program
and community development projects], but now we can go
along independently.”” In order to gain this confidence and
independence, the form of assistance should not destroy the
traditional system of social organization, beliefs, etc., but
rather should function within thesc systems with discernm-nt
and by means of the participation of the members of the gro:p
itself. .

The importance of the mi.ther tongue
One of the consequences of contacts between a majority

culture which has had access to reading and writing and the
other benefits of education and a minority culture which as yet

has not had these benefits is that the member of the latter has a _

tendency to feel inferior and discouraged. This is partly due to
the fact that he does not recognize the positive elements of his
own culture and partly because he knows that others do not
acknowledge them as being positive. ‘

Language is one of the extremely important and positive
elements of a culture since it constitutes a medns of
communication as well as of reflecting a substantial part of the
culture. It is a key trait for the preservdtion of group unity ar |
sense of identity for the individual. Therefore, the Sfuct that his
language is considered worthy to be used in education and his
oral cultural heritage is worthy of being preserved and
propagated through ‘the written word contributes’ to  his
expectations, his personal dignity, and his self-esteem. When
those who have just become literate discover they can express
themselves in writing, they not only have a means of achieving
fulfillment and self-identification, but they also have the
satisfact:on of contriButing to the preservation of their cultural
values by putting their stories and traditions into written form.

The literate person who speaks a vernacular tongue also has
the advantage of being able to obtain the necessary information
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to maintain good health through pamphlets printed in his
language on hygiene and prevention of disease. Also, to give
him confidence and c.urage, he has at his disposal, among
other things, laws concerning his rights, collections of his own
people’s folklore, portions of the Bible, etc. Tc adapt himself
to changes in his environment and free himself from his patron,
if he wishes, he has manuals of instruction for agriculture and
cattle and chicken raisinz. An indication of the self-esteem he
has once he is literate is that he now considers himself capable,
like any other individual, to take advantage of the information
available in his lunguage, using it for his own development and °
defense.

On the other hand, he aiso needs the benefits of bilingualism.
One of the conclusions of a workshop held in January, 1978,
reads as follows: **Almost all groups that speak an indigenous
language are found on the lowest level of scciety and generally
are also on the fringes of the national economic life. Those
speaking the vernacula: do not have the san.. opportunities to
participate in national life as do Spanish-speaking groups"
{Sola and Weber 1978:9).

When an Indian lives in contact with t~e dominant culture,
but does not speak the national language, he feels cut off and
isolated. But if he is able to communicate with Spanish
speakers, his social and cultural sphere is expanded, and he
need not feel dominated. Bilingualism is not necessa 'y a
manifestation of alienation, but rather can contribute ‘0 a
feeling of dignity and self-esteem. An Aguaruna -xpressea it
very well when he said, "*We, the Aguaruna, are intelligent.
We can learn two languages."

The use of the me her tongue in daily Iife cor.  utes to the
unity of a gronp and strengthens the Incal social umits, prevent-
ing them rrom being dominated by Spanish speakers. On the
other hand, bilingualism opens new doors of communication
and interchange among those who speak different languages.
Taking the latter into account along with the other basic
concepts considered in this section, we turn now to an
exposition of the philosophy and methods of the Summer
In<titute of Linguistics.
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WHAT IS THE SUMMER INSTITUTE OF LING’'ISTICS
AND WHO ARE ITS MEMBERS?

= Origin

The SIL was founded in 1934 by William Cameron Townsend

with the desire to give practical help to the world’s minority

groups. Fourteen years of experience among native groups in

T Guatemala, es,2cially with the Cakchiquel, had convinced him

of various important principles which are presented below.
Townsend's basic principles.

. ) fhat the Scriptures offer to the ..1an who accepts them a
moral basis and a hope which can transform his life, giving hiin
the necessary mot;vation and spiritual strength to fulfill his own
deep desires as well as those of the society of which he is a
member.

(2) That, althcugh it is necessary to respect the indigenous
cultures and their right to fulfillment and to reject the
domination and imposition by force of foreign values, it is also
necessary to make it possible for these societies to have a
knowledge of the Biblical message so that they might enjoy its
benefits if they so desire.

(3) That, totally apart from the spiritual motivation, the
privil.ged of the world are obligated to help the needy and
oppressed in any way they can, for they, too, have the right to
develop as free people and choose their own future with an
understanding of what the consequences of such decisions
might be.

(4) That, since the av..iable resources are few and provision
for all the needs of the indigenous societies is impossible, it is
necessary to limit ourselves to what is most important:

® translate portions of the Bible so that the ethnic groups
can take advantage of their teachings if they so desiic.

® promote the study ..t appreciation of the worth of the
vernacular tongues.

® open channels of communication and cultural interchange,
principally throug. bilingual education, always respecting to
the fullest the dignity of the Indian and his culture:

Q 374?
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® serve without discrimination y humanitarian and
practical works within tne scope of the existing resomces; and

® cooperate, in a nonsectarian way and without participz-
ting in political movements, with academic, government, and
other entities that request collaboration.

{5) That, in order to carry out this work, it is imperative that
scientific methods be used (descriptive linguistics along with
other disciplines—anthropology and education, for example) in
order to assure that the field worker do his work effectively
and well.

The founding of the twin organizations: SiL a» VBT. With
thé vision of prepaiing young jeopie for a di.. alt task, a
course in descriptive linguistic: was organized in the summer
of 1934, After attending the second course in the summer of
1935 and having been =nproved, following an appropriate
process of selection, the first researchers we appointed to
Mexico.

In 1942, eignt years after having begun work, SIL was
incorporated in the state of California to facilitate the
negotiation of agreements and contracts with academic and
governmental agencies. Attt ime time the twin organization,
Wycliffe Bible Translators ( 3T), was founded. 1t is signifi-
cant that SIL was not estabushed in an attempt to mask the
activities of WBT, but that WBT was founded to solve a
problem which in iime became more and inore apparent: those
who were enthusiastic about the work of SIL and wanted to
support it experienced difficulties in understanding how it was
possibie that representatives of a scientific organization should
also be interested in translating the Bible. At the same time,
o*her inc.viduals and entities enthusiastic about supporting the
work of translation had difficulty in comprehending the need
for a strong emphasis on the scientific aspect. The solution was
to estzblish two organizations which together reflect the dual
motivation of the members. From the beginning the puolic has
been adequately informed about the functions of both.¢

6 See for example. Who Brought the Word, 1963 and Language anc' Faith.
1972 (Wychffe Bible Translators. Inc.. 1in _ooperation with the Summer
Institute of Linguistics).
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Financial policies. The financial policies which evolved
during those first years and have since been established are as
follows:

® The great:st amount of support for SIL and WBT
activities. like that of its members, is provided by private
donations. Each individual is responsible for his own expenses.
He is supported by retatives and friends -and by churches -of
other private groups who are interested in the work. There is
no fixed budget, and salo-ies are not guaranteed.

e Apart from private donations, certain public institutions
have contributed generously, e.g.. subsidies for gasoline and
printing material. 1t is important to note that these
contributions are received sporadically and are designated for
specific local projects. They are also the exception rather than
the rule.

In addition to this, the members of SIL share their material
possessions and intellectual capacity in a brotherly fashion.
Concerning this a visiting anthropologist remarked: ‘"l am
amazed that you being from capitalistic countries are true
communists in.your life-style.”

Methods of operation

Philosophy. SIL. began with the conviction that every human
being has the need and the right to fulfillment as a whole
person and that h~ needs that which will help him maintain
with dignity his cultural 1dentity and his own personality traits.
On the otaer hand, he must be free to adapt positively to the
continuous flow of new situations which he encounters, in
order to retain or recover his security and self-respect as a
member of a culture which is valuable in itself and is
recognized as such by other. Since contact with Westera
societies 15 an unavoidable reality for the great majority of
aboriginal groups. a major fuaction of the field worker at
present is necessarily to help lessen the shock of cultural
clashes as wisely and as appropriately as possible. in the face
of ex‘remely varied and complex circumstances.

) bee
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Members of SIL try not to work with a paternalistic attitude
whic1 could foster dependency or domination. Their objective
is to complete their task as quickly as possible, leaving behind
“tools™™ with which the native groups can adapt themselves as
they see fit to new sociological realities. The linguist must also
make an effort to avoid the errors of his own society—m.aterial-
ism in its diverse forms, ethnocentrism, and the possible
disadvantages of its economic system, among others. That is to
say, he must bear in mind that a clear distinction exists
between cultural domination and a fruitful cultural exchange.

In addition, SIL holds the conviction that every language has
inherent value; that even in the case of those that seem
destined to extinction, as a scientific organization it is obligated
to make an effort to preserve data from them. This interest can
be documented by the fact that time and personnel have beeh
dedicated not only to relatively large ethnic groups but also to
groups with very few speakers. In Brazil Dr. Sarah
Gudschinsky worked several months with the last survivor of
the Ofaié-Xavante group who suffered with tuberculosis. In
Peru, studies of three languages which are about to become
extinct-—Andoa, Taushiro, and Resigaro—have been published.

Scientific basis. Members of SIL form a team which is
organized and trained in the following manner. Young people
with college degrees are trained in the basics of linguistics,
anthropology. and literacy in ten summer courses held every
year in six different -ountries. The attendance of new
candidates at the course also serves as a trial period. In
accordance with SIL. regulations, the trairing is available to all
who wish to take advantage of it. After being accepted as a
member of SIL. the applicant is required to attend orientation
and survival courses that will help him to adapt to new cultural
and ecological environments. It is important that at all times he
show an altruistic spirit.

After being trained and assigned to work with a certain
ethnic group, the new researcher is counselled and supervised
by a team of experienced specialists who act as advisers for the
linguistic, anthropological, and educational work done. This
consultant system, in which all the field workers are included,

PAFulToxt Provided by ERIC
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accelerates the work, helps to control the quality of the
research, and fosters encouragement and understanding among
the members of the team. Seminars on a variety of topics help
keep linguists up to date on new theories and methods. Many
members do advanced studies-in their speciality during their
sabbatical leaves.

As a result of this program, SIL fers in its 1935-1975
Bibliography the titles of research studies carried out on 638
languages in 30 countries: these have been published in some
190 linguistic and anthropological journals and monographs.
Plans are to continue to make data obtained available to the
academic world, as well as to the general public, as quickly as
experienced consultants can supervise their preparation.

The majority of works published by SIL comprise descrip-
tions of phonolog.cal and morphological systems, sentence
structures, and aspects of the culture and social organiz.tion:
dictionaries: compilations of folklore: and in more recent years,
paragraph and discourse analyses. Nearly all of these studies
concern ethnolinguistic groups which did not have alphabets in
common use before the studies began. Since the majority of
scientific journals do not publis> data compilations and
descripuve studies without theoretical conclusions, ceven
though such publications are part of SIL's objectives,
microfiche reproductions are beginning to be used to make the
materials available at a reasonable cost to those scholars who
need them.

As an example of SIL's scientific production. including
applied linguistics—translations and contributions to the
Bilingual Education Program—a detailed list-is inciuded here
which was presented to the Minister of _Education of Peru in a
General Report pertaining to the year 1975:
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Statistics of Works Published
on 41 Peruvian Vernacular Languages
June 1946 - Deeember 1975

No. of
Works Type of Work
38 Phonology: studies of the sound system of each

language, one of the principal bases for
establishing an alphabet.

90 Grammar: studies of word structure (meaning and
order of each affix) and the syntax of each
language. The studies are based on various
linguistic theories, such as structural linguistics,
tagmemics, generative semantics. Various
theoretical papers are also included.

7 Pedagogical grammars.

18 Vocabularies and dictionaries (one publication
includes lists of words in 20 languages, and
another includes useful phrases in 25).

27 Comparative  linguistics: studies comparing
phonological, grammatical, and lexical features of
various languages. These contribute to the
classification of each language within a family
and to hypotheses regarding prehistoric demo-
graphic movements of indigenous communities.

37 Anthropology: ethnological studies of social
organization, materiai culture, world view, etc.
29 Legends a.ad other folklore (there are another 24
included in educational materials).
673 Educational material: prepared in 30 languages

for Bilinguai Education C~nters of the Ministry of
Education. The breakdown is as follows:

443 Language arts: Reading, writing, and
grammar.

81 Mathematics.

48 Sorial sciences and natural science.

21 Religious education.

41 Native literature collections.

39 Practical manuals and teaching guides.
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34 Translation: Universal Declaration of Human
Rights: New Testament books: summaries of
portions of the Old Testament: topics covering
hygiene, cattle, and poultry raising, €tc.

31 Topics covering education and community
development.
33 Reports and general topics.

1,297 (Grand total)

Environment for résearch. It should be made clear that the
linguist must learn the language within the context of the
indigenous life-style. To do this, he must travel to a tribal
community which, in the majority of cases. is isolated and far
from urban centers, withoui communication systems or nearby
centers of supply, and which offers very few conveniences. He
requires a considerable period to adapt to the environment and
the sociocultural reality in which he will live and work. The
linguist who masters the language has a means of communica-
tion whereby the people feel free to express themselves.
Consequertly, he must devote much time to interpersonal
relations, attend to the sick, and lend his services in
emergencies such as floods and epidemics.

The manner in which the linguist’s basic plan is carried out
varies considerably due to a great diversity of cultural, geo-
graphic. sociopolitical. and other factors. For example. in
South America’s Amazon region, particularly during the first
years of the work, the isolation and difficulties in transportation
required the establishment of various centers to provide the
field workers with transportation and supplies, medical care.
education for their children. permanent housing. supervision of
studies. publication of compiled data. and other help. We are
grateful to the governments which have authorized the use of
such facilites without which it would have been almost
impossible to re.ch the majority of jungle groups. In other
countries such as Mexico. the linguists are assigned from a
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central office located in the capital and depend on supplies ob-
tained locally. In some countries SIL. cooperates with govern-
ment entities in literacy, bilingual education, and community
development projects. In others the work is oriented almost
exclusively towards ethnolinguistic studies an® translation.

The length of time a linguist needs to complete his task
depends on such varied factors as the degree of difficulty of the
language, the amount of time which native speakers who are
capable and desirous of helping with the studies may have at
their disposal, the degree of confidence established with the
ethnic group, health, facilities available, and interruptions. The
time invested may be as much as twenty years. However, this
period may be shorter if conditions are oplimum or objectives
reduced.

In any event, the linguist 1s responsible for his expenses,
including paying an adequate salary to the vernacular language
helpers who assist him in his studies or render other services.
In addition, he must adjust his way of living to avoid
unfavorable socioeconomic contrasts as much as possible.

Identification with the ethnic group in which they woik, the
aspiration of every field researcher. was confirmed in the case
of two young female linguists one day as they arrived at an
Amuesha community. The dogs ran out as usual to chase them
off, but the Amueshas assure¢ them that there was nothing to
fear as the dogs bit only **white people.™

Services. SIL is dedicated to serving people “o the fullest
extent of itc capabilities and without discrimination. At the
request of many different entities, it has been privileged to
cooperate 1n such activities as the training of linguists wnd
native authors: n educational projects (preparation of
materials, literacy campaigns, and training of bilingual
teachers): emergency flights and vaccination campaigns;
community progects. training of national techmicians. and
training of health promoters. In all of this it has endeavored to
follow the example of Jesus who said *“‘the Son of Man did not
come to be served but to serve, and to give His life a ransom
for many™" (Mark 10:45).
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SIL'S ATTITUDES AND ACTIVITIES IN PERU
Attitudes of the members

Each member of SIL is conscious of the fact th'ati his cultural
heritage has nqgatMaf which be does rot apprové and
which he does not desire to transmit to others. The basic
attitude is:

We are fallible human beings who are continuously being
+enewed intellectually by a wholesome, positive, encour-

,ing, and refreshing spiritual fountain. We wish to place
this within the reach of those who could use it but do not
yet possess it. We are also conscious that ethics demand
that we do everything possible to contribute to our fellow
man’s fulfiliment as a whole person. Our human and eco-
nomic resources are merely a grain of sand compared with
the needs. Therefore, we contribute as much as possible to
the implementation of national programs, endsavoring to
help the Indian communities take advantage of the
assistance provided by official organizations.

SII 's policy egarding the positive traits of a culture is to
reinforce them as much as possible, for example, weaiing
typical clothing on appropriate occasions and stimulating the
use of the mother tongue by the children. As to the negative
aspects, the basic attitude is that no action should be taken,
but that the people must make their own decisions after consid-
ering various alternatives, for example, those found in health
manuals. in the Universal Declaration of Human Rights, and in
the teachings of the Gospel. On rare occasions, however, when
the life of a human being is at stake, liuman compassion
demands intervention.

In serving Peru, the membersof SIL seek to work closely
with government, scientific. and educational programs, making
the linguistic and cultural data obtained available to the public.
We deem this contribution ethically appropriate.

Out of courtesy and good cthics, the foreign members, as

3'\_)!)
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guests of a host nation, do not participzte in internal political
affairs and do not support any politicoeconomic system. They
consider it the sacred right of each country to choose its own
organization and social process without foreign intervention or
comments. In addition, they are nonsectarian and seek to
maintain a position of impartiality toward religious doctrines.
They always reject violence as a way to social nrogress. On
the other hand, they ~believe that nonviolence is not
synonymous with passivity, weakness, and submission to
exploitation. They are certain that native cultures do not need
more violence, but rather that courage, vision, and love should
be ctimulated to build a society with neither exploiters nor
exploited, dedicated to serving every man and all men.

Activities

Identification with the ohjectives of the ethnic groups. SIL
members believe that in each case the help given to an ethnic
group should be in response to needs felt and expressed by the
group itself. Rather than imposing projects upon them, then,
SIL works along with them so that their aspirations might be
fulfilled. Each linguist is expected to cultivate the ability to
recognize the deep desires expressed to him and know how to
offer help and suggest alternatives within the total context. On
the other hand, some of the problems of the indigenous groups
have already been publicly expressed, for instance, at the 25th
Annual Latin American Congress in a mimeographed bulletin
entitled '"“The Autochthonous Americans Give Their Opinion™
(University of Florida, Gainesville, February 17-23, 1975).
Some of the problems and recommended solutions are listed
here, along with some of SIL's activities and methods which
might be considured positive responses to them.

The following are the conclusions of the Congress, with SiI,
activities and methods appearing in italics following each point:

(1) That American Indians do not receive an education suited
to their social and cultural reality and consequently are
pushed to the fringes of society.
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literacy and bilingual education programs in cooperation
with the Ministry of Education.

2. That aboriginal languages, being mostly only spoken, are
considered inferior. .
Formulation of alphabets. preparation of books, compilatio
of folklore, and other materials in the vernacular languages:
emphasis on the value of each culture and language: training
of indigenous authors. *

3. That it is unjust that the present sociopolitical system of the
American Indian be basically that of mere subsistence.
Programs of community development; training of Indian
leaders and technicians; aid in finding markets and
marketing products (always bearing in mind the ohjective of
training them to assume responsibility and initiative, not
creating dependence).

4. That the Indians do not. knowledgeably participate in the

politics of the soci: systerh which surrounds them.
Through bilingual education, travel, and other means, doors
are opened 10 fruitful contacts with the “outside” world. In
addition, members of minority language groups are assisted
in the acquisiton of the personal documents necessary to
participate in the civic life of the country.

5. That there is a lack of interethnic unity.

Training courses provide opportunities for meeting other
groups; frequently enemies are reconciled when they get 10
know each other.

6. That there are diverse types of organizations operating... in
the native groups which, rather than raising the level of
human existence, serve as elements of alienation.

The fostering of Mhterature in vernacular languages has
resulted in a growing sense of cultural identity and has
helped to avoid alienation.

Following are some of the recommendations made by the
Congress:

I. Instruction in the mother tongue as a means of education
according to the cultural traits of each ethnic group.
A fundamental principle on which SIL’s work 1s based.

Aruitoxt provided by Eic:
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2. Create autonomous indigenous linguistic institutes,
directed by Indian professionals competent in the ficld. ;
A work plan was drawn up for an intensive introductory
course in descriptive linguistics, psvcholinguistics, and
sociolinguistics for speakers of vernacular languages in
Peru.” In 1978 a brief introductory course in descriptive
linguistics was offered to a number of bilingual teachers.

3. In the bilingual education programs, the teachers should be
bilingual natives.

A fundamental principle on which the bilingual education
program in which SIL has cooperated with the Ministry of
Education since 1953 is based.

4. In the headquarters of educational organizations in whese
area of responsibility there are monolingual or incipient
bilingual populations, there should be personnel specialized
in bilingual education.

SIL cooperates to train specialists in bilingual education
when invited to do so by the government entities responsible.

5. Restitution of lands usurped from indigenous communities
and at the same time providing implements, necessary
credits, and technical assistance. *
Before the establishment of the Unit for Assistance to Native
Communities, which took responsibility for such matters, SIL
helped many communities with the legal documents, ‘
transportation of survevors, and other neccssary steps to
acquire litles to their lands. It has also helped to obtain .
loans and togls. A number of SIL's agricultural engineers
have given techrical assistance at the request of the Indians.

6. Seek markets and promote the-sale of the native products by ,
the producers themselves.

A donation was obtained to initiate a transportation project
to facilitate the independent marketing of products by
various gmups-—Ma( higuenga. Piro, Shipibo-Conibo, Tic una,
Aguaruna, and Chayvahuita ® . 3

12

7 SIL collaborates with the University of New Mexico in a course of thiy kind
for nat:ve speakers of languages indgenous to the United States. -
8 For more detals see Instituto languistico de Verano (19751 pp 27-11.
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7. Train natives to participate in the planning and execution of
integrated development programs in Indian communities.

For several years SIL has collaborated in occupationa!
training courses and artisan workshops, and has helped some
natives to attend other courses. Some of the students and
leaders have participated in the planning and carrying out of
development projects in the communities. For example, during
a course held in an Amuesha community, the native leaders
made decisions and plans for the future.

8. Preservation of native cultural values.

Folklore stories and other manifestations of cultural aspects

have been published, contributing not only to the preservation

_of native values, but also to the understanding of these values

by scientists and public officials. The use of the vernacular
languag>s as the medium of instruction and written
communication has given them greater prestige. In the case of
the Piro. this has prevented the language from falling into
disuse among the Indians themselves. In the case of the
Amuesha, naving their language in written form seems to be
one of the factors which has contributed 1o the strengthening
of their sense of ethnic identity.

Medical aid. It is well known that throughout history,
isolated tribal groups have been decimated or even extin-
guished as a result of having come in contact with Western dis-
eases against which they had no resistance. SIL gives emphasis
to the preservation of the health of the peoples whom they
serve. As a result, no group has become extinct since members
of SIL have begun work in it. On the Contrary, several groups
which would have disappeared are now increasing in number.
As an example, we cite the Arabela of the Zaparoan linguistic
family. In 1954, when SIL field workers first arrived, -the.
population of the group was 40. In 1975 there were about 150
people. The increase is due to improved health and the infe-
gration of 33 persons from other ethnic groups, mainly
Quechua. From the arrival of the linguists urtil 1976, only four
adults and seven children (some of whom were abnormal at
birth) died. Although their population is still very low for a
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viable group.” there is at least a chance that the Arabela will
_survive as an ethnic group for several more generations.

The Mayoruna, among whom SIL has recently begun to
work, are seminomadic and since the time of the rubber boom
had kept themselves totally isolated from ““civilization.” Their
only contacts were sporadic attacks for the purpose of stealing
women, shotguns, and other toois.

Stat .ics kept during the first six years after the arrival of
the linguists among the Mayoruna are given in Table 22.1.

TAsLE 22.1. MAYORUNA VITAL STATISTICS, 1969-1974

Year 1969 1970 1971 1972 1973 1974 Total

Births 2 13 21 30 34 I8 118
Deaths o 8 13 s 2 4 n

Causes of death:
Accidents i | | 3
Infanticide 2 1 1 4
Suicide 2 2
Snakebite 2 I 3
Jaguar bite ] 2 3
Homicide 1 ] 2
Pneumonia 4" 1 5
Other diseases k] 410 1 8
Stillborn 2 2

In 1971 and 1973 there were severe epidemics of influenza
and pneumonia. The reduced number of deaths is due to the
medical attention given by the SIL members. In 1971 a number
of natients who were unconscious with cerebral malaria were
saved with injections of Aralen. In addition, the linguists and
SIL medical personnel, at great cost in terms of time and
money, have successfully treated two cases of jaguar bite and
several cases of snakebite.

9 We base our proposal of the mimmum population for a viabl2 group on a
comparison of the =tate of the ethnic groups in 1900 and 197S. For more details
see Ribeiro and Wise (197%).

10 Linguist ¢bsent,
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In cooperation with the Ministry of Health, vaccination
campaigns have been carried out, using DPT, polio, tuberculo-
sis, and measles vaccines.

The Mayoruna, who remember the terrors of other epi-
demics, have remarked, ** Before, we used to die in groups due
to sicknesses brought by kidnapped women and endemic
diseases, but now we die one by one." " ’

From the many examples that we could add, the following
have been selected:

In 1975 a bilingual health promoter received months of
treatment in Lima after being seriously hurt in an accident.
The surgeor. offered his services free of charge, but the
other expenses, amounting to over $5.000, were covered
mainly by donations from individual members of SIL and
by people whom they interested in the case. This same
type of help has been given in numerous cases.

In 1975, there were 5,818 immunizations given in a number
of tribal communities. In the first months of 1976, three
immunization flights were made among the Campa, who
were suffering a whooping-cough epidemic. The time in-
vested by SIL personnel amounted to 38 eight-hour days.
Theis donations towards the cost of the flights were over
$350.

Such assistance for specific cases is necessary, but the heaith
problems of the tribal groups cannot be solved without the
establishment of a system providing long-term prevention and
treatment. In places where no facilities exist, SIL. cooperates
with the Ministry of Health in training bilingual native health
promoters. With their services, the gsneral health of the
communities has noticeably improved. Thus. dependence on

11 Many of the groups are dispersed, iving in small, scattered communities,
making it impossible to provide exact demographic data on the population
increase from the beginming of the work of SIL n each group. The examples
given represent the general tendency toward population increases. [t can be
shown that in the groups where SIl. works. no reduction in population has
been registered from the time the field researchers began their work

o
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foreign sources is not created. and aspirations which cannot be
fuifilled on a long-term bcsis are not fostered.

A study of two Chayahuita communities. published in July
1976. exemplifies the results of this program. The charts in that
aiticle present the data given in Table 22.2. compiled by the
researcher in a visit made in March 1976 (Lee and Congdon
1976).

TABLE 22.2. CHAYAHUITA HEALTH STATISTICS

i Populstion of ¢ Populxtion of
San Miguel (0 Pulmiche (with
hesith promoter  heaith promoter

Sick peopie 48 20
Incidences of disease
Skin infections ] 18
Malana 4 1
Intestinal parasites ] 9
Gastrointestinal infections 6 1
Respiratory infections s 0s
Sick persons who recogmized
they were il 20 98

Patients who received treatment

the previous year 0 988
Deaths attnibuted to witcheraft 90 20
Population with latrine 0 I8

From the above and other data. one can agree with the
author on the following conclusions:

Reviewing the comparisons between San Miguel and
Palmiche. there is sufficient evidence to show that the
heaith promoter has contributed to raising the community’s
heaith standards. The inhabitants of Paimiche enjoy better
health than those of San Miguel although they live in an
environment much less conducive to good health. If there
were opportunity to visit the posts of the forty-five other
health promoters dispersed in the Peruvian jungle. similar
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results would be noted. The degree of success would be
greater or less than that achieved by Juan Tamiche
depending on the aforementioned factors and on the
personal dedication of each promoter (Lee 1976:34).

Community development. 1t is not just the privilege, but also
the obligation of every man to support himself and his family
and to help his comnmunity. Ceasing to do so would downgrade
him to the status of a social parasite, living off others without
making his contribution within the unit. For this reason SIL
helps the ethnolinguistic minority groups to acquire titles to
their lands. It has also cooperated with the Idinistry of
Education and the Ministry of Health in programs which train
Indians to serve as bilingual teachers and health promoters
among their own groups. Additional programs eq-ip the
Indians to participate ir. the economic development of their
community through native crafts, transportation, cattle-rising,
and agriculture, fostering a general spirit of cooperation within
the tribal communities.

SIL has collaborated in these programs which respond to
various universal human needs to promote the development of
the communities as a whole. For example, hunting and fishing
have traditionally been an adequate source for the provision of
proteins. However, the construction of roads has brought an
influx of colonists, and this, along with normal growth of the
native population, means that game animals and fish are
becoming more and more scarce, causing a number of com-
munities to suffer from lack of protein. Te supply this physical
need, SIL members are searching for other sources of protein

. appropriate for the ecology of the jungle.

Education and contact with government quthorities. The
members of SIL consider it a privilege to offer their coopera-
tion to the Ministry of Education’s bilingual education
program. Up until the past few years the linguists have devoted
a great part of their time to the preparation of basic textbooks
in the indigenous languages. At the request of the Ministry,
they have also taught bilingual teaching methods in the

Bilingual Teacher-Training Program.
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It has been advantageous for the minority groups that the
Educational Reform defines education globally. This includes
the education the student receives outside the schoo!,
particularly in the home and in the community. His self-image
as a member of a group which possesses a valuable cultural
patrimony is strengthened when part of that heritage becomes
the subject of his textbooks. Moreover, che Indians themselves
participate in the preparation of books. Thus. they are
accorded the satisfaction and the prestige of becoming authors.
At the same time they have the opportunity of expressing
themselves positively for the enjoyment of others and for the
preservation of community values.

Among the textbooks in the vernacular languages there are
over fifty volumes which record the cultural patrimony of these
groups. Furthermore, native authors have been trained and
have already produced some 130 bookleis on a variety of
subjects of interest. These publications not only contribute to
the prestige of the native culture, but they also constitute a
source of ethnographic information within reach of the scholar.
Since the tribal communities are in contact with the majority
culture, their members feel the need to be able to speak the
national language. They also need a basic knowledge of
mathematics in order to conduct their business affairs in such a
way as to avoid being exploited and being perpetually in debt.
Once the first bilingual school was established among the
Candoshi, other communities of this monolingual group recog-
nized the benefits and demanded bilingual education for their
communities.

In addition, they need to know their rights in order to defend
themselves both eifectively and legally, safeguarding the
interests of the community against exploitation. Thus, they
avoid entering ,into a dependency relationship with “‘civilized™
people or with the nearest populated centers. Here is an
example of how they can be helped in this aspect:

In 1973 s:)me members of Sll,“organized a trin to
Quillabamba, Machu Picchu, and Cuzco for the
Machiguenga and Piro bilingual teachers. Quillabamba is

>
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the educationa' district to which the Machiguenga schools
belong. However, being geographically separated from
Quillabamba and Cuzco, with the exception of one school,
there had been no contact between the authorities and the .
teachers.

The Supervisor of Education in Quillabamba received
the delegation very kindly and placed the teachers in
contact with the Ministry of Agriculture and many other
civil authorities. He also gave them a tour of the city. The
morale of the teachers was boosted considerably by the
interest the supervisor showed in them. In Cuzco, the

. teachers were courteously received by the President of the
Supreme Court of that state, who accepted their requests
for birth certificates.

As a result of that trip, two communities obtained civil
registries, and now many Machiguengas can receive their
legal documents in their own communities. Moreover,
having learned to whom to go and where the offices are
located, the teachers have overcome their instinctive fear
of the unknown city. Several of them have returned to do
official business. Once they have transportation by road,
this will occur more frequently.'*

Spiritual values. In the majority of tribal cultures, life depends
on the weather and various other phenomena which are beyond
human contro}. Therefore, the Indians recognize their depen-
dence on the supernatural to a greater degree than is the
custom in mechanized cultures, where man feels himself in
control of his existence. As a result, indigenous culiures are
usually less compartmentalized into sacred and secular aspects
than Western ones. The spiritual penetrates all aspects of daily
life, but traditional spiritual values are not always adequate to,
satisfy the new needs of a society in contact with the outside
world. "

13 For more details on the philosophy and methodology of the. Bilingual
Education Program in the Peruvian jungle. see oth:r chapters of this volume.
14 This 1s amply documented by Wilson and Wilson (1954)

Q 3 V) ' i
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- In this context, it would be a mistake not to recognize the
need the tribal groups feel for spiritual help when facing the
difficult life of the twentieth century. The teachings of the
Gospel can replace fear, so common i their religions, with the
certainty of the love of God. This love gives man hope and
motivates him to feel and show this same love toward his
brethren. These teachings are presented to the ethnic groups as
an option, not as an imposition.

The need for a new moral code as a basis for the revitaliza-
tion of a culture can be seen in the history of the Capanahﬁa.
As a result of their prolonged contact with “*civilization,”" the
Capanahua culture was disintegrating:

® With the propagation of alcoholism, fights, hatred and
resentments arose. Occasions of drunkenness provided an
opportunity to seek revenge. The victims of alcoholism felt
oppressed by their incapacity to reject—due to their
condition—the merchandise which the traders offered for sale.
As aresult, they were trapped in a cycle of increasingly greater
indebtedness.

® Prostitution was introduced, and with it venereal disease.

® They lost their community social organization.

® They lost their material culture {type of housing, cerar.ics
and other manual arts, etc.).

® Social solidarity was ruined. Robbery, rivalry, and
hostility prevailed.

® Positive reactions to tuberculin tests rose as high as 90
percent.

® They feit inferior to others. They were of the lowest
social class.

But many Capanabuas have shown a considerable change
and overcome such tendencies. “Ithough they have never
recovered their traditional material culture. As a result of a
campaign against tuberculosis, many who were at the point of
death recovered. The impact of having books written in
Capanahua has produced a notable improvement in their sel-
esteem, which had suffered from more than three generations
of direct contact with patrones and rubber hunters.

39
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They have adopted a new life which includes a set of moral
values based on tne brotherly love taught in the Gospels.
These, translated into the Capanahua tongue, produce o0y,
diligence, mutual love, forgiveness, and brotherhood. They
have been involved in a gradual process of progress toward
maturity and growth as whole persons. The love of God for
mankind, when it is accepted, generates love toward others.
When man. impelled by love, makes an effort to help others |
and to forgive the enmities that exist, mutual acceptance and
friendship are fostered. The teachings contained in the
Scriptures concerning the love of God, His care for mankind in
the present, and the hope offered for the future provide
stability in the face of the problems and pressures of cultural
change. They frovide &l internal stabitity which would
otherwise be lacking, giving the people an optimistic prospect
for the future.

Love does not imply defeatism. To the contrary, many
Capanahuas are now free of the exploitation they suffered
when they let themselves be intimidated by their Cocama
neighbors. The Cocama have a reputation among the Capana-
hua of being very powerful sorcerers. The Capanahua, because
of fear of that sorcery. used to sell their products at the price
fixed by the Cocama patron. Now free of fear, they demand a
fair price for their goods.

Other groups, such as the Candoshi, did not suffer cultural
disintegration to the same extent as the Capanahua. They had
contacts with the missionaries in the seventeenth century but
defended their territory and preserved their social system
almost intact. However, during the first decades of the
‘wentieth century, they began to have sporadic contacts with
patrones, traders, and rubber workers on the main rivers. For
the most part, they did not allow them to enter their communi-
ties but had good relations with several outside the communi-
ties. Evidently due to such contaets, there was an epidemic
around 1940 during which hundreds of Candoshi died, leaving a
population of perhaps only a thousand.

Another factor which reduced the population was the custom
of revenge killings. The entire male populaiion was involved in




Philosophy and Methods of S.I.L. 387

these, resulting in much tension and grief. Totally apart from
exterior forces, the group was headed towards self-destruction.
At last, wher one of the present chiefs was still young, the
chiefs of the Candoshi, Huambisa, and ‘Achual met to discuss
the seriousness of the situation. To avoid the extermination of
their people, they agreed to stop killing, but the agreement
lasted only a short time,

However, over the past twenty years the Candoshi popula-
tion has steadily increased and now has reached about two
thousand. This increase is due to two main reasons: first, the
new standards and hopes of the Christian ethic have almost
entirely eliminated revenge killings. Thus, the men have lived
to have children, and their children have also lived to have
theirs. Second, they have accepted the use of medicines and
have adopted improved hygienic measures. This has
considerably reduced infant mortality, and other diseases have
been controlled.

This is an important case history, the influences from the
outside world having been reduced and the delineation of the
factors being clearer than in certain other situations. With
groups such as the ,Candoshi, SIL has contributed to the
maintenance of social vitality through Bible translation. At the
same time, it has helped to build bridges of communication and
participation ir: the national life throug" advice and encourage-
ment in the development of bilingual schools and other
community projects.

7 Newly adopted Christian teachings can overccme other
negative traits of the native culture. For example, a trait which
predominates in the daily life of the Machiguenga is the ever-
present fear of death. This influences the majority of their
actions and attitudes. It is typically expressed in the reply
which surprised some visitors when saying good-bye:

“*Goodbye. We'll see you next year."
1 won't be here next year. I'll be dead. *

If one believes he will die within a year (and. although it is
sad to have to admit it. a great deal of Machiguenga history
justifies such pessimism). there is not much reason to make

|
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long-term plans, such as pianting coffee or cacao, beginning to
raise cattle, or even building a school for the children. It is the
hope of living forever in the presence of Jesus Christ, promised
in chapter 14 of the Gospel according to John, which—once
discovered by the Machiguenga—has encouraged many and
given them a sense of security. Now they know that if worse
comes to worst, there is always Someon¢ who loves and cares
for them.

At present the Machiguengas are building schools, planting
coffec and cacao, raising cattle, and cooperating in efforts to
develop not only ogricuitural production but also a network of
transportation for getting produce 10 market. Now when a
traveler says: " Goodbye, we'll see you next year,” the answer
which one sometimes hears, thanks to their new at.itude of
confidence, is: "“Yes, I'lt probably see you next year bec.use
God will take care of us.”

Without this confidence the Indian is unable t0 participate
actively in the integral development of his community. For
example, Martin is a Campa who followed the custom of

" fleeing from the spirit of the dead, whenever someonc died in
the family. Due to deaths which occurred in the village, he had
to do this every six months for several years. And each time he
had to abandon his €rops, he lost any benefit he might have
obtained from them. Martin eventually found liberation from
his fear of the dead in Biblical passages translated into his
tongue ~This change allowed him to attain economic stability in
the face of the pressures of the uc minant culture which
surrounds his people. He was able to make productive the land
on which he settled permanently and for ‘which the government
had granted ownership title to his community.

These cases serve 10 illustrate that a fruitful cultural
interchange can lead to the strengthening of the tribal society.
When the native community participates in such interchange of
its own free will, the society enjoys better prospects for
improving the quality of its community life. Thus, the Biblical
message can give the Indian a new sensé of values.

We wish to cooperate with the ethnic groups sO that the
native can recognize and value the positive aspects of his
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culture and have the moral strength of a new spiritual dynamic
and the will to work for the common goud of his fellowmen. In
order to do this. he must maintain with dignity his own cultural
identity and be able to fnswer the following question:

**Are you an Aguaruna?”’
“*Yes, | am an Aguaruna, and proud to be a Peruvian.™

SUMMARY :

In summary, the findamental principles of SIL prompt it to
serve minority groups, fully respecting their customs and.their
right to self-determination. SIL believes.that linguistics and
anthropology should contribute to the well-being of the groups
studied—""well-being™ which is not determined and imposed by
foreigners but is significant. to the tribal society. Where exploi-
tation and ddmination exist. SIL reachesut with compassion
to the oppressed. It recognizes that culture change is an
l'mmensely complex problem. Tne mere presence of scientific
researchers <an have a deleterious “effect .on a natfve
community. According to Tax (1975:515). field workers must
not only apply the available amhropolngical theories to a
situation of change. but also recognize * ‘that the proportion of
new knowledge which must develop in the situation [on the
field) is much greater than the old knowledge which can be
applied.”” Therefore specialists in anthropology are a barl of
SIL. Counsel or other assistance which specialists outside the
organization wish to offer is welcome. particularly from those
who have experience in field work among the groups with:
which SIL works. In addition. we endeavor to servé both
Peruvian and fereign scholars by cooperating in field work amd .
publishing scientific material. .

We recognize that for three centuries the ethnic grtoups of-
the Peruvian jungle have had contacts with the outsijde world
which have resulted in exploitation.and in the death of a great
propertion of their population. Also. it is obvious that many
cultural traits have been adapt=d effectively to the changes in
their environment. At tHe same time. we are also certain that
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there are still many psychocultural clashes ahead because of
ever-increasing contact. Therefore, we are convinced that it is’
necessary to work in such a way as to reduce the devastating
effects of contact and to strengthen the unily and self-esteem of
each group. With these criteria, the members of SIL affirm

once more that:

We do not believe that a foreign religion should bz
imposed upon the members of any community, but we do
believe that every man .should have access to master
works in his awn language, -including the teachings of
Jesus Christ as they are presented in the New Testament.
In them we have found help and sincerely hope that others
will a'so. It will be by his own decision that *he individual .
chooses to seek in its pages the route for fulfilling “his
aspirations and those of the society to which he belongs.

:
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' APPENDIX A
Resolution Authorizing Bilingual Education in the
Peruvian Jungle
SUPREME RESOLUTION No. 909

Lima, November 28, 1952,

CONSIDERING: .

That the purpose of the Government is to extend the benefits
of the Rural Campaign to the jungle. where the tribes are
isolated due to special geographic conditions of the terrain and
to the varied linguistic characteristics of the ethnic groups:

That in order to accomplish this objective it is necessary to
prepare leachers, using natives who are literate and estab-
lishing a special type of school in which, besides teaching the
essential elements of basic cducation, the students will be
trained for productive work and taught the basic [cultural)
norms of [Western] civilization [necessary for participating in
national life], the concept of citizenship, and principles of
hygiene; and

That it is advantrgeous to make use of the experience ac-
quired by the members of the Summer Institute of Linguistics
of the University of Oklahoma during recent years among the
jungle tribes:

IT IS RESOLVED:

| - To organize a training course for literate natives of the
Peruvian Jungle, which will function at Yannacocha {District of
Pucallpa,

2 - This course will be attended by 20 literate natives from
the following tribes: Piro, Amuesha, Cashibo, Aguaruna,
Huitoto, and Bora.
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3 - The course will be held in collaboration with the Summer
Institute of Linguistics of the University of Oklahoma and will
last three months. .

4 - The curriculum for the .nurse will include:

a. Phonetics

b. Basic education (reading, writing, arithmetic)
c. Teaching methods . .

d. Principles of hygienz and sanitation

e. Principles of school administration

$ - The Ministry of Public Education is responsible for the
fulfillment of the present Resolution, and the expenses involved
will be covered by the amount designated for that purpose in
the General Budget of the Republic for 1953.

To be registered and communicated.

Rubric of the President of the Republic

General Juan Mendoza
Minister of Education



APPENDIX B

Laws Related to Bilingual Education
Selected chapters from

SUPREME RESOLUTION No. 003-ED/73

Lima, February 8, 1973

CHAPTER I: EDUCATION AMONG VERNACULAR-
SPEAKING GROUPS

Article 1: Educational . ctivities at all levels and of any nature
must of necessity take into consideration the multicultural and
multilingual situation of the Peruvian nation.

Article 2: Where a monolingual veracular-speaking population,
or one with incipient bilingualism, exists within the jurisdiction
of the Educational Districts, bilingual schools at the primary
level, special programs, or nonacademic programs should

function. ‘

Article 3: In bilingual schools at the primary level and in
bilingual programs, indigenous languages should be used as a
vehicle of communication whenever it may be necessary. Span-
ish and the indigenous language will be languages of instruction
in the first cycle of primary education. Reading, writing and
learning of Spanish will be carried out according to methodo-
logical norms established by the Ministry of Education.

Article 4: Within the jurisdiction of the Educational Districts
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where a monolingual vernacular-speaking population or one
with incipient bilingualism exists, schools, special programs, or
nonacademic bilingual programs may also function at preschool
level.

Article S: In the Educational Districts where bilingual schools
or programs exist, special curricula will be applied for bilingual
education which will take into account cultural traits of the
vernacular language.

Article 6: Texts and teaching materials used in bilingual schools
and programs will be prepared specifically foi each linguistic
group by the Ministry of Education, or under its supervision.

Anticle 7: In bilingual schools and programs the teaching
personnel preferably will be bilingual: care should be taken to
have bilinguals whose mother tongue is the indigenous language
and bilinguals whose mother tongue is Spanish. In case there is
no bilingual of the latter type available, a monolingual Spanish
speaker trained in teaching a second language and/or bilingual
education may serve.

Article 8: In the offices of the Regional and Zonal Directors
and of the Educational Districts in whose jurisdictions a
monolingual vernacular-speaking population- or one with
incipient bilingualism exists, personnel with special training in
bilingual education shall be assigned, when the size of the

indigenous population justifies it.

Article 9: Educational extension programs. schools and
programs of specialized professional training. or others
dedicated to the adult population which function in monolingual
vernacular-speaking areas or where there is incipient bilingual-
ism will adapt their curricula, content, didactic materials and
educational efforts in g=neral to the culture and language of the
different groups, without neglecting necessary information
about other cultures and languages of the nation.

Leaming of vernacuiar languages will be promotea. Schools
will provide opportunity for increased understanding of these
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languages and their influence on the national language and’
culture.

In schools of aii/Leveis activities will be programmed for the
promotion and ‘appreciation of vernacular cultures and
languages, in accord with the national policy of bilingual
education and directives from the Ministry of Education.

CHAPTER II: CONSERVATION AND PROMOTION OF
VERNACULAR CULTURES AND LANGU'AGES

Article 10: Educational programs transmitted by means of mass
media must dedicate a minimum of 30 percent of content to
enhancing the appreciation of vernacular cultures and lan-
guages, including regional dialects.

Article !1: The Ministry of Education will promote studies of
the vernacular cultures and languages. coordinating its action
with universities and other specialized institutions.

Article 12: Individuals and institutions. national and foreign,
who carry out investigations of vernacular cultures and lan-
guages within the country are obliged to present technical
semester reports to the National Institute of Investigation.and
Development of Education.

" Article 13: Publications in vernacular languages must use an
alphabet approved by. the Ministry of Education for each
language.

CHAPTER I1I: THE TEACHING OF VERNACUL. AR
LANGUAGES

Article 14: At centers of primary education for Spanish
speakers, elective courses with academic credit must be
programmed for one or more vernacular languages. using the
methodology for learning a second language.

Article 15: Vernacular languages must be taught as second
--languages by bilingual teachers (vernacular language—Spanish)
*- trained in the appropriate methodology.
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" Article 16; Teacher training programs must include in their
curricula the teaching of one or more vernacular languages,
using second-langiage-teaching methodology.

Article 17: The Ministry of Education will periodically
authorize private institutions to teach vernacular languages,
after previous evaluation of the personncl, curricula, didactic
materials and equipment.

Article 18: Teaching personnel specialized in the teaching of
vernacular languages must be trained only in university
educational programs.

CHAPTER 1V: THE TEACHING OF SPANISH AS A
SECOND LANGUAGE

Article 19: The learning of Spanish by speakers of a vernacular
language will be effecied by applying second-language-teaching
methodology.

Article 20: The curricula, content, texts, and basic didactic
materials used for the teaching of Spanish in uvilingual
education must be authorized by the Ministry of Education.

Article 21: In educational centers and bilingual prograins the
teaching of Spanish must be carried out by bilingual teachers
(Spanish-vernacular language) and/or a Spanish speaker trained
in second-language-teaching methodology.

(eneral Juan Velasco Alvarado,
President of the Republic

General Alfredo Carpio Becerra,
Minister of Education
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FIRST GRADE

carry out activities 1n
response to simple cral
messages,

Appendix C
Sample pages of the 1977 Curriculum

e e -

SECOND GRADE

Understand the content
of message. related to
daily experience,

L — e
I
Spontaneor .y expross Spontaneousiy express
daily experiences, oral- ( interests and experiences
ly and 1n one's own orally and in owe's own
words. words.
-~ :
— o # e
Beginning reading: ! Read aloud brief, sim~
read aloud brief, simple i ple stories which de-
StOries. ' veloy reading ski}l,
1

Write in legible hand-
writing brief, simple
stories, using gounds
learned in reading,

1 Write an legible hand-

!

Writing storjes related

to interests and experi-

ences.,

.

|
,‘w._ﬁ_ -

THIRD GRADE
Understand the content

i of oral or written

| messages,

| Express orally, clearly
and 1n an orderly fash-
10N, 1nterests and ex-

beriences ysing the jan-
Juage common to the com-
{("Languaye come

munity,
mon to the community”
means the local dialcct
of Spanish, )
kead aloud and silently
brief, simple stories

using adequate 1ntonation

Lompose brief storjes
based on 1nternsts,
and experiences using

} when reading aloud,
|
!
! legible handwrit ing,

heeds

FOURTY GRADE

of oral or written meg-
2Agfs and give of 1tniens
about them,

Lxpress orally interests
and exjoriences, clearly
and 1n an orderly fash-
100, sjeaking in tyurn and
Fespecting the of inions
of othors,

’ Understand the content
|
|
|

Kead a.oud ang stlently

Stories relatesd to ox-

periences and interesta,
P hving opinions,

COMPOSEe bBrict ,tafjee
based o0 pptoreate re NG ereds
and UXperieice s, ysing
legable handwritarnyg,
freforably Cursive,

|
1
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Aruitoxt provided by Eic:

0BJECTIVES

1. cCarry out activitivs 1n responsc to simple oral
y
messages.

BASIC ACTIVITIES

The accomplishment of tils objective shoul 3 be based
upon student participation 1n activities programmed
to accomplish the objectives of other subjects.
However, supplementary drili yhould be specifically
jrogramme i, with activities Jikexthe following.

- Listen to stories in which most clements are
familiar. Relate afterwards what has been heard.

- Listen to and tell riddles that the student can
unde ~stand.

- Fl:iy aural games with rhyming words., Fx..
cabeza-mesa; tuna- -luna.

. Listen to and respond to simpie commands, that
tefor indirectly to objects and places.

- Listen to and respond to a werics of commanda.
£x. - Take off your sweaters jut them on the
beach and take out your pencils.

- Practice beiny silent.

- Observe theatrical programs: role play, §lays,
{uppets, etc.

2. »spontanecusly exjpress taily exjericnces, oratl, ardan
one's own words

As 1 the first obyectite, this objocttve shogd by g om-
f lished during activaties jt amnet for other -~ ooty
However, sujj lemontary dridl should b peoaty all  jo-
qrammed, with activities ti1ke the talow

- Kelate recent exjef ences trom the hom, sohool and Lome
munity.

Kelate oxje tichive s ot 1 on Visits to 1 veational

spe =, valtural anstatute s, and places ot worh
- Nagrate Lhutt storics, tablos, and le el
- Look at jo-ters, photojraphs, piotures, and 1 hicas ot

patntings,  Desoribe them and compent on which s ob<
e Tved,

Observe various obiects and desoribe them

- Mabe up stories derivad from obsorvation At larp joaes
tutes anl other i1llustrations. Fx, A postir “hows
several children lauping., Why are they happy”’ Whe 1o
will they jo later?”

- rompose a4 story all togethor, wit: the "Chaiti tech=

nique®s one ch 1d begins the story others supply o
jart one after the other.

40vu
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CFIRST GRape SECOND GRADE ‘_I  THiRD cmapE Tl FOURTH GRADE
' GR Sk L _ THIRD GRADE. - fOURTH
)
|

Recoynize the naturai num-
bers, using the intuitive

! 1dea of sets. ! — + o
Read and write numerals kead and write numerals up | Read ard write nimerals up , kead and write numcrals up
through 9, applying the to 999, applying the brin- ’ to 9,999, applying the prin- to 99,999, applying the
pPrinciples of place value. ciples of place value, ciples of place valye. princiiles of place value. i
Read and write (ommon
1 - 3
et mimbers T Comrars TR e e o | fraction ana weimats.

) Compare natural numbers l Compare natural numbers up Compare natural numbers up Compare natural numbers
thrcugh 9, w,th the re- to 999, wivh the rela*ion- to 9,999, with the rela- with the relationships
lationships "less than”, ships "less than", “greates tionships "greater than", "greater than”, “less
"greater than", "equal to", than", “equal to“. "less than®, "equal to*. than", "equal to".

' Solve mental a;ithmet)c Solve mental .arithmetc c-x-—* Solve mental arithmetic ]
‘ exercises in addition, ap- ercises 1n multlplxcatmn, f eXercises applying the .
! plying the commutatyse and «PPlying the commutative, I properties of myltiplica-
‘ associative properties and associative, and distributa- tion and addition,
! taking note of the unique tive properties, taking note
l Yuality of the 1dent1ty of the uhiique dualaty of the
,F element r,, identity element 1. J
e e e} G7Ement e T —
Add natural numbers Add and subtract natyral Multiply natural numbers ., ! Divide patural numbers {
, through 99. numbers up to 999, I with dividends having a "
‘ maximum of 4 digits and
divisors having a maximum
of 2 diqats.

— 4. ——————— e ——— - .
Creat. and solve number ' Create and solve number Create and solve numb r Create and solvc problems
stories based on real ' stories based on real life stories based on rea) 11fe based on fact, using addi- |

f life situations, using t situations, using addition Situations, using addnmn, tion, subtraction, mylti- I
addition of natural num- | ard sub.racticn of natyral subtraction and multiplica- blication and divisien of f
bers, }vnunber... i tion of natural numbers, l Natural numbers,

[. — — R S —_ . - I
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Aruitoxt provided by Eic:

Show paths of motion, using Reoroduce figures using any | Construct with or without tocate polints on yraphs by
arrows on a gs1d. type of grad. patterns Jeometric shapes means of ordered pairs of
such as cubes, tetrahedrons, natural number.

right prisms, and pyramds.

R .
after having observed these ecognize polyhedrons,

polygons, and segments,

ts.

objects after having constructed
geometric solids.

OBJECTIVES

1. Recognize the natural number, using the i1ntuitive 1dea of sets. .

BASIC ACTIVITIES

wecognize the properties of an object (such as shape, color, etc.).

Recognize properties COMmOn to various abjects {whether usage. material, the owner, color, shape, e¢tr.), and clas-
s1fy them forming sets. The children group themselves according to their aye, sex, area in which they live, color
of clothing, etc.

Play freely with objects, classifying them according to one Or two properties (for example, "Group the LARGE Ones
that are RED.") M

Recognize anc express common Characteristics, that 1s to say common properties, of a set of objects {laryeness,
owned by Manuel, mad= of paper, useful for wraiting, etc.).

Use strings (or yarn) to set off sets of objects and hame each set formed by means of labels.

Represent graphically, using diagrams, the activities already carried out (xets des1gned) . -
Compare elements of one set with elements of another (using lines or arrows).

Establish correspondences between elements of the twc sets and find cases 1n which elements "are left over", "are
lacking”, or “are neither left over nor lacking”. Represent graphically.

Use the expression “to have as many elements as" 1n the case where there are neither any “left over” nor “lacking”
after the correspondences have been established. For example: “...as many bottles as tops”. {We say that these
sets are equivalent because 1t 1s possible to establish a one-to-one [or biunique] correspondence.) (Use the
double arrow to indicete One-to-one correspondence.) {Introduce the word NUMBER, changing the expression “To have
as many elements as” to "to have the same NUMBER Of elements as".)

' 40 5
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INDEX

Aberle, David: 356fn., 390

Ability: needed to be a teacher 40
100, 211, 215: to read 115-16, 241,
257, 297 10 leam a second language
239-41; apalytical 241-42: intellec-
tual 242: to write 24647, 257, 307-
8. 10 converse in Spanish 365

Aborigimal: culture 53, 62; world 56:
languages 64, 176: group 110, 368

Academic: preparation received in the
teacher training course 42, 90-91,
94-95, 101-2, 220-21: ability of
teacher candidates 100, 22!: con-
tent of the official curriculum 115:
requirements for supervisors 152

Acculturatien: Tacilitatéd by the use of
the vernacular 21-23: traditional
monolingual methods of 236; from
the point of view of the vemacular
speaker 251. among the Mayoruna
361

Achwal (indigenous group of Peru)
self-destruction of 387

Activities of SIL 368-75

Adeptution: of the native culture to
the jungle environment 353-$4,
159-60; of the field linguist to the
environment 374-75

Administration: colonial 11; of bilin-

gual schools 43-44, 104-5, 129-32,
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151, 153-56, 194; of decentralized
schools 130. 185-86; of writers’
workshops 301-2

Administrative: aspects 100-101, 107~
8: prepanation of teacher candidates
104-5: responsibilities 130-131:
structure 186. 194

Administrators: limited preparation of
85: of the bilingual education pro-
gram 97, 131, 194, 208, 212

Adult(s): education of 25, 92, 182,
200-201, 227, 234, 325-34: of the
Aguaruna communities 33. 34, 86,
334: teaching of manual arts to 128-
29. of the Mayoruna community
200-201: and the village school 2|2
233-34; illiterate 245

Africa: production of literature 12
employment of the vernacular 15,
241

Age of student(s) 91-92,
228-30, 234, 239-40 .

Agriculture: bilingusi teachers study
28, 44, 97, 106: students of the vil.
lage schools study 28, 349: students
of the occypational training course
study 44-45, 247-48, 350: pro-
motion of 74, 335 manuals about
130, 364-65; SIL collaboration in
programs 383

121. 155,

409
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Aguaruna: bilingual teachers 3. 5. 73-
%0, 86. 149-58. 178. 186-87: lan-
guage 3., 5. 336-46; territory 5. 158.
333, 347-48. 359, learning Spanish
26-28. 165. precontact education
47-69; educa  67-80. 327-34,
335-50: destruction of the culture
69-71: education of adults 86, 327-
34; training of supervisors 149-58.
347-48; teachers’ conferences 179-
87. writers’ workshops 297-314.
146-47; history of SiL work among
the 335-50

Airstrips: construction 18+, 204. 214,
216. 220; maintenance of 220

Alberti, Glorgio 57

Almy, Susan W, 249, 251

Alphabet(s): for the vernacular lan-
guage 20-21. 309, 344: scientific 20-
21, 257-64; a prerequisite to biln-
gual education 40: elaboration of
40, 132. 257-64. 344, 346. 371, 376.
Aguaruna 79, 343-44; Amuesha
261. 315: teaching 267-71: Campa
309

Amuesha -tindigenous group n Peru):
4. 39, 82. 153n.. 208, 243, 256,
31522, 352. 353, 360. 373, 3,7

262.

343-44; grammatical 261, 343, 144,
linguistic 261-62, 34344

Andes 38, 45, 53. 62

Andoa (indigenous language of Peru)
369

Animal Husbandry 221, 247

Animism 352

Anthropologists: visits 1o the com-
munities 204, 389, and cducation
238, moral ethics of 249, 162-63: of
Si1. 356

Anthropolegy: and the bilingual
«chools 4. 39-64: and the work of
SiL 351-56. 36667, 169-70. IRR-89

Arabela (indigenons group of Peru)
138, 245

Index

Arawakan (language family) 4. 315

Area: isolated 45. :19: Aguaruna 158,
132, 347, 349, 359: tribal 184, 210.
356: defense of 386

Arithmetic 19. 26. 31, 40. 88-93. 105.
111, 113, 117-18. 140, 148, 201.
245, 289-$1. 329

Artifacts 71. 247, 294

Arts, native 115, 129, 238, 293. 357,
358

Attitude(s): of a field worker 362-64:
of SIL 367-69. 173-75

Authority: educational 152-53. 384:
governmental 85, 243. in tribal
systems 200-201: in the national
system 202: in the classroom 229-
30; standards of 233

Author(s): workshops 86, 297-314. in-
digenous 256. 303, 376: training by
SIL. 303. 373, 382-83. students as
115-20; Aguaruna 297-314. Am-
uesha 315-20

Ayscw ho (city in Peru) 64. 298-99,
309

Aymara (indigenous people of Peru)
54-56. 62

Bagua (province of Peru) 331

Barrantes, Emilio 45

Basadre, Jom 52

Basque 49

Baucom, Kenneth L. 241. 251

Belgium, student disturbances n 47

Beliefs: abonginal 205, 352 rehigious
205: new 223. about disease 144

Bendor-Samuel, David 199n.

Benefits: of bilingual cducation 130.
191, 197. 235-51, 383, of bilin-
guahsm 64, 36§

Bengal bilingual education program
23,30

Bible 9. 367

Biblical Passage(s) 297. 336, 88

Bibllography of SIL 370

pilingualism: in the sixteenth century
#-9: and education 13, 15-16, 115.
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Index

128, 132, 241-42; 40 Mexico 122 in
cemtral Peru S -, ’

Mrth eertificate 98, 331, 384

Blancy, Gesrpe 250, 252 -

_Belivia 354, 39

Budgei(s) 194-95, 197. 249-30

Bull, William E. 32 b

Purne, Dosald H. 45

Cakehiguel (indigenous group of
Guatemala) 366

“Calewlus see Arithmetic and Mathe-
matics

Calbon (town in Ecuador) 240

Cameroen: literacy 19

Campe, Ashiminca (indigenous group
“in Peru) 263, 298, 303. 309, 380. 38§

Campa, Noematsiguenga (indigenous
group in Peru) 4 N

Camada: use of French 49

Candidate(s): training 40-4). 43. 87-
108, 344-45; expenses 41-43; aca-
demic level of 42, 130-13); prepar-
story course for 96-98. produced
by the bilingual schools 98, 102,
132: for supervisory posts 151-53;
for adult teacher post 332: selection
of 345 ¢

Candealil (indigenous group of ~ )
355, 183, 386-87

Capenshua (indigenous group of Peru)
256, 258, 185-86

Cards: arithmetic 127; syllable 121.
270: word 121. 270

Carpentry 44, 89, 97, 247, 349 i

Cashibe (indigenous group of Peru) 4.
148, 235, 250

Cashimahua (indigenous
Peru) 355

Castre de la Fuente, Angélica 32

group of

| - Cataldm (regional la~guage of Spain)

49

Cattle 349, 365, 372, 382

Caugel (indigenous language of Peru)
5

Cortificate 98, 331-32, 384

405

o wamge: cultural 21-22, .51-90, 36S:
of language 21-22; social 21-22,
335-36: technological 21-22. 335-
36. of the personality 61; in eco-
nohic structure 65, 335-36: in the
cducational system 127-29. 335-36:
of lifestyle 199, 202. 205: by
encounter of native culture with the
natjonal culture 213. 248-49. 251: in
the circumstances of the teacher
224: in health 335-36

Chayshuita (indigenous group of Peru)
244, 1381

Chicken grising 365, 572

Chikils ( Aguaruna community) 73, 74,
179 -

Child care, course about 10S. 217

Chirif Tirado, Alberto (Peruvian
anthropologist) 353. 390

Citizem 29, 179, 21S5. 285, 328. 331.
364

Civilization 53, 60. 186. 215. 353-54.
359, 379

Classroom: 18. 41-42. 88-89. 110. 114,

>150. 180, 284; language used ir 12~
13. 109.:131, 237: discipline in 230-
31, 233-34

Comas, Juan 32

gpmu 28, 245
ommercialization 245-46. 376

Communication: vernacular languages
as media of 45. 74, 305-6, 376, 378;
oral versus written 59-60. 238. 306:
between the Peruvian society and
the indigenous people 3$9-60, 258.
307: between tae school and the
community 234, 247-48: with the
outside world 327-28

Communities: isolated 7. 40. 44, 8S.
89, 102, 207, 246. 352. 378: indige-
nous 14, 102, 283. 295-96. 377. mul-
tilingual 56-57. visitors to 2034,
218. 221, 222, 387-89. monolingual
207, 383

Commurtity development 28, 89, 106,
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180, 185-86, 201, 20S. 209. 213,
218, 221, 144, 345, 356-57. 38284,
388; interest of SIL in 335-36, 337-
43, 344 372. 376, 382: materials for
b 355. among the Aguaruna 348-%0

Composition 114, 256, 262, 286, 289,
297-314, 315-22

Comcepts: learning new 61, 109, 110.
218, 225, 260; mathematical 92-93,
248, 289 of hygiene 248: of reading
248, 263-66: foreign to the culture

263
Conference(s): of bilingual school
teachers 86, 150, 154-56, 179-87

246, 348: of health promoters 348:
of community development promot-
ers 49

Congdon, Joy 348fn., 390

Comstruction: of the school 103, 204,
208, 14$: of latrines 129 ©

Consultants 86, 195, 201, 205, 249, 301

Consultation: in book preparation 197:
in linguistics 40 in wnters’ work-
shops 301, with health promoters
378-82; in community development
382

Contact: with the national soca*ly 209.
248, 3S1. 35S, 163 with patrons
179. 363, 385, 386

Coombs, David 331fn.

Cooperative(s): orgamized by the bilin-

‘ gual teachers 28, 179, 247, 349, 163,

of the Aguaruna 72, 179. 349 of the
Shipibo 247

Coordinator of Bilingusl Education in
the jungle: appointment 43, 97, 99:
as supervisor of village schools 44,

72. 130, 151, 179, « teachers con-

ferences 158, 181

Cotla (town in Ecuador) 239

Country: 9, 12, 38, 53-54, 63, 90. 245,
246, 328-29, 375: educational sys-
tem of the 7-8. 29, 30-31. 61, 90~
91, 91-94, 107: multlingual 14, 23
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24, 31-32, 54-55. 236 development
of the $3-34, 74-75

Course(s): occupational 44, 98, 132,
349, 378: teacher training 86, 154,
188, 214-18, 216, 373: . ign school
106; in the village schools 127-29..
291, 293; for supervisors 151, 152,
153, 151-57; in textbook construc-
tion 244: for teachers of adults 327-
k')

Celina (indigenous group of Peru)
154, 355, Y62

Cultural: differences 26, 230: barriers
37: clashes 38, 100, 191, 237-38,
249, 368; context 50, 100: history
54-5S, 100; inheritance 36-57, 243,
364; structure SS: integration 64;
imposition 79: heritage 100, 243,
387, 374, 383, 389: factors 110, 201,
227, 234, 372: plurality 283: aspects
344, 352. change 351-65; values
3156-64

Culture; onc's own 12, 24, 26, 61, 64,
237, 240, 243, 245, 250, 285, 289,
299, 327, 354, 364. change 351-56,
387 see also Culture—majority,
Culture—minority, Culture—native

Culture—majority: Western S, 231-32,
233, 358, 384 Spanish 28: in
general 28, 29, 130, 191, 212, 213,
296, 354, 364, 383, 388 national
238, 244, 248, 283: Indo-European
268

Culture—minority: Aguaruna S, 67-
#0; vernacular 31, 32. 129, 237, 243,
300; local 40, 82, 231, 233, 243, 244
248, 253, 295, 366. aboriginal 62,
64: traditional 217 of the Amazon
218: North American (indigenous)
248: indigenous 166, 384

Culture—native: maintenance of the
32, 237: respect for 45, 163-66. ten-
sions in the 212-18; pride in the
24%: education adapted to the 283




Index

96. destruction of the 354. 358, 386:
ard moral eth.. 185-90
Cummins, James 241. 242. 252
Cuflachl, SHes (Aguaruna bilingual
teacher) 73
Curricslum: of the village schools 86,
90, 110. 115-29. 204, 286, 295-96;
of the teacher training course 89,
102; official 114-15; of Reform
Education 121
Customs: traditional 29. 37, 238, 303,
388; Aguaruna 67-69, 347. of mar-
riage 205; Candoshi 355, 386; of
revenge killing 186-87. of fleeing
from the spirits of the dead 388
Cuace (city of Peru} 55. 183, 384
Déaduche, Daniel (Aguaruna bilingual
teacher) 73. 74, 1719
Dwta: linguistic 346, 347, 370-372; eth-
nographic 346-47, 370-371. 371-72;
culturnl 374-75; demographic 379
Davis, Patricia M. 86, 109, 191. 256.
265, 351 :
. Desth certificate 332
Decontralization of the education sys-
tom 44, 130-132. 157, 186, 197
Declarstion of Human Rights 358, 372,
374
Description(s): as vernacular literature
298, 309. 315-18; ei*.n0graphic 371.
linguistic 370, 371
Development 37. 216, 241. 242, 243,
244, 351-65. 382, 343, 388, see also
Community development and Eco-
nomic development
Dislect(s) 21, 38, 298, 307
Dinlogue(s) for second language teach-
ing 127, 291. 330
Dictionary 314. 317. 370. 371
Diebeld, A. Richard, Jr. 32
Dignity: human 191, 242, 243. 247,
249, 164. of one’s own culture 334,
357, 368: of being bilingual 364. 365
Diploma(s) 82

Directer: of the teacher (training

407

course 43, 87, 88, 95. 97, 98, 99,
102. 107, 108: of Rural Education
91. 129. 130: of Basic Education
129, 130; Bf Technical Studies of
SIL 256: of SIL in Peru 256
Discipline 182. 183, 206, 327, 360
Disense(3): orientation in the treatment
of 42, 129, 329, 378, 380-382; treat-
ed by the bilingual teachers 44, 105.
216. 223; in the community 20 329,
344-45. 260. 379-81: effect on 1s0-
lated groups 250. 363, 378; treated
by SIL members 348-49. 373, 378,
382; treated by health promoters
378-82; attributed to supernatural
causes 411; prevention of 416
Disintegration 5. 244, 353-54
Dobyns, Henry F. 336fn.
Documentation: personal 29. 74. 98.
179, 329, 3°1, 376. 383-84: of Peru-
vian languages 54-56. school 130,
149, 153, 180. 184, 215, 219, 220: of
land titles 74; legal 384
Dormitories 42. 95. 101
Doughty, Paul L. 336fn.
Dougias, Wilfrid H. 32
Ecology 259, 359-60. 382
Economic development 42-43. 54, 383
Education: 26. 52, 54. 106-7. |85:
primary 3, 7, 12-14. 24-25, 31-32.
T 75, 101-2. 106. 110, 229-30. 241,
247-48; language used in 7-32: sec:
ondary 13, 106, 236; as a political
process 9-11, 22-23, 29-10. in the
prestige language 9-10. 14, 22-23,
238; in the vernacular language 14—
32. 239: monolingual 31, 236, 242,
in Quechua 57; in Aguaruna 67-81;
moral and religious 96. 371: of
adults |84, 285, 327-34; adapted to
the native culture 283-96, 327-34
heaith 295, 344-45. and community
development 335-50
Educational Zome(s) 44-45. 130, 130-
131, 157-58, 283

413
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Educationist(s) 15, 30, 250

Educator(s) 29, 200, 204, 249

Eichopberger, Ralph V. 344fn.

Elsen, Bonjamin 46

Emetional: adjustments 15, 25, 285,
development 15: disorders 22, 275
norms 357

English as a second language 16-18,
24142, 24748

Eavireament: culturs) 99-100, 227,
232, 234, 295-96; school 110, 228,
231-33. ecologicai 127, 201, 356-57;
and the linguist 372-74

s) in onalive communities

203, 223, 247, 148, M3, 372, 19-
80, 386-87

Eacebur, Alberto (Peruvi n linguist) 4,
46, 49, 57, 58, 3Si

Ethics 217, 363, 387

Eurepe 8-10

Evangeliom 215

Exerclaets): for arithmetic 93, 117
121 for resting 117, 261, 266, 267
68; for writing 127, 262, 307-48: for
lcaming syllables 261, 266-68: for
learning Spanish 293: for typing
304-S

Expense(s): of the t2acher 41, 98, 21y,
224. 180, of the teacher candidate
98: of the supervisor 155: of the
pupil 294: of the field linguist 373

Exploitation: of the Aguaruna society
S, 69-75, 344, defense against 245-
46. V44, WE-N9: societies destroyed
by 250, 389

Exploiter(s) 352, 363, 38S$

Faust, Norma 255

Ferguson, Charles A, 32

Field linguist(s): 162-64, 372-73, -
#9: make phonological analysis 40,
195-96, teach candidates to 1ead 40,
101: collaborate in the teacher
tewining course 42, 88, 9, 97, 99,
104, 195; help with local supervi-
sion 41, 149-38, prepare books in

114
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the vernacular 80, 91, 94, 195, 235;
work in the commumties 204, 33 .
362, 172-73: consult in the writers’
workshops 29899, record ethno-
graphic data 146

Fleld trips 106, 303

Fcld Worker 344-45, 366-67, Y68-69,
see also Field lnguist

First grade 75-76, 79-80, 93-94, 110,
118, 127-28

Fishman, Joshua 217, 241, 252 ]

Flag of Peru 29, 73, 81, 90, 195, 218,
k1]

Folklore 243, 267. 298, 364-65, 170-
71, 376, 378

Folkiorist 29

Food: in the teacher training course
41, 87, 98, 221: in the village
schools 213, 219, 234

France hilingual schools 9, 50

Funds 219-20, 294, 309, 349-30

Furniture see School furniture

Gallego-Portugues (language region of
Spain) 49 -

Garden see School garden

Geography 17-38, 50, #9. 94, 172

Germany: bilingual education 9

Goals: cducational 109, 150, 28}
governmental 248

God 316, 152, 188

Goapel 174, J45-86

Government 11, 29-30, 69, 90

Grammar(s): of vernacular languages
o4. 171, of Spamsh 103, 293;
scientific 371

Grant, Sydney R, 132

Gray, Wiliiam S. 18, 32, 241

Grover, Jesnue 159, 190

Guaternala 166

Gudschinsky, Sarsh "v. 21, 12, 121,
255. 263, 89

Gurrey, P. 32

Headmen (elders) 211, 212, 304, 47

Healey, Alan 108fn,

Health 97, 129, 184, I8S, 204, 215
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Health: teacher responsible for 4445,
204, 222, 144-45. in the trmining
course 105: in the community 203,
345-46. program 14446, 378-82;
maintaining 251-52, 335-36. 345—46.
national system 348-49. of linguist
m

Health posts 247, 34849 .

Health program 42, 34445, 378-79,
381

Health premeters: training 221, 247,
38!-82, see aiso Health posts

Herskevits, M. J. 363, 390

Herseg, Dorethy 298fn.. 299

Hitdreta, Gertrude 241,-252

Histery: of languages and cultures 49,
54-57, 100, 243. of Peru 54-55, 89,
94, 246. of the traiuing of teachers
87-108

Holguin, Gomzilez (official translator
for Virrey Toledo) 55

Home: language used in the 15, 94,
104, 237, 241, 250: daily schedule in
the 284: treatment of disease in the
329; absence of the husband from
358

Horn, Ernest 241, 252

Howsing: in the teacher training
course 86, 88, 195, 221: in the
teachers’ conference 181-82: in the
village schools 220. 224: for visitors
to the community 214

Huamblsa (indigenous group of Peru)
153fn., 157, 387

Hwanca (aboriginal language of Peru)
62

H.ave tlanguage of Mexico) 21

Hulloto (indigenous group of Peru)
2%0

. Hungary: bilingual schools 9

Hypleme; facts about 89, 329: books
about 129, 288, 165, 372: practices
of 203, 20S. 329. 34S: prninciples of
295, 345: adapted (o the culture
298, 387

Q
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Identity: 31, 35, 53, 63, 185, 246. 164;
ethnic 30-31, 37-38, 375, 376. 377-
78. personal 63-64, 216, 361, 363-
64. common 246. cultural 246-49.
355-36, 368-69, 176, 188-89

IMiterateness 60, 71. 74

INiterates 70, 245

Immunization 203-4, 221, 223, 380-
382

Inca empire S4-55. 352

Indian Education Resources Center
236fn.

Infanticide 360, 361, 379

Injustice 28, 357-58, 362-63, 374-75

Integration 30-31. 64

Inventory 194-97

Jiécaro (aboriginal language of Peru)
54

Jakway, Martha A. 86, 112, 149, 256.
283, 297, 327

Jesus Christ 388, 390

Jivaroan (linguistic family) 67, 157

Johnsen, Allen 218, 351

Johmsom, Ox ana R. 218, 351,

Junin (Department of Peru) 315fn.

Kalkat, Francisco 73

My Raymond 11, 33

. Kindberg, Willard 209

Kindergarten 228, 230-31

Kitchen, Lewks Clayton 23. 30, 33

Lambert, Wallxce E, 241, 252

Land(s) 70, 184, 213, 245, 327, 349.
159, 377, 382, 388

Language: used in teaching 7-32. 91-
92, 109, 257. 276-78. 28S. 293, 296.
as symbol of the State 8-9, 9-10,
i4. 20-21, 238 official 9-10, 61-62.
n Africa 12, 15. considered inferior
16, 51, 63, 376: in the U.S.S.R. 23:
in Belgium 47: common 49-50. 89:
Inca 54-55. Indo-European 115,
written 257-64. 376, 378: Quechua

Language—Mother-tongue: medium of
teaching 7. 18, 18, 26-27, 29-30. 40.

115
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63, 75, 128, 237, 241-42, 250-251:
definition of 9. 50-51. of “the
teacher 38: and school policy #1-
64: use 78, 131, 237, 238, 365, 374:
maintaining cultural identity by
mecns of 243, 36465

Languege—National: for political uni-
ty 10, 14; the learning of the 22-23,
26, 238, se¢ also Spenish nd
Second lenguags; attitude toward
the 25; role of 38

Language—Nsti.¢ (indigenous): as the
medium of teaching 13, 94, 194,
250, 284; orthographies 14, 21, 40,
see also Orthography and Alphabet;
in the U.S.S.R. 23, 63: spoken by
the teacher 25, 40, 99, 248; mateyi-
als in the 90-94, 194, 265, 293
spoken by the field linguist 97; and
Spanish learning 128, 293. pnde in
the 243

: in primary educa-

tion 3, 7-14. 24, 31: reasons for the
use of thel0-14. as a guide for
orthograp 1y 21, 259. role in the

school 24-32: attitude towards the .

use of the 110, 115: teaching read-
ing in the 115 )

—vernwcular: in education 3,
7-32, 104, 223. 239: attitudes to-
waro the 4, 7-10, 24, 309: definition
of the 9; and technical vocabulary
13, 14:; alphabets for the 21, see
also Alphabets; use i Peru 24, 31,
88, 124, 283, 335, 376, 377 materi-
als prepared in the 25, 28, 90-94.
99, 257, 297-99, 304, 330, 334, 370~
72, 376, reading in the 111-15, 128,
239. 280, 286, 330: speakers of the
149-58. 167, 286, 297, 335, 337,
145, 346, 364-635, 376. translations
into the 256. 297. 30§, 307-8, 350,
372; studies of the 303, 373: value
of the 308, see glso Values

RIC
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Larson, Mildred L. 3, 7, 37, 86, 179,
308, 335

Lasswell, Harold D. 336

Latia 8

Law of ithe Native Communities 74,
354fn. >

Laws 57, 67, 186, 194, 204, 245, 363

Leader(s) 100, 153, 158, 179, 183, 376,
378

Leader(s) (of thc community) 197.
200, 202, 234, 244,321 .

Learsing: and the child 15-:6: in the
village schools 191, 236 I8: factors
which affect 227, 250, 265, 284-85:
songs 293 .

Learning 2 second language: psycho-
logical factor 12-13, 25; educational
factor 13-14. 18-19, 25-26: linguis-
tic factor 14, 19-20, 26-27. gradual
and systematic form 30, 63-64, 111,
115; by means of .he vernacular 60,
77-80, 111, 115-16, 241-42; in the
preparatory course 96-97. in the
village schools 93, 111, 115-16: in
the teacher training course 93, 97

Learning arithmetic 26, 31. 89, 29].
329

to rend 17, 18-19, 71. 73,
77-18, 112, 241

Learning to w!'m 60, 71, 73, 19, 112

Lee, Wilma 345fn., 348fn., 381, 382,
390

Legend(s): as educational material
243, 286 native authored 262, 286,
298, 30S. 309, 346. recording of 346.
as oral tradition 358; published by
SIL 371

LePage, R. B, 11-12, 17. 33

Lesson(s): anthmetic 91, 92. 93, 131
writing 92, 116, 262. 271, 306. 330,
331: oral Spanish 93, %, 293, 294,
330. social studies 94, 295, 331
reading' 116, 128, 262, 330 prepara-
tion of 116, 213, 219, 295; for kin-
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. demgarten 230, 231, 239; geography
298

Letters: as a new means of communi-
cation 235, 246-47, 305, 309
Letters (of the alphabet) 112, 122,
127-28, 258-6J; 270, 305, 306, 330
Lewis, M. M. 8-9, 33 .
Library: Amuesha school 316-17
Lifentyls 201, 204, 216, 243, 268
Limn 87, 88, 105, 158, 288, 309, 318,
331, 347, 355. 380
Lindhelm, Domald 35 ifn.
Linguistic interference 19-21, 26-27
Linguistic: diversity 4, 37, 49-57:
< umity 10-1, 14; interference 19, 25—
26, 285: analysis 257-61, 34345
Limguistics: application to the prepara-
tion of didactic material 257-64:
and education 34345: course in
346. descriptive 367, 370, 377; and
transiation 372
Literacy: in the sixteenth century 8; in
the Soviet Union 23, 63: multilin-
gualism and 38-39, 56: in the
mother tongue 23645, 257-59; defi-
nition 258; in the dominant lan-
guage 363; training of SIL members
369, 373: cooperation of SIL 372-
73, 376
Literste: newly 14, 44, 116, 201, 364
6s

: venacular 12, 23, 64, 288,
297, 313: native 31, 256, 3i7: tradi-
tional 51; Greek 64: oral 64; folk-
loric 243, 317. adapted 327, 286:
autonomous 297-339, 376; Agua-
runa 305-13; creative indigenous
31517 :

, Alaim 33

Eugene E, 255, 257, 351
Galarreta, Luls Alberto 33, 46
(indigenous group of
Peru) 86. 203, 218, 236, 245, 256,
259, 265-81, 383-84, 387, 388

» E. G. 9,13, 16, 33
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Malinowski, Bronlslaw 356fn., 391
Manual(s): for the teicher 101, 121;
health 103, 129, 297, 374; for super-

visors 153, 155; for community
development 297, 345. 365; for
typing 304

Marriage 68, 98, 208, 221, 322, 332,
383, 358
Marriage certificate 332
Materials: teaching 3, 13, 17, 86, 90,
115-21, 150. 156:; didactic 31, 86,
24344, 262-64, 265-71, 333, 371-
72; school (supplied) 79, 150, 151,
184: arithmetic 88, 127. literacy 88,
26S. preparation 91-92, 158, 194,
196, 231, 257-318, 337, 343-46;
reading 91, 158, 256, 286, 297-314,
316. adapted for the culture 103,
132, 237, 283-95: distribution 150,
180, 185, 207, 213; translated 263,
307-8, 313, 350 recorded 345-46
Mathematics: concepts 19, 383: mod-
em 121, 127; books 423, see also
. Arithmetic
Matos Mar, Jose 57, 58
Maturity: of the teacher 212; of the
child 228, 229. 230
Mayoruna (indigenous group of Peru)
201, 359, 360, 362, 379
Mazour, Anatole G. 23, 33 .
McConnell, H. Ormonde 331
Mead, Margaret 18
Mechanics: study 28, 44, 247, 349:
training 221, 244 -
Medical aid 378-82. see also Medi-
cines
ical center: among the Aguaruna
34849
Medical help 215, 235, 329, 34448,
387
Medical treatment 222-23, 378-82
Medicine: supplied by the teacher 42,
105. 213, 223: preventive 129, 303:
Western 204, 222; instructions for
giving 235, 329; herbal 309

417
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Meggers, Betty 359. 391

Mendizibal Lossck, Emilio 354. 362.
91

Merchandise 328, 355. 363

Merchamts: injustice of 28, 204. 222:
and cultural change 352-53. 363

Methodelogy (Methods): of teaching
89. 121fn.. 131, 150: of reading 91-
92. 124, 150. 266-67. of bilingual
education 100, 131, 155, 237: of
practicing Spanish 101, 103-5. of
mathematics 127 of SIL 351-90

Mexico 22, 367, 372

Misister y”urknnun 384

Minister of Education: trawning course
established by 41-42. 87: collabo-
cation of SIL with 60, 370-374, 3R2,
383 support for tilingual education
73, 131, 149, 155, 195-97, and
school supervision 129-30. 149
155, 157

Minlster of Hestth 37, 380, 382

Misslonaries 204, 352, 353. 386

Modiano, Nancy 46

Money 214, 222, 235. 245, 328

Monotingual: in the vernacular lan-
guage 23. 49, 56. 115. 128, 207. 239.
144; in the prestige language 3.
236, 242

Montresl: bilingual education in 241

Mora Bernascone, Carlos 390

Moatal(s) 153..249. 357, 389

Morote Best, Elfrain (Peruvian folk-
lorist) 29, 30, 33. 46, 72,179

ical systems 370

Multilinguatism 19. 26, 32, 49. 51. 236

Music 115. 129, 309, 357-58

Napuruk (Aguaruna community) 226

Nationsl Anthem 29. 73, 90. 182, 331

Nationa! indisn Bilinguai Education
Conference 236, 243, 247

National Institute of Investigation and
Educational Development 317fn.

Nationalism 9. 62, 21§

Native: dress 238: hterature 256, 297-

413

Index

0. 305-8. 315-18: authors 256. 297-
318; religion 352, 384

Navajo (indigenous group of North
Amenca) 285

Nazaret( Agua.una commumnity) 73, 81

Needs: community 213, 384-85. per-
sonal (of teacher) 217-25: universal
human 351. 356. 382: physical 356~
§7. 382 psychological 157, 38
socio-cultural 357: ethical 384

Neljs, Karel 33

New Testament: (translation into indig-
enous languages) 350, 372, 390

New Zealand (teaching in the mother
tongue) 63

Nids, Eugene A. 17,23, 34

North America: indigenous groups of
17-18. 236, 243, 248

Notebooks 42, 195, 207, 314, 315-22

Numbers: concepts of 92. 110 245.
289-91, leaming of 113. writing of
291

Nuncuan, Evaristo 349

Nutrition 228, 336

Objectives: of bilingual education 109-
47, 283, 297. of the teacher training
course 89, 99-100: of supervision
149-51. 156. of the teachers' con-
ferences 180: of writers' workshops
298; of S1L. 366, 389-90

Ofaie-xavante (indigenous group of
Brazil) 369

Office: see School office

O"Kelley, Elizabeth 19, 33

Old Testament: translation of stories”
from the 350. 372

Orphan(s) 77, 213. 218, k1

Ortega H., Marleen 237. 239, 2852

Orthography 14, 20. 21. see¢ also
Alphabets

Ortiz Rescaniere, Alejandro (Peruvian
anthropologist) 4. 59. 351

Outside world 38, 205. 213, 219. 228,
218, 246-49. 328-29, 51, 365, 376.
I84-85, 387,
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Page(s), appearsnce of the printed
116-17. 261-62. 267-68. 287

Palmicke (Chayahuita community) 38!

Pane (linguistic family) 4

Paredes, Ruben 351 fn.

Parent(s): 12-13. 15, 153, 202, 212,
217, 228-29. 231,
360 attitude 16-17. 25, 61. 64, 131,
154, 228-29. 293, 344. Aguaruna 67,
70-73. 75, 344: clash with chiidren

- 227: discipline of children 360-361

Parinacochas (town 1n Peru) 64

Pasce (Department of Peru) 315fn.

Patierns: intonation 27: of a book 128,
304-5. 309: oi authority 200, 210.
233: traditional 202: linguistic 257~
58. 262

Paviston, Christians Bratt 47

Podagegy: in- the teacher training
course 3. 86, 89, 97, 107. prepara-
tion in 94, 104-S. 156-57, 260, 267.
practice 102, 104. of educational
materials 347

Persomality: change 61, 354, 62.
national 62 aboriginal 65. 74:
human 356-58

Persomnel: of the te.cher training
course 42, 95, 99, 100-101: of Sil.
336-50

Peruvian Amazonia: bilingual educa-
tion in 3, 38, 191. 199, 209. 242,
259: nauve cultures of 56, 62, 130.
218: climate 372

Philippines: tcaching in the mother
tongue 63

Philosophy of SIL. 365-91

Phosemes [9-20. 27, 257-58

Phooetics 19-20. 97, 257-58. 346

Phonology 19-20. 40. 195, 346, 370-
I -

Picture(s) 93, 121. 262. 266. 286. 291.
291, 292, 306. 316

Pike, Kenneth L. 356, 391

Piro (indigenous group of Peru) 244,
247, 377. 383

Q
v

237, 242, 285, |
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Piroch, Goldie 19, 34

Planning: linguistic 52, 57. 251: of
textbooks 90-96. 116-21; education-
al 193-7

Plan(s) 90, 96, 103, 151. 154

Political: integration 10-11. factors n
education 22-23. 29. 30. borders 50.
factors and SIL 367. 372, 37S.
power of colonists 353

Population: ~ative (indigenous) 52, 56,
61. 79. 115. 235. 165. 383, 386-87.
monolingual 377. decimated by
epidemics 386 -

Powlison, Paul 296in.

Preliterate 191. 199-201. 228

Preparation: of teaching materials 12-
14, 28-29. 90-91. 94-95. 115-16.
121, 195, 345-46: of curniculum for
the teacher training course 89. 94
95. academic 90-91. 93-95. 96, 98,
120, 130. 194, 196. 220. 376. peda-
gogical 94-95, 103. 104-5. 156-57.
259-60. 266-67. of lessons 116-17.
213, 219, 224, 225. of community
development material 345-46:
hinguistic 34647

Prerequisites (for bilingual education)
39-41. 193

Preschool 228-29, 230-231, 234

Primers: in the vernacular language
20-21. 39. 121. 192 267-71. prep-
aration 19, 192, 195, 255. 347: wee
a0 Textbooks

Professor(s) of the teacher training
course: 99. 100-101. 156-57. 195

Pronunciation 20-21. 26-27. 93-9%4,
127-28. 257. 320-30

Proto-Aru (Aymara, linguistic family
of Peru) 54-5§

Proto-Puquina (lingwistic family of
Peru) 54

Proto-Quechua (linguistic family of
Peru) 55

Psychologists 15. 239, 250-252

Publlcaﬂ?n: of textbooks and teaching

419
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materials 194, 383-84: by SIL 369-
70, 371-72, 383-84

Quechus 54, 239-40. 298-99, 303,
307-9, 378-19

Reading: in the vernacular language 8,
26, 27, 89, 110-12. 114, 345: four
stages 18-19: in a foreign language
18-20. 115, 284, symbols used in
20. 257-61; in Spanish 26-27. 77,
88, 111, 115, 128, 284, 293: as a
means of communication 27, 318.
concept 39, 110, 265-66. 285, basic
preparation in 88, 329. techniques
128, 237. 269-71, 285, 293; and
community development.-327-35

Records: attendance 89, 102-3, 149-
S0, 153-54, 194; of evaluation 149-
$0, 15354, 194; of matriculation
149-50. 153-54. 194; kept by the
teacher 211. 224: school 215, 345
civil 384-8S

Recreation 106, 206, 233, 304

Reform, educationat 65, 107. 121, 127-
29, 83

Registration 123, 221

Religion 124, 184. 222, 352, 384-90 °

Resigaro (indigenous group of Peru)
369-70 o

Responsibility: of the commumty 197,
199-207; of the teacher 197. 204-5,
209-25. 347-4%. of SIL. 335-50: of
the native 337-50: *aining to
assume 376

Results (of bilingual education) 44-46,
see dlso Benefits

Ribeiro, Darcy 38, 47, 351fn.. 354. 391

Rich, Furne 255fn.

Rights: human 358. 362. 365, 372. 374:
of the community 383

Role(s): of the teacher 89-90, 210-11.
212-17. 248: of bilingual education
S, 192. of the prestige language 10-
14, 24-32: of the mother-tongue 14-
24, 24-25. 31, 50-54. of language in
the Inca Empire 54-56; of SIL 335~
50, social 356-58
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Rumania: bilingual schools 9

Russia: use of regional languages 23—
24, 50, see also Soviet Union

Salaries 28. 41, 98. 195. 211, 214, 220,
368

San Migue! (Chayahuta community)
381-82

Santal (language of Bengal) 23

Sapir, Edward 9, 34, 359, 391

Saville, Muriel R. 47

Schedule: in bilingual schools 121,
124. 219, 284, 296: in the home 284:
In the wnters' wurkshop 3034,
307-8: in classes for adults 329

School building: construction of 89,
206. 220, 284: conservation of 150,
154, 231

School calendar 97. 181

School districts 130, 347

School furniture 89, 207

School garden 39, 129

School office 42, 44, 1. 129, 131, 157,
213, 347

School supplies 42-43, 173, 150-51,
195-97, 207. 213, 220. 222, 303

.

" schoolroom: construction of 88. 89,

95- in the teacher training course
101; many levels in one 184, 283
School(s): monolingual 26-28, 239-42;
for Spanish speakers 27, 41, 88. 93,
207. one-room 39, 104, 110, con-
struction of 103, 204, 206, 345, for
adults 327-34

Scotford, John B. 16-17. 34

Selection: of supurvisors 149. of
teachers 209, 212, 224, 34S: of SIL
members 369

Self-destruction 358, 387

Self-determination 18-89

Seif-esteem 242-48, 249-50. 364-65.
I89-90

Self-realization of native cultures 364
65

Sentence(s): key 127. 260, 268, 274:
Watural 25 267. 304: new 268

Sewing class; 105, 217
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Shell, Olive A. 4. 37. 47, 56, 86, 87.
109, 110-11

Shipibe (indigenous group of Peru)
153, 238, 24748

Silk screem set(s) 303. 307, 313

Slvester, Rebert 212fn.

Siskind, Janet 362, 391

Suell, Betty 267
Secial Studles: 26, 31, 91. 94, 25: In
the teacher training course 40, 89,
101fn.. books about 94, 371

Society: European 8-9: major 10-11,
13, 238, 246-49, 353-54. traditional
22: multilingual 31, 49-58; indige-
nous 31, 67, 69, 75, 199-201. 215,
228, 24445, 249-51, 297-98, 327.
352, 369. 38485, 388-90. national
52-34, 75, 238-19. 246, 248-49,
327-28, 353-34: Western 352, 3sS.
368, 384

Selnit, Albert J. 47

Sengs: 293, 309: see also Folklore: in
the village schools 64, B9, 357

Soviet Usnion 23-24, 50, 63

Spain 49-50

Spamish: for Mexican children in the
U.S.A. 16-17: in the village schools
24-25, 31, 38-39, 91, 114. 130-13t.
235, 293-94. 329; reading in 25-28.
77-78, 88, 110-12. 114-16, 128-29:
lack of comprehension 40-42. 61,
251: role 56, 192; as a second lan-
guage 64, 91. 215, 240, 293, 328-29:
in the teacher training course 88
89, 100-103. oral 89, 93, }15-16,
127-28, 284, 330: objectives of
teaching 110-11, 114: schools using
only 221. 235. 2%

Spiritual: reality 357: motivation 366;
values 177-78, 184-89

Stencll 307, 309, 313

Storles: folklore 267. 298. 309, 3I8,
378: composition of 288. 298. writ-
ten in workshops 303-14. 3146-47.
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books of 330. 347: published by
SIL 378

Stress 202, 207, 212-13, 217-18, 220~
22, 225, 237-38, 153

Student body: of the training course
88, 95, 97, 99

Student(s): of the village schools 2t
25. 39, 345: of the teacher training
course 87-107

Studies: linguistic 4, 8, 262, 369-71:
anthropological 4, 194, 3151-65, 369~
71, 388-89: ethnolinguistic 4, 337,
356, 370-71, high school 106, 132,
184, 230, 247: of cultural differ-
ences 194, 243: by UNESCO 237

Summer Institute of Linguistics (SIL)
24-25. 40, 60-61, 73-74, 108, 117,
149. 151-52. 195-96, 289-90, 298-
302, 335, ¥ 192

Supervision 43 86, 130-132, 149-
78, 222. 338, 347

Switzeriand 10

Syllable(s): Spanish 39, 128-29, 294;
recognition 112, 124, 127, 286:
flashcards 121, 270-271: exercises
260-262, 265-71. new 266-71: key
268-69: used in writers’ course 330-
331: open versus closed 333

Tapia, Serglo 35ifn.

Taushiro (indigenous group of Feru)
369

Tax, Sol 391

Teacher candidate, see Candidate

Teacher training course: 87-108:
government financing of the 28,
347 characteristics of the 99-101:
requirement for entry 132. budget
for the 195: teachers expenses
during the 213 pressures during the
21415

Teachers (bilingual). training S. 28,
41-42, 85, 87-107, 131-32. 220-21.
223, 244, 347, 371, salaries 23, 28,
41. 195: organizing cooperatives 28,

121
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179. 247. M9, 36)-64. personal
documents 29. 98. academic level
of 41-42. 85, 99-100. 184, 2il: as
health premoters 42, 204, 215, 344~
45. as supervisors 44, 149-58:
secondary (high school) education
106-7. 132. 184: responsibilitics
193. 206. 212-17: pressures on 207.
212-13. 222; support 209. 217-18,
222, 248-49; university 347
Teaching: in the vernacular 24, 31. 39,
41, 62-64. 284-85, 376; of a second
language 63. 79, 86, 110, 111, 118,
131. 237. 29%:; of pedagogy 9. 97.
195, 347; of preventive hygiene 203:
of syllables 267: see also Teaching
of resding, Teaching of Spanish
Teaching of reading: 266. 329, 345: in
a foreign language 18-20. 115
Spanish 38-39: for comprehension
93. 259, 265: of sentences 260-262,
& 267-71; see also Reading
Teaching of Spanish: among the Agua-
runa 77-80: in the teacher training
course 97. 102-3: n the village
schools 111. 115-16, 131: adapted
to the culture 293-94, 327-34
Teaching staff: of the training course
9. 194
Tests 97, 101-3, 150, 24142
Textbook(s): in the vernacular 23, 95-
96, 1034, 130-131, 154, M3, 14S.
I82-83; bilngual 31, 93-95. 131
arithmetic 92-93. 96, 127. care of
103: second language 115-16: read-
ing 124-27. 260-264. 34448, see
also Reading, Writing; Spanish 128,
130-131. 344-45: commuttee 196
Thurnwald, Richard 34
Ticuna (indigenous group of Peru)
. 153n.. 244, 258, 282. 334
Towneend, William Cameron 47, 366
Traders: exploitation by 69-72. 18S
Tradition(s) 9-10, 21, 61-64. 283, 358,
164

Index

Training: of bilingual teachers 3, 5
41-42. ¥S. R7-108, 131-32. 192. 206.
244, 34748, 373, see also Tencher
training coursg: of supervisors 86.
106. 149-S8: academic ¥7-102, of
community development promoters
273, 349-50. of translators 307-8.
150: of teachers of adults 297, 232-
34 of native authors 297-314. 376:
10 train others 335-50: of health
promoters 336, 181-82: by SIL
members 373, 376, 382

Transiation(s): of didactic materials
94, 263. 345. 370, 372: of Biblical
passages 96. 297, 337. M3, 350.
366, 372. 387: community develop-
ment material 345, 350, 372, In2-
3. in writers’ workshops 301, 307-
]

Tra 43, 184, 186, 192, 195,
196-97. 214, 221, 244, 372-T3, 376,
382, 388

Tresty of Versailles 10

Tripp. Martha Duff 256. RI}]

Troike, Rodolph C. 47, 250

Tupec Amaru (Peruvian hero) 308

‘Turner, Glen D. 47

Typewriters 303-6, 313, 314. 346

Typing 298. 304-6. 346

UNESCO 7. 8.9, 12, 15, 16. IX. 2.
63. 241, 250. 252

United Nations 358, tee alrv UNESCO

United States 17, 50, 377

Uwarai (Aguaruna youth) 73

Uzcitegul, Emilio 34

Vacation(s) 41. 87, 99, 179. 181, 220

Vaccination(s) 215, 373, 380-38]

vadillo, Aida 351fn.

vValues: language 52. 285. 369. 376,
377-78. cultural 57, 243. 247-48.
7. 355-65. 376, 377-78. M3, of
oral lterature 64: moral 360-361.
human 35566, 389: personal 368~
69; spiritual 384-89

Varese, Stefano 391
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© Vermacular: 297-98, 305-8:. see also

Language, Li¢srature
Visitor(s) 182, 203-4. 214, 224. 389
Visual alds 116, 121. 266-67
vlv. Au Jm E. 359, 192
Vecabulary: scientific 13-14. 19-20,
25-26. 64 technical 19-20. 25-26;
Spanish 25-26. 92-94: for oral
Spanish class 93-94, 127-28, 332-
33 casy 01. 10Ifn.: new 115-16.
269-70. 333: of the classroom 115-
16; published by SiL. 371, 372
Weber, Rose-Marie 236, 239, 244, 365,
391
Weinreich, Urlet 9, 16. 19, 20, 34
Wendell, Margaret 255(n.. 297. 299,
304-5 ’
Wife (of teacher) 81, 216-19, 358, 36!
Wilson, Godfrey and Monics 184, 192
Wipio Delcat, Gerardo $. 67. 156, 158

Wise, Mary Ruth 4. 37, 38, 47, 25S.
351. 319
Wistrand, Lila 48 >

Women 200. 210-11. 223, 245-46. 251.
327. 330. 358. 360-361

O
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Word(s): reading 39. 45. 112. 1285,
127, 241. 258-59. 260-261. 266-68;
in writing books 92, 330-331: on
flashcards 121, 269-70. key 261.
267-69, 288. new 266, 317. long 268

Workshop(s): for native authors 297~
314, 347

Workshop(s) 156. 256. 297-314, 347.
378

Writing: in the vernacular language 9.
89, 111-12. 114, 344-45: essential to
Western society 59-62. in Spanish
40. 77, 88, 114, 284: cursive 112,
1277 331: of numbers 113, 291:
exercises in 127, 261-62, 307: crea-
tive 315-22: and community devel-
opment 344-50

Wycliffe Bible Translators (WBT) 167
68, 392

Yanez Boluarte, Carlos 390

Yarinacocha (SIL Center) 41. 73, 87,
#9. 153, 197. 298, 347, 349

Yauyos (highiands of Peru) 54-5$

Zaparo (linguistic farmly) 378

Zengel, Marjorie S. 34
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